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THE METHODOLOGY OF DIDACTICS AS A BASIC INVARIANT OF THE
THEORY OF PROFESSIONAL EDUCATION

We characterized the methodology of modern didactics as a basic invariant of the theory of professional
education in the process of analysis of the general scientific, activity and individual-oriented approaches. The
special features of the system and synergetics approaches are defined, theoretical aspects of activity,
praxeological, humanistic, cultural, axiological, subjective, akmeological and competent approaches
considering studying the problems of professional education are determined.
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oriented, activity methodological approaches.

B. M. YAVIKA

METOAOAOTIA AMAAKTUKU SIK BA3OBUM IHBAPIAHT TEOPIi
IIPOPECIMMHOI OCBITU

Oxapaxkmepu306anHo Memooon02ilo cy4acHoi Oudakmuku aK Oazosutl ineapianm meopii npogecitinoi
oceimu 6 npoyeci anaizy 3a2aibHOHAYKOBUX, OUSLIbHICHUX Ma 0COOUCMICHO-0PIEHMO8AHUX Niox00is. Busnaueno
0cobaUBOCMI  CUCMEMHO20 | CUHepeemUu4HO20 nioxodie. Bucseimneno meopemuuni acnekmu OisbHICHOZO,
NpaKceono2iuno2o, 2yMAHICMUYHO20, KYAbMYPON02IUH020, aKCION02IYH020, CYO’EKMHO20, AKMeOoN02i4H020 |
KOMNemeHmMHICHO20 Ni0X00i8 00 8usueHHs NPobiem npogheciinol oceimu.

Kniwouosi cnosa: memooonozisi oudakmuku, meopis npogeciinoi  oceimu, 3a2aNbHOHAYKOGI,
0COOUCMICHO-0PIEHMOBAHT, JISILHICHI MeMOJ0N02IUHT NIOX00U.

B. M. YAVIKA

METOAOAOTUA AUAAKTUKU KAK BA3OBBIM1 MHBAPUAHT TEOPUU
ITPOPECCHMOHAABHOTI'O OBPA3OBAHMA

Hana xapaxmepucmuxa mMemooonio2uu CO8PeMeHHOU OUOAKMUKU KAk 6d308020 UHBAPUAHMA Meopull
npogheccuonanbho20 0OpaA306anHUs 6 Npoyecce AHAIU3A OOWEHAVUHBIX, OCSIMENbHOCMHbIX U JTUYHOCHHO-
OpUEHMUPOBAHHBIX N00X0008. Onpedenenvl 0COOEHHOCMU CUCMEMHO20 U CUHEeP2emU4ecKo20 NnooxX0008.
Ocgewjenvi  meopemudeckue  acnekmvl — 0esimeIbHOCHMHO20,  NPAKCeoN0SUYecKo20,  2YMAHUCIUYECKO2o,
KYJIbMYPONO2UHECKO20, AKCUOLOSUUECKO20, CYOBEKMHO20, AKMEONI02UUECKO20 U KOMNEMEHMHOCMHO20 HOOX0008
K U3Y4eHUio npoobiem npogheccuoHarbHo2o 00pazo8anus.

Kntouesvie cnosa: memooonoausn Oudaxmuxu, meopusi npo@peccuoHarbHozo 00pa3oeanus, ooueHayymvle,
AUYHOCTHO-0PUEHMUPOBAHHbLE, 0eAMENbHOCHHbIE MEMOO0I02UUECKUe NOOX00bL.

Every science, including theory of professional education has its own methodology, which is a
means not only of theoretical knowledge, but also of practical transformation of the learning process,
its improvement and optimization. Methodology is a doctrine of construction principles, forms and
methods of scientific cognition of the didactic process. Methodological provision of the theory of
professional education grounds on defining regular relationships of the studied objects, complex of
ideas, values, principles, theoretical knowledge and statements that are necessary and sufficient to
substantiate its logic, structure, program, technologies, system of methods and means.
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Philosophical level of methodology is based on the principles of the dialectic transformation of
guantitative changes into qualitative new forms of an individual, correlation between a phenomenon
and a cause, specific and abstract, contents and a form, essential and appropriate, empirical and
theoretical, general, special and individual, necessary and accidental as a determinant of appearance,
formation and development of didactic processes and studied phenomena. By establishing a
relationship, interaction, correlation of didactic phenomena that are reflected by the above mentioned
categories, we can determine the essential connections for learning process.

The methodology of science is determined according to the interdisciplinary contents of the
theory of professional education, that has direct and indirect relationships with didactics, general,
developmental, pedagogical psychology, general and professional pedagogy, history of pedagogy,
pedagogy of school and the theory of professional pedagogical training. The research results in various
scientific fields provided an opportunity to study the methodology of didactics as a basic invariant of
the theory of professional education, taking into consideration their current level of development.

The objective of this article is to characterize the methodology of didactics as a basic invariant
of the theory of professional education in the process of analysis of the general scientific activity and
individual-oriented approaches.

Methodological approaches that provide its focus on the formation of educational and cognitive
activity of subjects of learning are used in modeling and organization of educational process at
different types of professional higher educational institutions.

Systematic and synergetic approaches belong to general scientific methodological ones, that are
often used in research of the problems of professional education. Among individual-oriented
approaches are the following ones: activity approach, praxeological, humanistic, cultural, axiological,
subjective, akmeologic and competence.

Conceptions of integrity and systematic character of pedagogical phenomena and processes are
reflected in the works of S. Arhangelskiy, Y. Babanskiy, V. Bespal’ko, F. Koroliov, N. Kuzmina.
F. Koroliov stated, that pedagogical phenomena belong to complex systems and have such features as
integrity (subordination of all the parts of complex system to general purpose), the influence of
changes of one parameter on the other ones, the necessity of scientific substantiation of such systems
supervision [2]. Y. Babanskiy emphasized that it is necessary (for the methodology of the pedagogical
research and during the study of pedagogical phenomena) to apply the systematic and structural
approach, the essence of which lies not in the study of the sum of the components of the phenomenon,
but in the analysis of «segmented» integrity [5, p. 24].

Close to the problem of systematic approach are questions of the integrity of professional
pedagogical training as a system object, that should be studied by means of structural and functional
analysis. This provides an opportunity to develop the holistic integration models, identify basic
functions, elements, components, their relationships and attitudes, system forming factors and
functional conditions in their static and dynamic aspects.

Modern scientific field, built on the ideas of world’s systematic integrity (synergetic approach)
is the self-organizing theory. It has been investigated by foreign and Ukrainian scientists such as
I. Prygozhyn, P. Anokhin, V. Budanov, A. Dobriakov, S. Kulnevych, A. Rudenko etc.

Synergetics explores uneven, complex and open systems that are in a state of instability, in
constant self-development due to the ability to superstructure of new features, self-organization. It also
studies the extent of the interactions «human-society», «human-himself/herself», «human-activity», as
dynamic environment generates the problem of its self-government in the conditions of nonlinear
development of the world, and the subject has the opportunities to make an own choice of the most
optimal way.

Based on the principle of synergetic approach we state that the professional and personal
development of a future specialist cannot be considered as a gradual, linear, conflict-free process,
since it is surely accompanied by contradictions that cause a restructuring of value orientation, self-
cognitive and self-educational activity.

In understanding the nature of the problem of professional education methodology activity
approach, that reflects the ideas of materialistic dialectics in the Ukrainian psychology and pedagogy
science, also including didactics of the Soviet period is of great importance. The activity theory is
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reflected in the works of L. Vygotsky, P. Galperin, O. Leontiev, S. Rubinstein, N. Talyzina, G. Shchukina
etc. Later it was further developed by V. Davydov, P. Elkonin, V. Laudis, M. Skatkin etc.

S. Rubinstein defined an individual principle of activity, the statement of activity human nature
in the light of the idea of subjectivity, characterized activity as a manifestation of the subject's activity
in its system of social relations that have specific historical character in the diversity of relations
between the person and the world that detects and forms human mind and promotes development.
Dialectics of the human psychic relation to its activity lies in object-activity and subject- conscious
correlation of a concrete subject with others, with the products of subject’s activities and relationships
that determine it. That is why a person as a subject reveals higher level of activity, integrity, autonomy
and becomes the creator of his/her own fate, and his/her activity is always meaningful, independent,
creative and human inherent.

G. Kostiuk found a dynamic connection between processes of internalization and exteriorization
as conversion of the internal into the external and vice versa, which he linked with the objectification
of the subjective human’s world and its transformation, emphasizing the consciousness of the activity
process, and understanding its social significance. In the structure of human activities the scientist
pointed out the following components: awareness of goals, the presence of motives, objects, methods of
actions and operations, communication, intermediate and final results [3].

Methodology of the activity approach is widely used in modern researches of professional
pedagogical training. Despite the fact that the definition of the essential aspects of qualitative
professional pedagogical activity on the basis of methodology of the activity approach has
considerable heuristic resources for researches in the pedagogical competence, for its implementation
at higher educational institution there are such contradictions: 1) mastering the professional activity is
ensured only by means of study work; 2) forms of organization of educational and perceptional
activity are often inadequate to forms of activity being learned; 3) the structure of educational
perceptional and professional activities (a need, a motive, a goal, an objective, means, actions and
operations, a result) and their functional relations are the same, and semantic content of the
corresponding levels is fundamentally different.

The essence of the praxeological approach, which is the projection of the activity one, lies in
study of scientific organization and effective management of activity.

The principles of the general laws of perfect activity which depend on many conditions and
factors that do not assume uniformity are of great importance in theoretical praxeology. Moreover,
praxeology expands the terminology of apparatus of the activity theory, enriches it with practical
elements. According to scientists-praxeologists, the work effectiveness, first of all, depends on prior
accurate preparation for its performing, which lies in action preparation, development of actions plans
(their deliberateness, feasibility, sustainability, accuracy, flexibility, duration).

In understanding the technological feature of pedagogical activity the conclusions made by
T. Kotarbynskiy [4] and T. Pshcholovskiy [6] about the act as a «mechanistic set, multiplication of
simple work» and «qualitatively new, cooperative, organized», about readiness of the act in the broad
sense, that encompasses mastering knowledge, conscious choice of means and methods, about the
criteria of emotional and practical results evaluation (accuracy, efficiency, dexterity, diligence,
rationality), about the positive and negative cooperation (the last is a struggle in the praxeological
sense) about conscious action in correlation to the volition and optimality of performance of made
solutions are of great importance.

On the basis of the analysis of the activity methodology, the management theory, the general
system theory, the general regularities of the pedagogical process originated the concept of the
educational process optimization (Y. Babanskiy) and of the scientific organization of teacher’s labor
(I. Rachenko). The optimization theory directs a teacher to comprehensive study of the learning
process, its various aspects, and requires the consideration in the unity of all the objective and
subjective factors, the ability to «see» the dynamics of the educational process. Significant
methodological importance for the theory of professional education belongs to the dialectical
statement of true concreteness, of the necessity to distinguish the main point in the activity.
Optimization methods involve holistic, conscious choice and construction of the most rational and
effective in this situation variant of the organization of educational process on the basis of the
systematic approach.

Scientific Papers. Series: pedagogics. — 2012. — Ne 5 7



PROFESSIONAL EDUCATION

However, a weak point in the optimization theory is that it focuses on the formation of
intellectual actions and doesn't give details when it gets to highlighting the elements of the
motivational sphere of an individual, reflexivity of the pedagogical thinking, associated with the
projection, formation of a hypothesis, an idea, a plan, tasks nomination, «playing» the planned
teaching situations in mind.

Implementation of praxeological ideas concerning the organization of teacher’s activity
(V. Bespalko, V. Bondar, M. Levin, V. Slastionin, A. Piekhota, A. Pitiukov, N. Shchurkova et al.) is
realized according to the technological approach to professional pedagogical activity and preparation
for it. The peculiarity of the technological approach lies in the fact that the sphere of the pedagogical
activity can not be characterized by a distinct subject field, uniqueness of functions, separateness of
professional actions from personal and subjective parameters. Besides, the remoteness and variability
of the results of educational activity cannot provide its precise prediction and modeling. The basis of
any learning technology is the problem of defining goals and aim orientation of study. Hierarchical
classification of a goal ensures efforts concentrations on the principal point in activity, determination
of priorities and prospects for future work, creates the opportunities for guiding explanations to the
students as to study work, assessment standards of learning results.

Reliance on praxeological approach allows the teacher to see the whole system of pedagogical
activity in the form of the complete technological cycle from the goal to its results, applies algorithms
of consistent purpose oriented and effective actions, and also uses them in variety. In such a
praxeological sense technological feature is an inherent attribute and a special management object in
the process of teacher’s professional training.

The activity theory at the present stage of science development is undergoing transformations, and
an increase in attention to individual parameters of the subject of the activity, his/her internal activity.

A priority task of humanistic pedagogy is assistance in the formation of and improvement in the
integral personality, which independently forms an own experience, strives to realize maximum of
his/her potential, is capable of conscious and rational choice of decisions in various life and
professional situations. Teacher's consolidation as an active subject of the educational process is the
key principle in understanding the pedagogical essence of his’her humanization and determination of
the main approaches to practical implementation.

As a scientific direction in pedagogy the humanistic approach was formed in the 1950"-1960"
owing to the works of the Ukrainian and foreign psychologists and pedagogues-humanists R. Burns,
Maslow, J. Allport, Rogers, W. Sukhomlynsky, V. Frankl, Fromm, K. Horney, etc, the experimental
experience of the representatives of cooperation pedagogy such as S. Amonashvili, Y. Ilyin, I. Volkov,
I. Ivanov, V. Shatalov, M. Shchetinina et al. The humanistic approach in pedagogy involves a valuable
attitude to a human, recognition of his/her development as the prominent task of education and
upbringing. And the formation of unique personality is treated as the main result, which is achieved
through freedom and creativity of a teacher and pupils in choice of means, methods and forms of
teaching and learning, in providing opportunities for an individual concerning self-determination, self-
organization, self-realization.

The essence of educational activity in the context of humanistic approach involves its
improvement through the prism of personality structures of pedagogical consciousness, which provide
on the reflexive basis an active reinterpretation of all components of the pedagogical process, the
content of own activities and subjective conditions, learning and perceptional activities of students on
the basis of self-organization of a learning process. Thus, the ideas of humanistic approach in
professional teacher training and his/her activity should be understood as a strategic goal, professional
credo, values orientation, aimed at harmonizing the relationships between the subjects of pedagogical
process and their creative self-development.

In modern psychological and pedagogical researches the cultural approach that allows us to
cover all main characteristics of the process or of the studied object is more widely used. In this case,
culture is seen as historically determined level of social development, creative powers and human
abilities, that is reflected in the types and forms of life and human activity organization.

As the teacher is always in a situation of moral, ethical, and ideological choice, evaluation and
management of pedagogical circumstances and situations, setting goals and tasks, finding means of
their achievement, decisions making and their realization, so a statement of organic connection
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between the culture and the system of professional training of teachers for pedagogical activity is
methodologically important.

In psychological and pedagogical literature teaching culture is characterized as an expression of
the essential spiritual and creative personality characteristics, of professional activity and teacher’s
communication (A. Barabanschikov, G. Belousova, T.lvanova). Based on the methodological
foundations, I. Isayev offers a 4 components model of professional pedagogical culture with the
following structural components: axiological, technological, creative, and personal [1]. V. Slastionin
connects the implementation of cultural approach to pedagogical education with a possibility of
overcoming trends in development of impersonal, abstract formal pedagogy, and the formation of
teacher’s professional culture the scientist considers to be the most important object of scientific
knowledge and organizational management decisions [8, p. 17].

Axiological approach realization involves the formation of the uniqueness of relatively stable
values of pedagogical activity, the mastering of which provides their transformations in their
individual meaningful ones. Axiology as a science of values serves as a guide and regulator of
pedagogical processes and pedagogical activity, forms a personal attitude to them.

Psychological and pedagogical aspects of the individual values formation and values
orientations, his/her new forms are reflected in the works of B. Ananiev, |. Bekh, L. Bozhovych,
A. Kyrychuk, A. Leontiev, B. Suhomlynskiy. Among foreign scholars that research the problems of
values oriented upbringing, the works of G. Gordon, A.Coombs, A.Maslow (the concept of
humanistic psychology), G. Brunner, B. Woodworth, A. Clark, J. Kelly (cognitive theory), T. German,
B. Skinner, G. Hind (neobehavioral theory) are well-known.

The axiological approach gives an opportunity to analyze the process of readiness formation for
pedagogical activities through the determination of the teacher’s values attitude to the content and
results of his/her own activity, professional roles and positions. Subjective perception and mastering
pedagogical values are determined by the level of development of pedagogical thinking, by the
presence of a personal pedagogical activity system. In the process of professional training the future
teacher actualizes first of all those values that become necessary for him in professional sense. On this
basis, «l — professional» as a set of goal, ideas, principles that adjust an individual experience, beliefs,
professional attitudes, regulate educational activity in the mind is formed in mind.

A modern approach to the value bases formation of pedagogical activities as benchmarks and
regulators is associated with the prospect of axiologization of professional pedagogical training. It can
provide a shift in the accents from external aspects of the management process of becoming a
professional teacher to internal factors of intensification of the value-sense sphere, self-organization of
the educational and perceptional activities of the students of pedagogical higher educational
institutions.

The essence of the subjective approach in pedagogical theories is reflected and defined in such
terms as «activity», «independence», «initiativeness», «creativity». The important in the psychology
of creativity phenomena are «lI — professional», self-identity, self-development, intuition, creative
inspiration, mechanisms and structure of creative processes, creative qualities and abilities of
personality, talent. (A. Brushlynskiy, V. Molyako, V.Semychenko, V.Romanetz, V.Rybalko
V. Tatenko etc.). In the theorists writings and practitioners of pedagogy of creation actual is finding
ways of the creative personality formation, his/her focus on finding new, non-standard in all spheres of
human activity, the development of creative possibilities with the help of special technologies
(D. Bogoiavlenska, N. Kichuk, S. Lvova, A. Piekhota, S. Sysoeva R. Shakurov, T. Shamova et al.).

In many psychological and educational researches an important prerequisite of student’s
subjectivity is defined as ability to point out a personal «I — professional», to contrast him-/herself as
the subject to objects of his/her influence, to think over his/her actions and thoughts, to discover new,
non-standard in different types of pedagogical activities. Subject sense of professional activity of the
future teacher requires activity, the ability to manage, regulate his/her behavior and actions according
to the defined tasks.

An important role for research of teacher’s professional education problem lies in statements of
akmeology that studies the regularities and mechanisms of human development at the stage of
maturity, achievement the highest levels of development by a human. Moreover, akmeology explores
the issue of organization of the future specialists training concerning improvement and correction of
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the professional activity, provides control of individual professional development of a future teacher,
and directs it to constant self-improvement and the ability to self-organization.

Methodological guidelines of akmeological approach found the explication in the works of
K. Abulkhanova-Slavska, O. Bodaliov, A. Derkach, M. Kuharieva, A. Markova et al.

Akmeological approach provides teacher’s individuality development through organic unity of
the processes of professional education, socialization, self-upbringing and self-development. This
means that not only developmental environmental conditions (being only a prerequisite of personal
transformation) favor the professional development of teacher’s individual, but also the teacher who
has to become an active personality that is critical to himself and the environment, is in the constant
process of self-cognition and self-improvement. The specialist must constantly see him/herself to be a
real subject of professional activity, make a significant result that opens new prospects for him/herself
and for other people.

Akmeology focuses on the productivity of the professional activity of a personality in the form
of creative achievements, social recognition and personal success at different age stages of life
activity. The main task of akmeology is the development of means of self-improvement and
professional development to higher level of mastery.

The new concepts of pedagogical education, that are built on humanistic basis involve the
implementation of the competence approach, targeting on the unique individuality of each student in
the content, technologies of teacher training (N. Bibik, I. Zimnyaya, V. Kraievskiy, A. Markova,
O. Pometun, O. Savchenko, A. Khutorskiy et al.). It helps to overcome the traditionally prevailing
mass-reproductive teacher training, to direct it to the personal level.

Implementation of the competence approach allows to transform goals and content of education
into the subjective achievements of a student, that can be objectively measured. Perspective of the
competence approach is in the fact that it involves a high degree of readiness of the intending
specialist for successful pedagogical activity, provides activation of the mechanisms of general and
professional self-development of a student and requires consideration of motivation, its dynamics in
the process of professional training, education, organization of self-motion to the final result. That’s
why the main objective of the competence approach is in formation of conditions for self-organization
of activity and personality of an intending teacher, defining and developing his/her creative abilities,
formation of a personal pedagogical attitude, a unique pedagogical technology.

An important problem of practical implementation of the competence approach is the definition
of the hierarchy of competence. The system of the competences is formed by a «over-subject», general
subject and special subject competences. The main features of the key competences include
multifunctionality, over subjectivity, interdisciplinarity, multicomponents, directing to the formation
of critical thinking of reflection, determination of its personal position.

Methodological focus on competence approach is productive and therefore leading in the study
of the problem of the quality of the professional teacher’s activity, since it can be used effectively as
for a scientifically substantiated process of management of professional teachers training, as well as
for analysis of the teacher’s practical work, his/her certification, and as for the creation of appropriate
scientific and practical tools. Recognizing the significant methodological possibilities of the
competence approach on should take into consideration the reasons that do not allow the key
competences to be fully «put» into practice.

Thus, the described philosophical and didactic principles are methodological landmarks of
research of the problem of professional training of the intending teacher for pedagogical activity.
Despite the «strong» and «narrow» aspects of the presented approaches, they have strong search
capabilities for the professional education research. Naturally, multistructure of the object, which a
professional education is, cannot be limited by any conception about it. Only a complex combination
of ideas, requirements, and statements of different methodological approaches gives a prerequisite for
understanding the nature, content, functions and structure of professional training, development of
training models of the future teacher for professional activities.
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N. A. LEBEDYEVA

FORMATION OF VALUABLE ATTITUDE TO FUTURE CAREER IN
AGRICULTURAL UNIVERSITY STUDENTS

The article presents the basic principles of scientific research about the formation of agricultural
university students’ evaluative attitude to the future career. The contents and the features of the «evaluative
attitude to future career» are presented together with the concept, criteria, indicators and levels of defined
quality, complex of pedagogical conditions that have become the basis for forming evaluative agricultural
university students' attitudes to future careers are presented. Based on the results of experimental verification,
the efficiency of this method and the possibility of its application in the educational process of higher agrarian
education are defined.

Keywords: evaluative attitude, criteria, indicators, pedagogical conditions, methodic.

H. A. AEBEAEBA

®OPMYBAHHA HHIHHICHOI'O CTABAEHHA CTYAEHTIB ATPAPHIIX
BUIIINX HABUAABHIUX 3AKAAAIB AO MAVIBYTHBOI ITPO®ECIMHOT
AIAABHOCTI

IIpedcmasieno 6a308i 3acadu HAYKOBO2O OOCAIONCEHHS. NPOOIEMU (DOPMYBAHHS YIHHICHO20 CMABLEHHS
cmyoenmis acpaprux BH3 0o maiibymuvoi npogeciiinoi Oisnenocmi. Ilo0ano 3micm ma 03HAKU NOHAMMIA
KYIHHICHe CMagieHHs 00 NPOPeCiliHOl isbHOCMI», Kpumepii, NOKA3HUKY MA PI6HI 03HAYEHOI IKOCME, KOMIIIEKC
neO0azociyHUX YMO8, WO CMAG OCHOBOIO CIMBOPEHHS MEeMOOUKU HOPMYBaHHA YIHHICHO2O0 CMABLEHH CIYOeHMI8
azpaprux BH3 0o matibymuvoi npoeciiinoi Oisnvnocmi. Ha ocHosi pe3yibmamié 00CliOHOT nepesipku
6CINAHOGIEHO eQeKMUGHICMb Yici MemoOouKu ma MOJICIUGICMY i1 3ACMOCY8AHHA Y HABYATLHO-BUXOBHOMY
npoyeci uuoi WKOAU a2papHo20 CNPSMYBAHHSL.

Knrouoei cnosa: yinnicne cmagnenns, Kpumepii, NOKA3HUKU, NeOA202IYHI YMOBU, MEMOOUKA.

H. A. AEBEAEBA

®OPMHUPOBAHUME ITEHHOCTHOI'O OTHOIIEHMA CITYAEHTOB
ATPAPHBIX BY30B K BYAVIIIEU ITIPO®ECCUOHAABHOW AEATEABHOCTHU

IIpeocmaginenvl 6a306vle NPUHYUNBL HAYYHO2O UCCAEO0BAHU NPOOIEMbL HOPMUPOBAHUSL YEHHOCTIHOZO
OMHOWEHUs CMYOeHMO8 a2pPapHbIX 8306 K Oyoyuel npogheccuonarvHoll desmenvhocmu. Ilooanvt codepoicanue
U NPUSHAKYU NOHAMUA KYEHHOCMHOE OMHOUEHUE K NPOPeCCUOHANLHOU 0esIMeNbHOCIU», Kpumepuu, nokazamenu
U YpoGHU 0O03HAUEHHO20 KAYeCmed, KOMNICKC NeOaz0SUYecKux YCI08Ull, HMO CMAl OCHOBOU CO30AMUs
MemoOuUKy — (POPpMUPOBAHUA  YCHHOCMHO20 — OMHOWIEHUs  CMYOEHMOo8  acpapHuiX  8y308 K  Oyoyweil
npogeccuonanvhoi  desmenvrhocmu. Ha  ocnose  pe3ynbmamog — ONnvImHOU — NPOGEPKU  YCIMAHOBICHYL
aphexmusnocmv dImoi MemMOOUKU U 8O3MOICHOCb ee NPUMEHEHUsl 6 Y4eOHO-8OCNUMAMENbHOM npoyecce
sbicuLell WKObI AzPAPHO20 HANPABNICHUS.

Knroueswie cnosa: YEHHOCmMHOe OmHoulerHue, nokazameliu, neoazoauyeckue yciosust, MemoouKa.
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New socio-economic conditions of the Ukrainian state are associated with increased efficiency
of the national economy, the adoption of market relations in all the spheres of social production.
Agriculture is one of those parts where reforms are the hardest, where the pace of its modernization is
far from desirable. This is, not the least, due to the quality of training for work in this sector, a
significant decrease of youth™ part in agriculture. So the economy and education are closely connected,
and the impact of education on the effectiveness of social production is becoming more apparent.
Significantly lower than the requirement of modern industrial agricultural production is the quality of
training in agrarian high school, confirmed numerous studies, evaluations of managers and agricultural
specialists. In this regard, of particular relevance in the national education policy is the problem of
training qualified agrarians forming their evaluative attitude to the future career. Solving large-scale
social and economic problems facing agriculture largely depends on the professionalism of graduates
of agricultural universities.

In this context the higher agricultural universities raise important task - to provide highly trained
specialists which results in not only knowledge and skills, but also the spiritual image of the future
worker, its relationship to the surrounding reality, the realities of professional work, his understanding
the main problems of human existence .This circumstance requires from agricultural universities to
turn to the profession from the perspective of the approach that reveals the value of professional
activities for the subject in personal, educational and socio-cultural aspects, training of specialists in
the context of evaluative attitude to the future career.

Evaluative attitude that is the source of human activity determines its orientation, behavior and
activity, so its study is important for the formation and training of qualified specialists.

Background values shaping the attitude of students of agricultural universities to the future
career due not only to the interdependence of social and creative activity and future professionals, but
the end results in multifaceted socio-economic activities of enterprises, especially in the introduction
of innovative processes, activities, scientific and technological progress.

In deciding the problems of our study, we relied on philosophical works that reveal axiological
aspect of personality, social nature of man (V.G. Alekseeva, L.P.Buieva, L.A. Volovich,
S. G. Drobnytskyi, M. S. Kagan, L.Smirnov, V. N. Sagatovskyi, V. H. Tuharinov, B. H. Chahin),
sociological research on values, the classification of values, the role of values in socialization and self-
actualization (E. V.Beliaev, D.Bell, V.Vodzinskyy, A.G.Zdravomyslov, I.Cohn, Maslow,
I. Masuda, R. Merton, N. Nosov, V. N. Shubkin) psychological studies on the activity, motivation and
personal development (B. H. Ananyev, E.S. Asmakovets, L. I. Bozhovych, L.S. Vyhotskyi,
I. V. Dubrovina, O. M. Leontiev, L. M. Mitia, N. H. Morozov, V. N. Miasyschev, A. V. Petrovskii,
S. L. Rubinshtein, D. N. Uznadze, E.Fromm, Ye.V.Shorohova, E.Erickson, V.A. Jadov,
P. Jacobson), the work of scientists, teachers, related to the theory and practice of training, their
professional development, the management of teaching at the university (V. I. Andrieiev, Yu. K.
Babanskyi, V. A. Belikov, M. D. Vynohradova, M. T. Hromkova, M. Ye. Duranov, V. l. Zhernov,
T. Ye. Klymova, O.V. Lesher, A.S. Makarenko, E.I. Monoszon, A.V.Mudryk, A.YA. Nain,
N. Ya. Saihushev, 1. V. Shmaneva etc.) to create an educational environment (l. V. Bohdanov,
V. V. Davydov, H. A. Kovalov, V. V. Rubtsov, V. I. Panov, V. A. Yasvyn etc.), pedagogical research
on communicative competence (T.V. Menh, L. A. Petrovska etc.), theoretical research in teacher
axiology (A. M. Bulynin, B. M. Bim-Bad, M. V. Bohouslavskyi, V. I. Hynetsynskyi, I. A. Zymnia,
V. A. Karakovskyi, A.V.Kyriakova, Z.l.Ravkyn, V.A. Slastonin, V. A. Suhomlinskyi,
N. D. Nikandrov, H. 1. Chizhakova, E. N. Shiyanov, N. K. Schepkina).

The essence of evaluative attitude, its contents and structural elements is given in the works of
these authors.

The purpose of the article. Based on the semantic analysis of the relationship between
individual values, the analysis of the theoretical foundations of the mentioned quality of the forming
stage of the experiment on the formation of agricultural university students™ evaluative attitude to the
future career, the purpose of this article is to analyze the defined technique.

Theoretical analysis of the study of values and evaluative treatment showed that the values
associated with the components of the motivational sphere are need, desire, intent, content, ideal
interest. Evaluative attitude is the internal position of an individual that reflects the relationship of
personal and social values.
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Therefore, considering the problem of evaluative attitude to the future career, we should pay
attention to the «social fact» and «mentality» of modern society.

Modern Ukrainian society is experiencing an important historical stage i.e. the development of
market relations. It is associated not only with the changes in market relations, but also with the entire
system of social relations that relies on them. Changing the way of life completely certainly leads to
the change in values, motivations and the whole process of individual's education.

The objective factors of developing the evaluative attitude to the future career, are, to our mind,
the level of prestige, the attitude towards the profession in society, the possibility of occupational
mobility, the level of financial remuneration for professional work etc. The subjective factors are:
interest in the chosen profession, the psychological characteristics of the individual's character and
temperament a person's ability to connect one's life with a particular profession. Of special importance
in the hierarchy of subjective factors is professional education, as it is adjustable, purposeful process
of professional identity, development of interests and culture.

Since the ultimate aim of university education is a professional training, the ratio of students’
attitude to their future profession can be viewed as the degree of acceptance of the ultimate education
goals. The most common form of person's relationship to the profession is professional direction,
characterized as the interest in the profession and the propensity to engage in it.

During the period of study at university, according to the state educational standards, students
form solid foundation of professional activity. The high school teachers' problems is to teach students
the ability to plan, organize their activities, and develop their reflections (self-awareness of the subject
as bearers of certain values, socially useful people) as well as such professional important qualities as
responsibility, self-control, professional self-esteem, emotional stable attitude to risk, discipline.

In this regard, organizing activities of university students needs to ensure that the force that
attracts and motivates is the essence, not the circumstances that accompany it.

To determine the levels of evaluative agricultural university students' attitudes to the future
professional activity, we have examined the social and psychological characteristics of students of
agricultural education profile and analyzed the most important components of training and
professional education, i.e. value-targets, career meaningful and value-educational sphere.

In his study, we define evaluative attitude of students to the future career as a sustainable inner
conviction of the individual, based on professional and moral identity, the significance of which
prompts to be active in the acquisition of professional knowledge, abilities and skills. Evaluative
attitude associates with emotional and volitional personality and includes creative approach to this
activity.

Based on the survey and according to the definition of the agricultural university students'
evaluative attitudes to the future professional activities, we have identified the following criteria of
evaluative attitude:

— professional identity;

— moral consciousness;

— person's emotional and volitional stability of personality;

— creative approach in practice.

Each of the structural components of the complex combines the appropriate knowledge and
skills, characterized by relevant indicators. Use a variety of techniques oriented to determine the level
of formation evaluative attitude enabled to isolate the indicators most peculiar to our chosen criteria,
i.e. professional identity (motives of the profession's choice and important features of future
professional activity, positive motivation in training activities, the need for professional improvement,
self-esteem), moral consciousness (responsibility, commitment, optimism, empathy), emotional and
volitional stability (self-control, organization, concentration, determination), creative approach to
professional activities (cognitive activity, independence, energy, creative initiative).

Based on the theoretical analysis of the literature and the results of the primary stage of the
experiment we have selected the following levels of evaluative attitude to the professional activity:
low, average, high.

Summary results of the primary stage of our study give grounds to conclude that the level of
development of the agricultural university students' evaluative attitudes to the future career is low.
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Taking into consideration all the facts there is need in the scientific research of the pedagogical
conditions and identifying ways to improve the formation of evaluative agricultural university
students' attitudes to the future career.

The complex of pedagogical conditions is maintained so that to contribute to the formation of
evaluative agricultural university students’ attitude to the future career. These conditions are:

— providing evaluative orientation in the training process;

— engaging students to the vocational evaluative activities in the extracurricular and
educational work;

— organization of the proper content of evaluative professional environment.

Pedagogical factors underlying our established methodology that combines complex of forms,
methods and techniques aimed at building up evaluative attitude of agricultural university students to
their future career. The designed and implemented method of pedagogical complex for the formation
of students™ evaluative attitude to the professional activity:

— reflects students' educational and extracurricular activities;

—is carried out under the influence of these pedagogical conditions of evaluative orientation in
the process of training; engaging students to professionally-evaluative activities in the extracurricular
and educational work, organization of the content and professional environment;

—is focused on the formation of students' evaluative attitudes to the profession, including
professional and moral identity, emotional and volitional fortitude and creative attitude to the
profession;

— provides guidelines for extracurricular educational work «Educating professional agrarian»
and a series of practical sessions on the development of students' communicative competence from the
point of forming evaluative attitude to the future career.

— The criteria for the efficient formation of students' evaluative attitudes to professional career are:

— criteria of information reliability (validity, representativeness);

— criteria for determining the level of university students' evaluative attitude to professional
work (professional identity, moral identity, emotional and volitional fortitude and creative approach to
professional career);

—criteria — principles of organization and conduct of research and experimental work
(democracy, culture identity, humanism, connection of education with life and production practice of
identity formation in the team performance).

We conducted the initial stage of the experiment on the basis of Vinnitsa National Agricultural
University during the 2009-2012 academic years. We have selected two groups of respondents, the
control and experimental. Experimental group was 21-M and 22-M academic group, i.e. comprised 54
students. The control group consisted of 21-MP and 22-MP academic groups, i.e. 57 people. Overall
506 students participated in the study at various stages: 1-4 courses, masters and specialists.

In the first phase (2009-2011) we tested the impact of each educational condition in the formation of
evaluative attitude to the professional career in student groups from the second to fourth year.

So, 2009-2010 were devoted to the examination of the pedagogical conditions as providing
evaluative orientation in the training process. In 2010-2011 these pedagogical conditions engaging
students to professional evaluations in the extracurricular activities and educational work were
checked and the professional-evaluative environment that promotes value ratio of students to the
professional career was created.

In the second phase of conducting the experiment in 2011-2012 academic years we tested the
impact of selected teaching conditions in the complex.

The teachers of social and humanities disciplines, curators of academic groups were involved in
the experiment.

Experimental verification of the effectiveness of our methods' application model was made
using standard data collection (questionnaire). The correlation proved the effectiveness of our methods
in forming evaluative agricultural university students' attitudes to the future career.

Diverting all quantitative values of the levels of structural components of evaluative attitudes of
agrarian students to the future career (professional and moral identity, moral identity, emotional and
volitional resistance, creative approach to future career) into standard scores allowed us to establish
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the level of formation of definite personal values and identify the dynamics changes that occurred as a
result of the initial stage of our experimental work (see Fig. 1).

Final results
40,3% .
_ 428% 0
Start results
42,1% '
J J
1 1 1 1 1
0% 20% 40% 60% 80% 100%
CG EG CG EG
0O Low 42,1% 42,6% 40,3% 14,8%
O Average 45,6% 46,3% 43,9% 55,6%
A High 12,3% 11,1% 15,8% 29,6%

Fig. 1. The dynamics of the levels of agrarian students’ evaluative attitude to the future career.

Thus, our ideas suggest that as a result of the work done on the initial stage of the experiment in
the experimental group was positive because the number of students with high level of development of
evaluative attitude to the future professional activity increased from 6 people (11.1%) to 16 (29.6%),
while the average level is 25 (46.3%) and 30 people (55.6%). Instead, the number of respondents with
low level of development value ratio decreased significantly from 23 (42.6%) to 8 people (14.8%).

Unlike the experimental, changes in the levels of formation evaluative attitude to the future
professional career are observed in the control group. Thus, the number of respondents with high level
rose only form 7 (12.3%) to 9 people (15.8%), and those with low level decreased from 24 (42.1%) to
23 people (40.4% ). Also minor reduction of quantitative characteristics of student group with middle-
evaluative attitude formation was fixed: there were 26 people (45.6%) at the beginning, later there
were 25 people (43.9%). This situation is explained by the fact that 2 students from middle level
moved to high and low levels and only one student moved to the mid-level group.

The results show that the change of forming evaluative attitude of agricultural university
students in their future career is the result of use experimental group method of forming evaluative
agricultural university students' attitudes to the future career in educational process.

As you can see, the difference between the rates of formation value ratio of students to the
future career at the beginning and end of the experimental work is not statistically significant at the
level o = 0,001 [1]. This proved effective pedagogical impact of those conditions and developed on
the basis of their method of formation of evaluative agricultural university students' attitudes to their
future career.

Thus, a comparative analysis of the levels of agrarian higher school students™ evaluative attitude
to their future career, the results of the initial and controlling phases of the experiment proved the
effectiveness of our pedagogical conditions complex (providing evaluative orientation in the training
process, engaging students to the vocational activities in the extracurricular and educational work,
organization of the proper content of evaluative professional environment) and the implementation of
this method. The effectiveness of our methods of forming evaluative agricultural university students'
attitudes to their the future career confirmed positive changes in the professional and moral identity,
emotional and volitional resistance, creative approach to future career that occurred as a result of its
implementation on the initial stage of the experiment.
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Thus, the results of the initial stage of the experiment give grounds to conclude about the
efficiency of the method of forming agricultural university students™ evaluative attitude to the future
career and feasibility of its use in the educational process of agricultural universities.
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R. V. RUTETSKYI

COMMUNICATIVE COMPETENCE AS ESSENTIAL COMPONENT OF
PROFESSIONAL COMPETENCE OF THE FUTURE MUSIC TEACHER

Having analysed the psycho-pedagogical literature we defined the essence of the communicative
competence of the future music teacher, cleared up its position in the structure of the professional competence.
The special features of the formation of the communicative competence of the future music teacher in the process
of the professional training are described.

Keywords: professional competence, communicative competence, future music teacher.

P. B. PVTELIBKUNI

KOMYHIKATVIBHA KOMITETEHTHICTB AK CYTHICHA CKAAAOBA
IMIPOPECIMHOI KOMITIETEHTHOCTI MAMUBYTHBHOI'O BUUTEAA MY3UKU

Ha ocnosi  awnanizy ncuxonoco-nedazoziunoi  nimepamypu — 6U3HAYEHO CYMb  KOMYHIKAMUEHOL
KOMNEeMEeHMHOCMI  Maibymnb020 euumesiss My3uku, 3'scoeano ii micye 6 cmpykmypi npogecitinoi
komnemenmuocmi. Oxapaxmepuzo8ano 0coOIUEOCMi  DOPMYBAHHA KOMYHIKAMUBHOI KOMHEMeHmMHOCMmi
MauOymHvb020 uumeisi My3uku y npoyeci npoghecitinoi niocomosku.

Kntouosi cnosa: npoghecitina KomnemeHmHicmv, KOMYHIKAMUBHA KOMNEMEHMHICMb, MaOymHiti
BUUMENb MY3UKU.

P. B. PVTELIKUI

KOMMYHHUKATHMBHAA KOMITETEHTHOCTDB KAK CYITHOCTHAA
COCTABASAIOIIAA ITIPO®ECCUOHAABHOU KOMITIETEHTHOCTU
BYAYHIEI'O YUUTEAA MY3bIKI

Ha ocnose ananuza ncuxonozo-neoazoeuyeckou tumepamypbl onpeoenenad CyujHoCmb KOMMYHUKAMUBHO
KOMNnemeHmHoCmu  0yoywe2o yuumens MY3blKU, BbISICHEHO ee Mecmo 6 CmpyKmype npogeccuoHaibHoll
Komnemenmuocmu. Oxapaxmepuzo8amvl 0COOEHHOCMU QOPMUPOBAHUL KOMMYHUKAMUBHOU KOMNEMeEeHMHOCIU
OyOywe2o yuumensi My3viKu 6 npoyecce npo@heccuoHaIbHol n0020MoGKu.

Knrwuesvie cnosa. npogheccuoHanvHas KOMNEMEHMHOCMb, KOMMYHUKAMUGBHAS KOMNEMEeHmMHOCHb,
6yOyuuil yuumenb My3vlKu.

Modern scientific pedagogical studies concerning the improvement of the professional training
of the future music teachers should be focused on the formation of teacher’s personality capable of
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self-development and implementation of not only their own abilities, but also the creative potential of
pupils by means of pedagogical and musical activity for the formation of their humanistic world
outlook and spiritual culture. Assistance in the active pupils’ research, accomplishment of
sociocultural mission concerning the pupils’ mastery of the music value only becomes possible due to
effective communication with them. V. Orlov, H. Padalka, O. Rostovskyi, O. Rudnytska emphasized
the importance of communicative skills formation for the future arts teachers.

The analysis of both practice and results of scientific research testify that future music teachers
don’t have a completely formed professional communicative competence, which is a component and
important factor in increasing the level of professional competence.

The purpose of the article is to explain the nature of communicative competence as a part of
the structure of the professional competence of future arts teacher and describe the special features of
its formation.

The problem of the professional competence formation for specialists of various fields was
explored by N. Bibik, V. Bolotov, B. Hershunskyi, E. Zeier, 1. Ziaziun, Ye. Klimov, V. Kraiewskyi,
N. Kuzmina, O. Pometun, L. Pukhovska, S. Sysoieva, V. Slastonin, A. Khutorskyi, V. Sierikov. Thus,
the researchers emphasize that the professional competence is an important indicator of the
qualification level of contemporary specialists, that’s why we should focus on the speciality of their
professional competence and components in the process of professional training.

Having analysed the scientific literature we concluded that the concept of professional
competence of a teacher should be interpreted as following:

e teacher’s accumulation of the necessary amount of knowledge and important skills that
determine the formation of his teaching activity, pedagogical communication and personality as a
bearer of certain values, ideals and pedagogical awareness

o the set of necessary knowledge and personality qualities enabling the realization of
professional approach and effective problem solving in pedagogical field, research and practical
activity

e integrative characteristics of business and personal qualities of a specialist, reflecting the
level of knowledge, skills and experience that are sufficient for achieving the goal in certain kind of
professional activity, as well as moral stance of a specialist.

B. Hershunskyi emphasizes that the category of «professional competence» is mostly defined
with regard to the level of professional education, experience and person’s individual abilities, his or
her motivated aspiration to continuous self-education and self-improvement, creative and responsible
attitude to activity.

Thus, the professional competence should be understood as integrative characteristics of
business and personal qualities of a specialist, that involves a high level of theoretical accesssibility
and practical experience (systemic manifestation of professional knowledge, skills and personal
qualities) concerning the solution of the functional tasks in professional activity, as well as social and
moral beliefs of the person.

It is important to note that communicative competence is a quality of high priority for a modern
specialist of education industry, since the main kinds of professional activity are realized through the
interaction with people and are impossible outside the communication act. Therefore, the formation of
communicative competence determines the establishment of other competencies (psychological,
methodological, intellectual, informational, aesthetic, ecological, legal, innovative, etc.).

There are different interpretations of the concept of «<communicative competence» that is caused
by the variety of research approaches (personality-oriented, cultural, structural, systemic, etc.) in the
scientific literature.

Thus, scientists view the communicative competence as:

— ideological and moral category that regulates the system of human attitudes towards the
natural and social world and towards self as a synthesis of both worlds

— the ability to establish and maintain the necessary contacts with other people, a certain set of
knowledge and skills that ensure effective communication

— an amount of knowledge of communication in different conditions and with different
communicants, as well as the knowledge of verbal and nonverbal principles of interaction, skills for
their effective use in a particular communication in the roles of both sender and recipient
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— the qualified mastery of a language (s) on verbal and nonverbal levels, the ability to interact
in a socially acceptable manner, providing adherence to certain moral and ethical standards and taking
into account the interlocutor’s psychological features

— a set of communicative abilities, skills and knowledge that are appropriate for
communicative tasks and sufficient for their solution.

As for the definition of communicative competencies of the specialists in educational sector we
can find different interpretations of this term in the scientific literature.

Thus, I. Rydanova mentions that communicative competence is the basis of teacher’s
professionalism, as communication with pupils is the essence of pedagogical activity.

According to V. Vvedenskyi, communicative competence of a teacher is a professionally
significant integrated quality its main components being: emotional stability (associated with
adaptability), extraversion (correlated with the status and effective leadership), the ability to build up
interpersonal relationships, construct direct connection and feedback, speaking skills, listening skills,
the ability to reward, the sensitivity, the ability to «smooth over» the communication. The scientist
notes that communicative competence is a personal teacher’s quality, which is formed in the process
of personality development and self-development; the indicator of teacher’s awareness of the
objectives, essence, structure, means, features of pedagogical communication, the mastery level of
appropriate technology; individual and psychological qualities of the specialist, the aspiration for
continuous self-improvement of communicative activity, orientation on the human personality as the
basic value, as well as the ability to nonstandard, creative solution of tasks that arise in the process of
pedagogical communication.

M. Zabrotskyi interprets the teacher’s communicative competence as based on knowledge and
experience ability to navigate in situations of professional communication, to understand the motives,
intentions, behaviour strategies, etc., both their own and the partners’ ones in communication, the level
of development of the technology and psychotechnique of communication, general orientation and
pedagogical personality’s position. Therefore, the scientist concludes that the studied concept is a
dynamic system, capable of development and improvement of its components.

Thus, the communicative competence is a component of professional competence, which is
characterized by means of an appropriate level of knowledge, formed skills and personal qualities that
when taken together provide for the effective implementation of the future specialists professional
activity.

The communicative competence for teachers is a fundamental, systemic component of
professional competence. By performing different social roles (as a citizen, a member of pedagogical
team, a class teacher, etc.) the teacher is constantly communicating with different people and should
adequately assess each situation and respond to it. The implementation of productive interpersonal
contacts of various types is the content of its communicative competence. Thus, the willingness and
ability to establish and maintain these contacts, to ensure efficiency of communication, interaction and
perception depend on the level of development of the teacher’s communicative competence.

Communication skills that dominate in the interpersonal communication and are essential for
teacher’s professional activity include: empathy, initiativity, authenticity, kindness, spontaneity and
openness, constructiveness, tolerance, reflexivity. One of the most important communicative qualities
of the teacher is listening skills. Thus, a teacher needs to know about the types of listening: passive,
active, emphatic, simulating, egoistic, neutral, hostile and more. The peculiarity of their own listening
must be analysed by future teachers in order to understand other people better, notice the moments
when the audience does not listen, know the techniques of changing the attitudes of students etc. It is
quite obvious that the mastery of these skills by means of theoretical studying exclusively is
impossible. Thus, active listening is an important condition for establishing productive relationships
with pupils. Listening and hearing skills must be specially taught by «immersing» the student in
various communicative situations.

V. Orlov's idea is important in the context of training the future music teachers. He says that the
focus of their professional reorientation is a movement from the enlightenment to implementation of
vital creative and cultural mission, from the manipulative, authoritarian teaching of the art criticism
content to personality-oriented, communicative artistic pedagogy, where the art ceases being the object
of studying and becomes the subject of live communication.
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Bright, emotional, expressive language of a music teacher is an important way to influence
students, because it contributes to the penetration into the artistic world of the work, stimulates
figurative and associative worldview, promotes educational and cognitive activity of pupils. Besides,
the means of verbal and nonverbal communication a music teacher must understand and be able to
convey the meaning of a musical work, build an internal dialogue with the creator-composer as well as
to have a command of musical language that makes its appearance in the musical language and
understanding other people.

Thus, in the process of professional training the future music teacher must also acquire specific
skills that will ensure the implementation of effective communication.

The most important of them are the following ones:

¢ the ability to navigate in the musical and cultural space;

e to perceive musical art consciously and emotionally;

e to listen creatively and to interpret musical content of works;

e to verbalize musical and communicative information;

e to organize the learning process so as to intensify the pupils’ desire for cognition of musical
phenomena, their awareness of the art value, discovering their creative potential.

On the basis of this analysis the communicative competence of the future music teacher is to be
defined as an integrated quality, based on knowledge, communicative skills, sensory experience and
provide orientation in the pedagogical and musical communicative space, subjective position of
communicative interactions in situations of professional communication and musical communicative
practices, adequate perception and transmission of information in particular situation of musical
communication.

So, in the process of professional training it is necessary to ensure the formation of
communicative competence which is an integral part of the professional competence of future music
teacher.

For the formation of communicative competence of future music teacher awareness and
building relationships of the pedagogical interaction is important. Thus, «subject-object»
communication causes the reproductive form of mastering the experience which is typical for
traditional training, while the formation of productive, creative formations is the result of «subject-
subject» type of relationships.

We share M. Zabrotskyi's opinion who emphasizes that the development of communicative
competence of future teachers requires the formation of both «subject-object», reproductive, operating
component and «subject-subject», productive component, related to personal sense motivation. We
believe that the leading and defining component determining the direction and nature of pedagogical
interaction, is «subject-subject» component, the main features of which are: the personal orientation of
an interlocutor, basic equality of psychological positions, the interpenetration in the world of feelings
and emotions, active mutual humanistic disposition.

The development of communicative competence is an open, dynamic, continuous, creative
process that has features of systematicity. This allows modelling the system components, their
structural and functional relationships, seeing prospects of development of the phenomenon being
studied. Thus, the formation of the communicative competence of a future music teacher in the
process of professional training is a specially organized activity that has influence on the intellectual,
motivational, value sphere and behavioural aspect of a student’s personality. This process presupposes
stating specific goals, selection of content, use of organizational forms, methods, techniques, means,
traditional and innovative technologies for the gradual formation of communicative knowledge, skills
and personal qualities of the future music teacher

Taking into consideration and following the specific principles we are able to promote the
consistent implementation of pedagogical conditions, ensuring the synthesis of motivational and
organizational and procedure components of professional training of students. The development of
diagnostic set of tools for assessing the degree of the predicted qualities formation of future specialists
will add to the modification of the available result and achievement of the desirable one.

The prospects for future research lie in clarifying the structure and defining pedagogical
conditions of communicative competence formation of a future music teacher.
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VAK 374.1

Y. Y. IVANIO

TECHNOLOGY OF THE 8TH-9TH GRADERS’ TRAINING FOR CAREER
CHOICE OF THE «MAN - ART IMAGE» TYPE: THE EXPERIMENT’S RESULTS

There has been characterized the author’s technology of the 8th-9th graders’ training for career choice
of the «man — art image» type that provides for the creation of an adequate organizational and pedagogical
environment based on a career-oriented elective course and a complex of educational extracurricular activities.
There has been revealed the influence of experimental factors on each of the five structural components of the
pupils’ career choice readiness: motivational and evaluative, cognitive, practical, self-evaluative.

Keywords: career choice technology, career choice readiness, «man — art image» career type.

1O. FO. IBAHBO

TEXHOAOTIA ITIATOTOBKH YUHIB 8-9 KAACIB AO BUBOPY MAUBYTHbBOI{
IIPODECII TUITY «KAFOANHA - XYAOKHIN OBPA3»: PEBYABTATU
EKCITEPUMEHTY

Oxapaxkmepu306aHo a8mMopcvKy mexHonozito niocomosku yunie 8-9 kunacie oo eubopy npogeciv muny
«IOOUHA — XYOOJICHILL 00pasz», sAKka nepeddauac CMEOPeHHs. A0eK8AMHO20 OpP2aHI3aYiliHO-Neda2ociuHoeo
cepedosuwa Ha OCHOBI haKyIbMmamueHo20 Kypcy npoghopieHmayiinoco cnpsamy8ants ma KOMNIEKCY GUXOBHUX
nO3aypouHUX 3ax00i8. Busgieno 6niug eKCnepumenmanrbHux Qakmopie na KONCHULL i3 YOMUPbLOX CMPYKMYPHUX
KOMNOHEHMIE 20MOBHOCMI YYHI8 00 8ubopy npogecii: MOMUSAYIUHO-YIHHICHUL, KOSHIMUGHUL, NPAKMUYHUIL,
CamMOOYiHI0BALHULL.

Knwuoei cnosa: mexnonoziss niozomosku 00 eubopy npogecii, eomosHicms 00 6ubopy npogecii, mun
npogheciti «0OUHA — XYOOXHCHITI 00pa3z».
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1O. FO. UBAHBO

TEXHOAOTI'UA ITOATOTOBKHM YUAIIIMXCA 8-9 KAACCOB K BbIBOPY
BYAVIIEU ITPO®ECCUU TUIIA «<UEAOBEK - XYAOKECTBEHHbBIN
OBPA3»: PE3YABTATBI DKCITEPMMEHTA

Oxapaxkmepu306aHo asmopcKyo mexHoao2uo nodzomosku yuawuxcs 8-9 knaccos x evlbopy npogeccui
muna «uyenosex — Xy00JicecCm@eHHblll 00paz», Komopas npeodycmMampuedaem —Co30aHue  a0eK8amuoul
OP2aHUBAYUOHHO-NEOA202UHeCKOU cpedbl HA OCHO8e (DAKYIbMAMUBHO20 Kypcd NPOGOPUEHMAYUOHHO2O
HAnpaseneHuss U KOMWIEKCA — GOCHUMAMENbHbIX — GHEYPOUHLIX — Meponpusmuil.  Beiseneno  eausinue
IKCHEPUMEHMATILHBIX (PaKMOPO8 HA KAJICObIL U3 YeMbIPEX CMPYKMYPHBIX KOMIOHEHMO8 20NMOGHOCMU YHAWUXCS
K 86100py npogeccuu. MOMuBaYUOHHO-YEHHOCMHII, KOCHUMUGHDBIU, NPAKMUYECKULL, CAMOOYEHOUHBIII.

Knrwouesvle cnosa. mexnonozus noo2omosku K bl00py npogeccuu, 20mosHOCmb K 6bl60py npogeccu,
mun npogheccuii <yenogex — Xy00iucecmeeHHulll 00pas».

Comprehensive secondary school pupils’ training for their future career choice has been an
urgent socio-economic and psycho-pedagogical issue. The study of its condition testifies to the fact
that a considerable number of 8th—9th graders lack a sufficient level of knowledge and skills formation
necessary to make proper future career choice decisions.

A substantial part of lower secondary (middle) school senior pupils doesn’t possess sufficient
information as regards the list of careers in various spheres of human activity, cannot compare
qualifying requirements with their personal traits, etc. The same is true for the «<man — art image» type
career choice. The empiric results of the statement stage of the pedagogical experiment testified to a
low level of career choice readiness of the overwhelming majority of respondents, those being sure of
their right choice of the mentioned type of the career included.

The analysis of pedagogical investigations attests to the fact that the issue of the interplay of
comprehensive secondary schools and higher educational establishments in the sphere of preparation
of schoolchildren for their career choice has been the matter of research in a number of scientific
papers, but is devoid of proper and profound findings.

Scattered aspects of the problem of pupils’ preparation for the career choice of «man — man»,
«man — engineering», «man — sign system» and «man — nature» types have been revealed in the
research papers of I. Bychkova, L.Hryhorchuck, N. Matijash, N. Kovtunenko, B. Pietrulevych,
G. Rezapkina, V. Fediajeva and others. Some peculiarities of the «man — art image» career type have
been described by pedagogues within the framework of the problem of labour training, however, an
integral technology of pupils’ preparation for the career choice of this type hasn’t been the matter of
scientific investigation.

The aim of the article is to characterize the main elements and describe the experimental
verification of the author’s technology directed at 8-9 graders’ training for career choice of the «man-
art image» career type.

The development and application of an effective vocational oriented education technology at
school needs a creation of an adequate organizational and pedagogical sphere, the integral core being a
career-oriented elective course and a complex of educational extracurricular activities.

The experimental programme of the elective course «Your professional choice» for 8-9 graders
of comprehensive secondary schools was implemented in the form of career-oriented trainings as a
part of psycho-pedagogical pre-career schooling aimed at a valid future career choice decision making.
The aims of the course are to: 1) help pupils make their future career choice and further education
route; 2) form appropriate knowledge of the possibilities of acquiring career education; 3) stimulate
pupils’ self-cognition of their own inclinations and abilities as to the chosen career or profile of
studying at the upper secondary school; 4) develop their goal setting abilities, career education
planning and self-presentation; 5) gain practical experience of future career planning in accordance
with their interests, inclinations and personality abilities.

The elective course cycle comprises five educational themes. The first one — «Readiness for the choice
of a career education route» directs students towards basic aims and tasks of the course, forms of educational
activities; helps comprehend one’s attitude towards the problem of future career choice and is chiefly of a
motivating nature. The following three themes («The world of modern careers. Career choice components»,
«Career interests and inclinations», «Abilities and education route choice») are based on the comparison of
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the main factors of alternative choice concerning the situation of the upper school education profile choice or
the form of career training after finishing the ninth grade. The contents of the curriculum and discipline work
according to this course aim at informing schoolchildren about the world of careers, self-diagnostics of their
personal career interests, inclinations and abilities, comparison of their possibilities with the chosen career
personality requirements, etc. The final theme «Career route planning» envisages the discussion of career
education variants, application of means and methods of career perspective planning, development of self-
presentation skills, etc. The suggested course of career-oriented classes is designed for 18 hours and may be
taught within 1-2 years.

The constituent part of the author’s technology of the 8-9 graders’ training for the choice of the
«man — art image» career type were also circles and elective courses of artistic profile aimed at
forming professional knowledge, skills and abilities relevant for the careers of the mentioned type.

The pedagogical experiment was expected to verify a supposition that the above mentioned
factors of pedagogical influence are expedient to be carried out in the school curriculum and
educational process as components of the pedagogical technology of forming pupils’ readiness for
their future career choice of the «man — art image» career type. In this case, the readiness is considered
to be the result of the process of training for the choice of a career.

The scheme of the pupil’s career choice readiness is presented in Fig. 1.

Career choice readiness
—————————————————————————————————————————————— |

motivational L practical self-evaluative
and evaluative cognitive

1| components

Fig. 1. The scheme of the pupil’s career choice readiness

The research and experimental work was carried out at Uzhgorod comprehensive secondary
schools No. 5 and No. 15, educational levels | through I11, the educational and upbringing complex
«Harmony» of Uzhhorod city council of Transcarpathian region, Mukachevo comprehensive
secondary school No. 6, educational levels | through Ill. The total number of 8-9 graders involved in
the pedagogical experiment comprised 212 pupils.

At the formative stage of the pedagogical experiment, the influence of the experimental factors
on each of the structural components of the 8-9 graders’ readiness for the choice of the «man — art
image» career type was investigated: motivational and evaluative, cognitive, practical, self-evaluative.

The obtained data received testify to the fact that there took place the substantial changes in the
hierarchy structure of the professional value system orientations among the pupils of the experimental
group within the formative stage of the pedagogical experiment. If at the beginning and the end of the
experiment the orientation towards the job results (that is material profit) in both groups got the
highest rating, the next three rating places in the experimental group had socially significant
professional value system orientations associated with job contents and personality development. In
the control group the changes in the hierarchy of value system professional orientations were
insignificant. The highest ratings had the values associated with job results, career social status,
conditions of work and the possibility of self-affirmation, that is, personality values prevailed over
socially oriented ones.

All the indices of the structural components of the career choice readiness with the exception of
value system orientations had the same quantity of levels. It enabled us not only to determine the
dynamics of changes for each component but the dynamics of the readiness changes altogether. The
dynamics analysis of the formation of separate structural components enables one to determine which
of their indices experienced the maximum positive influence on the part of the experimental factors.

To determine the formation levels of separate components of the career choice readiness we
used the algorhythm from O. Kapustina’s research [4]: a high level of development of a component
was determined in case of manifestation of no less than half of its indices while other indices were
characterized as an average level of development; an average level was determined when no less than
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half of its indices were available at a high or average level of manifestation; in all other cases the level
of a component formation was determined as low (see Fig. 2).
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Fig. 2. Levels of the motivational and evaluative component of the 8th-9th graders’ readiness
for career choice of the «man — art image» type according to the results of the forming stage
of the pedagogical experiment.

To investigate the influence of the experimental factors on the dynamics of changes in the
cognitive component of readiness there was used the F-test developed by a Japanese researcher
S. Fukuyama. The above test enables one to quantitatively and qualitatively characterize such indices
as the ability to make self-analysis and the ability to analyze occupations. S. Fukuyama applied in this
test general and partial criteria. The general criterion characterizes the level of awareness of a person
(with the basic level of professional skills and abilities) of the possibility to master the chosen
occupation and the requirements that it imposes on a person [11]. It is determined by such indications
as «Technical knowledge» and «Understanding of the socio-economic importance of the occupation».
The partial criterion is designed to determine the degree of the pupil’s information awareness of
occupations he or she is most prepared for due to his or her skills, knowledge and qualities.

In the process of the research and experimental work there was used a computer version of the
F-test adapted by I. Zhernoklyeyev [3]. It was also used to determine the self-analysis levels of 8th-9th
graders. The results of the study of the ability of the control and experimental group pupils to analyze
occupations can be found in Table 1.

Table 1
Levels of development of pupils’ abilities to analyze an occupation (in %)
Levels of Statement experiment Forming experiments
development group E group C group E group C
high 6,6 7.4 19,6 11,3
average 12,3 13,3 42,2 23,2
low 81,1 79,3 38,2 65,5

The complex of the proposed E factors in the experimental group has significantly affected the
level of formation of pupils’ ability to analyze occupations at a level of significance no less than 0.99.
In addition, the level of awareness of the careers of the «man — art image» type of the E group pupils
was significantly higher than that of the control group pupils.

The index of the cognitive component of readiness was investigated with questionnaires,
interlocutions, interviews, teacher observations, etc. (rable 2).
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Table 2
Levels of the 8th-9th graders’ knowledge of the ways of acquiring their future career (in %)
Levels of Statement experiment Forming experiment
development group E group C group E group C
high 57 6,6 29,5 9,1
average 47,8 52,6 59,1 52,5
low 46,5 40,8 114 38,4

The introduction into the curriculum and discipline process of the proposed experimental factors
in the experimental group allowed us to significantly affect the formation of pupils’ knowledge of the
ways of gaining their future career at the level of significance no less than 0.95.

The results of the forming stage of the pedagogical experiment supplied us with the
characteristics of the levels of formation of the generalized level of formation of the cognitive
component of readiness (Fig. 3).
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Fig. 3. Levels of formation of the cognitive component of readiness for career choice of the «man —art
image» type according to the results of the forming stage of the pedagogical experiment.

While studying the dynamics of changes in the practical component of readiness we
investigated the following indices: the quality of devising one’s personal career plan and the level of
development of knowledge and skills related to careers of the «man —art image» type. To evaluate the
quality of devising such a plan there was used the technique of M. Pryazhnikov [8]. The characteristics
of the levels of the above component are shown in Fig. 4.
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Fig. 4. Levels of formation of the practical component of the 8th-9th graders’ readiness for career
choice of the «man — art image» type according to the results of the forming stage of the pedagogical
experiment.
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To study the levels of pupils’ ability to make self-analysis there was used the F-test [3; 11 and
so on]. The index of self-analysis can be found within the range of 0 through 100 points and has the
following qualitative interpretation of the quantitative indices: 0-33 points — a low level of the ability
to make self-analysis; 33-66 points — an average level of the ability to make self-analysis, 67-100

points — a high level of the ability to make self-analysis.
The results of the study of the 8th-9th graders’ ability to make self-analysis are given in Table. 4.

Table 4
Levels of the ability of pupils to make self-analysis (in %)
Levels of Statement experiment Forming experiment
development group E group C group E group C
high 6,3 6,6 18,4 9,1
average 12,9 13,2 44,3 22,6
low 80,8 80,2 37,3 68,3

The above values indicate that the index of the capacity for self-analysis in the experimental
group differs significantly from that of the control group (at the significance level no less than 0.99).

To determine the generalized level of formation of the self-evaluative component of senior
pupils’ readiness for career choice of the «man — art image» type there was used the above given
algorhythm. The results of the forming stage of the pedagogical experiment yielded the characteristics
of the levels of formation of the self-evaluative component (Fig. 5).
Development of separate components of readiness of lower secondary (middle) school senior pupils
for career choice of the «man — art image» type exerted a positive influence on the formation of this
readiness as an integral new formation (Table 5).
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Fig. 5. Levels of formation of the self-evaluative component of readiness for career choice of the «man
— art image» type according to the results of the forming stage of the pedagogical experiment.

Table 5
Dynamics of formation of the pupils’ readiness for career choice of the «man — art image» type
Before the experiment After the experiment
Levels
group E group C group E group C
high 8,7 8,3 21,2 12,1
average 18,1 19,2 45,5 31,2
low 73,2 72,5 33,3 56,7
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The implemented experimental factors positively influenced the formation of readiness to

choose careers of the «man — art image» type by the pupils of the experimental group. This has been
sustained by the 9th grade school leavers’ career trajectory choice associated with the acquiring of
careers of this very type (Table 6).

Table 6
Professional senior pupils’ plans of acquiring careers of the «man — art image» type (in %)
Professional olan Statement experiment Forming experiment
P group E Group C group E group C
primary 6,2 5,9 11,2 6,2
backup 55 5,7 16,5 6,6
TOTAL 11,7 11,6 27,7 12,8

A relative number of pupils who identified careers of the «man — art image» type as a primary

or backup sphere of their future professional activities increased in the experimental group compared
with the control group by 14.2%. After finishing grade 9 almost 25% of the pupils of the experimental
group chose the occupation oriented educational route aimed at mastering careers of the «man — art

image» type.

Thus, the analysis of the formative pedagogical experiment and its statistical processing

confirmed the effectiveness of the author’s technology of forming senior pupils’ readiness for career
choice of the «man — art image» type.

10.

11.

12.
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PEDAGOGICAL CONDITIONS OF FUTURE INTERPRETERS’ / TRANSLATORS’
TOLERANCE DEVELOPMENT

Essence of such notions as «tolerance» and «pedagogical conditions» are discovered, having analyzed
the literature sources devoted to the investigation of tolerance and current problems of translation and
interpreting studies, author’s definition of the notion «future interpreters’ / translators’ tolerance» was
provided, necessity of development of future interpreters’ / translators’ tolerance as an integral part of
interpreter’s / translator’s competence is grounded, the peculiarities of interpreter’s / translator’s profession are
described and pedagogical conditions of future interpreters’ / translators’ tolerance development are
investigated in this article.

Keywords: tolerance, future interpreters’/translators’ tolerance, pedagogical conditions, future
translators / interpreters, motivation, pedagogical communication, professional training

O. 1. KVLIA

TIEAATOT'TUHI YMOBU ®OPMYBAHHSA TOAEPAHTHOCTI MAMBYTHIX
ITEPEKAAAAYIB

Poskpumo cymuicmv  nowsams  «moiepaHmuicmv» i «neoazociyHi yMO8U» HA OCHOBI AHANIZY
aimepamypuux — Odxcepen,  NPUCBAYEHUX — BUBHEHHIO  MOAEPAHMHOCMI — ma  aKmyaibHux — npoonem
nepexaado3Hascmea. 3anponoHOBAHO 6llACHE ABMOPCHKE SUSHAYEHHS NOHAMMA KMOAEPAHMHICIb MAUOYMHIX
nepexaadauie». OOIPYHMOBAHO HeOOXIOHICMb (QOPMYSAHHS MOLEPAHMHOCII MAUOYMHIX Nepekiadadie K
CK1a0080i nepeknadayvkoi npoghecitinoi komnemenmuocmi. Buceimaeno ocobausocmi npoghecii nepexnaoaua.
Jlocniooceno  nedacoeiyni  ymoeu (hopmyeanHs MONEPAHmMHOCMI Maubymuix nepexnaoadyie 8 npoyeci
npoghecitinoi nidcomosxu.

Knwouosi cnosa: monepanmuicms, moaepanmuicme MauOymuix nepexnaoayis, neodazoiuHi ymoeu,
MauOymHi nepexkiadasi, MOmueayis, nedazoeiune CniiKy8anus, npogecitina nio2comosxa.

0. H". KYLIAA

ITEAATOTHTYECKHME YCAOBHMA ®OPMNPOBAHNA TOAEPAHTHOCTHU
BYAYHINX ITEPEBOAUHMKOB

Packpvima cywnocms noHamuil <moiepaHmHoCme» U <nedazocudecKue YCio8us» Had OCHO8e AHANU3A
JUMEPAMYPHBIX — UCMOYHUKOS,  NOCGAUJEHHbIM — U3YYEHUIO  MONEPAHMHOCIU U AKMYAIbHbIX — npoonem
nepegooosedenusi. Ilpeonosicena cobcmeennas asmopckas Oepuuuyus NOHAMUSL <MOAEPAHMHOCHb OYOYUUX
nepesooyuxoe». OO60CHO8AHA HEOOXOOUMOCHb DOPMUPOBAHUA MOLEPAHMHOCIU OYOYWUX NEePesoOHUKO8 KaK
cocmagnsaowel nepeeooueckoll npogeccuonanrbHol komnemenmuocmu. Oceeujervl 0cobeHHOCmU npogheccuu
nepegoduuka. Hccrnedosansvl nedazozuieckue yciosus Gopmuposanus moaepanmiocmu 0y0yuwux nepesooiuros
6 npoyecce npogeccuoHaIbHOU NOO20MOBKU.

Knitouesvle cnoea: monepanmuocmv, morepaHmHocms  OYOYWUX NepesoouuKos, nedazocuyeckue
yenosust, 6yoywue nepegooyuKi, MOmugayust, nedazocuieckoe ooujenue, npogheccuoHanrbHas NO020MoBKd.

The Way the Problem Is Formulated in General. For future specialists tolerance is a regulator of
his or her professional and nonprofessional activity and contributes to his or her formation as a top-
quality professional. Speaking about interpreters and translators we may say that moral and ethical
aspects (with tolerance as an important component) of professional competence aren’t studied enough.

Some aspects of professional training of future interpreters’/translators’ we may find in the
works of L. Chernovatyi, Ye. Dolynslyi, D. Gile, V. Komisarov, P. W. Krawutschke, Ch. Nord,
Z. Pidruchna, A. Pym, M. Tennent etc. Phenomenon of tolerance was studied by P. Nicholson,
Betty A. Reardon, G. Soldatova, O. Stoliarenko, O. Zarivna, L. Zwicker and others. The notion of
«pedagogical conditions» was investigated by 1. Bekh, S.Brunova, N. Ippolitova, N. Sterkhova,
I. Sobko etc.
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The aim of the article is to investigate the main pedagogical conditions of future interpreters’ /
translators’ tolerance development in the process of their professional training.

To achieve the aim the following tasks were put:

— to reveal the essence of such notions as «tolerance», «future interpreters’/translators’
tolerance» and «pedagogical conditions»;

— to describe the peculiarities of interpreters’/translators’ profession;

— to determine and characterize the main pedagogical conditions of future interpreters’ /
translators’ tolerance development.

The Subject of our investigation is the main pedagogical conditions in the process of future
interpreters’ / translators’ professional training.

The Object of our research is future interpreters’/translators’ tolerance.

The Scientific novelty of our investigation in that for the first time the definition of the notion
«future interpreters’/translators’ tolerance» was provided and the main pedagogical conditions of
future interpreters’/translators’ tolerance development were determined and described.

Everything mentioned above determined the actuality of our research.

Toleration is studied by many different branches of science. It means that this notion is very
complex and many-sided. So, first we suggest to clarify the meaning of the investigated phenomenon.

It should be admitted that on 16 November 1995, the Declaration of the Principles of Tolerance
was adopted by the General Conference of UNESCO. According to this Declaration, tolerance is
respect, acceptance and appreciation of the rich diversity of our world’s cultures, our forms of
expression and ways of being human. It is fostered by knowledge, openness, communication and
freedom of thought, conscience and belief. Tolerance is harmony in difference. It is not only a moral
duty, it is also a political and legal requirement. Tolerance is not concession, condescension or
indulgence. Tolerance is, above all, an active attitude prompted by recognition of the universal human
rights and fundamental freedoms of others. Tolerance is the responsibility that upholds human rights,
pluralism (including cultural pluralism), democracy and the rule of law. It involves the rejection of
dogmatism and absolutism and affirms the standards set out in international human rights
instruments [13].

Nowadays there are also other definitions of the notion «tolerance», such as:

tolerance is sympathy and indulgence for beliefs or practices differing from or conflicting with
one’s own [18, p. 1315];

tolerance is the art of coexistence in the world of different people and ideas, the ability to have
tights and freedoms, do not infringe the rights and freedoms of other people. Tolerance may be
characterized as a way of cooperation which is oriented on self-cognition, self-development, defining
the borders of self-identification that will promote humanization of the society, cooperation among
people with different appearance, language, beliefs, customs and religion [10, ¢. 112];

tolerance is a defined quality of cooperation between the subject and the object of tolerance
which is characterized by the readiness of the subject to accept socio-cultural differences of the object,
including appearance, utterances, peculiarities of behavior and others [7, c. 86].

Thus we define future interpreters’/translators’ tolerance as an integral part of
interpreters’/translators’ competence which manifests itself in readiness and willingness to accept and
also interpret or translate accurately, adequately and equivalently from the source language into the
target language the utterances of other people regardless their complexion, origin, sex, orientation,
age, level of education, mentality, social status, political views, religious and culture even in the
situations when something which was said by them doesn’t coincide or even confronts with
interpreters’/translators’ views.

In order to understand the importance of tolerance revelation by future interpreters’ / translators’
let’s pay attention to the peculiarities of their profession [11; 12; 14; 16]:

— undertaking only work which they are competent to perform;

— taking all reasonable care to be accurate;

— maintaining professional detachment, impartiality and objectivity;

— being «secondary» authors, the translators are required to accept special obligations with
respect to the author of the original work;

— not exercising power or influence over their clients;

28 Scientific Papers. Series: pedagogics. — 2012. - Ne 5



PROFESSIONAL EDUCATION

— not voicing or writing an opinion, solicited or unsolicited, on any matter or person in
relation to an assignment;

— being aware of social and political issues of the target language country;

— being familiar with realia and cultural notions of the target language;

— continuing to develop their professional knowledge and skills and others.

So, in order to fulfill all the requirements interpreters and translators should develop and reveal
tolerance.

The most effective means of training tolerance and preventing intolerance is education.

Tolerance development is not only the aim of education but also its necessary component. It’s
an organic part of students training in higher educational establishments, elements of which must be
present both in the content of teaching and in the process of defining the forms, methods and
techniques of educational and cognitive activities of students [4, p. 6].

Even more tolerance as an integral display of a personality is one of the most important
priorities in the system of values of education in the XXI century, an indicator of spiritual culture of a
personality and spiritual wealth of a person with humanistic ideals. Today tolerance is a practical
condition of survival and a new problem of our global world.

Determining pedagogical conditions will help to understand better the essence of tolerance
development and will lead to its effectiveness.

Pedagogical conditions are:

the integrity of the content, methods and forms of educational process [2, p. 79];

one of the components of pedagogical system which reflects the whole of opportunities of
educational, material and areal surroundings influencing on personal and procedural aspects of the
mentioned system and providing its effective functioning and development [3, p. 11].

Having analyzed national and foreign resources we defined the main pedagogical conditions of
future interpreters’/translators’ tolerance development (see pic. 1).

PEDAGOGICAL CONDITIONS OF FUTURE INTERPRETERS’ / TRANSLATORS’ TOLERANCE
DEVELOPMENT
|

STUDYING BASIC NOTIONS, CONCEPTS AND TERMS (I.E. INTRODUCTION OF THE COGNITIVE

COMPONENT OF TOLER/IANCE DEVELOPMENT)
I

| DEVELOPMENT OF POSITIVE ATTITUDE TO THE FORMING QUALITY

AWARENESS OF NECESSITY OF TOLERANCE REVELATION IN DIFFERENT SITUATIONS
|

| MOTIVATION ﬁND DRIVING FORCE
I

| TEACHER’S PERSONAL EXAMPLE

PEDAGOGICAL COMMUNICATION

ORGANIZING THE MEETINGS FOR THE STUDENTS WITH THE REPRESENTATIVES OF OTHER
COUNTRIES AND CULTURES

INTERPRETERS’ / TRANSLATORS’ TOLERANCE DEVELOPMENT”

INTRODUCTION OF A NEW SPECIAL COURSE CALLED “PRDAGOGICAL TECHNOLOGIES OF FUTURE

ATMOSPHERE IN A HIGHER EDUCATIONAL ESTABLISHMENT

Pic. 1. Pedagogical Conditions of Future Interpreters’ / Translators’ Tolerance Development
Let’s consider the mentioned above pedagogical conditions more deeply.
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Studying basic notions, concepts and terms (i.e. introduction of the cognitive component of
tolerance development). In order to develop something it’s necessary to have some theoretical
knowledge. Thus, notion is an individual’s concept or impression of something known, experienced,
or imagined,; it’s an inclusive general concept [18, p. 848]. Students should be aware what exactly the
notion, they are studying, is and what the main components of it are. Concept is something conceived
in the mind; an abstract or generic idea generalized from particular instances [18 p. 257], and terms are
words or expressions that have precise meanings in some uses or are peculiar to a science, art,
profession, or subject [18, p. 1289]. Knowing these basic elements, students will be able to train
themselves in order to show tolerance in all spheres of their lives.

Development of positive attitude to the forming quality. Future interpreters’ and translators are
to realize that being tolerant, they will have more advantages both in the working place among
coworkers and in everyday life. Tolerance is not a required quality now; it’s a need and an imperative
of our society.

Awareness of necessity of tolerance revelation in different situations. It’s not enough to have
theoretical knowledge about something. Much more important is to have a deep understanding why
it’s inevitable to develop and show it. It’s proved that different specialists face difficulties while
meeting representatives of other countries and cultures which may negatively affect the quality of their
work. Interpreters and translators always deal with foreigners and being aware of necessity of
tolerance revelation will be so to say a key to their success.

Motivation and driving force. Motivation is hardly a unitary phenomenon. To be motivated
means to be moved to do something. A person who feels no impetus or inspiration to act is thus
characterized as unmotivated whereas someone who is energized or activated toward an end is
considered motivated. The strength of motivation depends on how much value the individual places on
the outcome he or she wishes to achieve. There are types of motivation: extrinsic and intrinsic.
Extrinsic motivation is the result of any number of outside factors. Intrinsic motivation comes from
within the individual. We must admit that extrinsic motivation becomes an essential strategy for
successful teaching whereas intrinsic motivation results in high-quality learning and creativity [19, p.
54, 55; 15, p. 98]. That’s why the teachers should remember that the higher the goal the better the
result.

Teacher’s personal example. A teacher which shows good qualities including tolerance will be
a good example for the students to follow because teachers are like actors all the time on the stage,
orchestral conductors (direct conversation and set the pace and tone) and gardeners (plant the seeds
and then watch them grow). The teachers also perform several roles such as: controllers, prompters,
participants, recourses, tutors and performers [15, p. 107-113].

Pedagogical communication. Pedagogical communication is a professional communication
between a teacher and a student during the lessons and beyond them (in the process of teaching and
educating) which has some pedagogical functions and directions (in case it’s full and appropriate) in
order create favorable climate and other psychological optimizations of educational process and
relationship between a teacher and a student. Effective pedagogical communication will help to
develop confidence in him- or herself, his or her own strengths and potential [8, p. 28].

Organizing the meeting for the students with the representatives of other countries and cultures.
Meeting native speakers and the representatives of other countries and cultures will help students to
become familiar with different accents, national realia and cultural peculiarities. In the future this will
become a useful tool for overcoming different obstacles in the linguistic and psychological levels in
terms of cross-cultural communication.

Introduction of a new special course called «Pedagogical conditions of future interpreters’ /
translators’ tolerance development». Starting from the fall semester of 2013/2014 academic year it’s
planned to introduce a new special course «Pedagogical conditions of future interpreters’ / translators’
tolerance development» for the 3" year students of Foreign Languages Department (specialization
«Translation and Interpreting from English into Ukrainian») of Ternopil VVolodymyr Hnatiuk National
Pedagogical University. This course consists of lectures and seminars which will help future
interpreters and translators to become familiar with such phenomena as tolerance and future
interpreters’/translators’ tolerance, their basic components, kinds, levels and functions. Students will
be able to develop tolerance by means of modern interactive technologies and test their level of
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tolerance. In our opinion one of the effective ways to develop tolerance is a business game. It’s nice to
have a special equipment for the interpreting (e.g. laboratory of simultaneous interpreting) which will
help to create conditions similar to real ones.

Atmosphere in a higher educational establishment. As we know most of the time during their
academic years students spend in their higher educational establishments. So we may state that
tolerant and friendly atmosphere in the educational institution will only be favorable to tolerance
development.

We may state that development of tolerance as a condition and form of adapting to deciduous
and changeable world if very important to modern specialists and in particular to interpreters and
translators. That’s why professional training of young people in higher educational establishments
should contribute to effective functioning in the society, educate culture of patience and agreement,
form the social experience of productive solution of conflicts, develop communicative competence,
readiness and ability to cooperate in our modern world. We are to realize that the future of any country
and the whole society depends on effective education, training and development of a young generation
and their intellectual, spiritual and moral qualities.

Summing up everything mentioned above me must admit that nowadays among the high
priorities of modern education there is development of tolerance. It’s got a special value for future
interpreters and translators training. That’s why the mentioned and described pedagogical conditions
will help to train and educate tolerant and marketable specialists in the spheres of translations and
interpreting.

Perspectives of further researches we consider in working out the model of future
interpreters’/translators’ tolerance development in the process of their professional training.
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V. P. KRAVETS

THE WAYS OF GENDER AND FAMILISTIC COMPETENCE FORMATION OF
THE FUTURE TEACHERS

In the content of the courses of university curriculum the material which helps the students' professional
training for this kind of work is pointed out. Imitational and symbolic games, creative and problematic tasks,
role psychologo-pedagogical trainings, scenarios with moral and psychological content, such kinds of methods
as brain storming, ideas assertion, portfolio, etc., which activated the study of future pedagogues are offered.

Keywords: gender, familistic, competence, education of a teacher.

B. I1. KPABELIb

IIIAAAXY ®OPMYBAHHA IEHAEPHO-®AMIAICTUYHOT
KOMITETEHTHOCTI MAVIBYTHIX BUUTEAIB

YV 3micmi Oucyunnin yHigepcumemcbko2o HABYANLHO2O NIAHY GUOKPEMIEHO Mamepian, SAKUll CHpusc
npogecitiniii niocomosyi cmyoenmie 011 Ybo2o 8udy pobomu. 3anponoHOBAHO IMIMAYIUHO-CUMBONIYHI i2pu,
meopui i npobOnemHi 3a80aHHA, pONEBl NCUXON020-Ne0A202iYHi MpeHiHeU, CcXeMUu-cyeHapii 3 MOopaibHO-
NCUXONIO2TYHUM 3MICIOM, d MAKOHC MEMOOU MO3208ULL WIMYPM, 3axucm idell, NOpmonio mowjo, 3a OONOMO2010
SAKUX AKMUBIZYEMbCS HAGYAHHA MAIOYMHIX nedazoeis.

Knrouosi cnosa: rendep, paminicmura, KomMnemewmuicms, ni020mo6Ka 6UumeJis.

B. I1. KPABELL

IIYTU ®OPMUPOBAHUA TEHAEPHO-®AMUANCTUUYECKOU
KOMITETEHTHOCTU BYAYIIIUX YUUTEAEU

B cooepoicanuu oucyunnun yHueepcumemckozo yueOH020 NAAHA 6bl0eNeHO Mamepual, NOSbIUAoWUll
Kauecmeo npopeccuoHanvbHolu No020MOSKU CMYyOeHmo8 K OaHHoMy eudy pabomul. IIpednodicenvl
UMMUMAYUOHHO-CUMBOIUYECKUE USPbl, MEOpYECKUe U NPoOIeMHble 3a0aii, poJiesble NCUX0N020-Nnedd2ocudecKue
MpeHuHau, CXeMbl-CYeHapuu ¢ MOPATbHO-NCUXOIOSUYECKUM COOepicanuem, a Mmaxice Memoobl MO320801
wmypm, 3auuma uoeti, NOpm@oIuo, akmususupyrouue ooyueHue 6yOyuux nedazo2os.

Knrwouesnle cnosa: cendep, hamunucmuxa, KOMIemeHmHOCMb, NOO20MOBKA Y4umels.

The system of higher education is actively influenced by the changes which are going on in the
modern world and in the Ukrainian society and are demanded the mobility and adequate solution of
the tasks of the present period. As the result the problems of regular, systematic, purposeful
psychological pedagogical youth training to a family life, to modern gender realia awareness are
actualized. In such conditions the Ukrainian institutions of higher education should become an
important link in social state policy concerning family strengthening and help the youth to get
prepared to a family life, to form its gender and familistic culture. A special part in solving these
problems is assigned to pedagogical universities, the graduates of which having got appropriate
training help to increase the quality of gender and familistic culture of children as well as their parents.

In scientific psychological pedagogical literature the problems of gender and familistic
competence formation of the future teachers were raised and solved in the works of T. Hovorun,
H. Isakaeva, O. Kikinezhdi, S. Matjushkova, N. Smirnova, I. Shylova, L. Sholohova, L. Shtylyova etc.
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Besides it to our mind in the works of the mentioned scientists this problem is examined cursory with
no deepening into details.

Talking about university practice it should be mentioned that education of a teacher for this
work is carried out fragmentarily and unsystematically. This fact enabled us to reveal the main
contradiction between the actuality of the problem of gender and familistic (familistics — is a scope of
knowledge about family) competence formation of the future teacher and insufficiently considered
phenomenon, the absence of scientifically based model of organization of the process of gender and
familistic competence formation of the students of pedagogical universities. In addition to that by
gender and familistic competence of a pedagogue we mean his or her knowledge of the basis of gender
theory and matrimonial relations (familistic), the need and ability to use it in practical pedagogical
activity, the ability to solve the tasks of this activity on the highest professional level, striving for self-
education in this sphere.

The aim of the article lies in the analysis of the content and ways of gender and familistic
competence formation of the future teachers in pedagogical university conditions.

Sex education is very important for school but it should be started not from the pupils but from
the teachers. These teachers should know for sure what is going on with their education, they have to
understand the importance of protection from destructive influence of «sexual revolution» which is «a
latent» sexual period which S. Freud talked about. It is important for a child and a teenager, for their
gradual intellectual, moral development and for all their future life. It is important for a teacher and
school. A teacher should know how to notice a danger in which his or her student might be. And it
would be the best if in such cases the communication between a teacher and a student was confidential
and trustful. A natural and protective feeling of timidity shouldn’t be offended! Here one can apply to
church experience: it would be good if a pupil could address to a teacher in a hard moment of life as if
he or she addresses to a priest during a confession. Of course it won’t just happen out of nothing: the
right for confession should be deserved.

One of the principal tasks in education of a teacher regardless of his or her specialization is to
attain enough competence in the sphere of intersexual relations, to gain necessary knowledge and to
choose a correct form of answers to the pupils’ questions.

One more demand in the aspect of teacher’s training to moral and sexual education of students
is the ability to react in time and correctly to character intersexual relations of the pupils. A teacher
should be familiar with a nature of conflict situations which happen between boys and girls, realizing
that they may see one and the same things differently and their reaction may vary. Many conflicts are
related not to squabbles and aggression but to misunderstanding the peculiarities of one another. A
teacher doesn’t have to intensify this misunderstanding by his or her behavior.

A graduate from pedagogical university should be convinced in the necessity of essential
changes in organization of school educational process according to the tasks of gender education of
pupils and their training to a family life. It concerns the teacher’s behavior, the ways of his or her
address to the pupils, the methods of their control and evaluation, duration and change of activity,
differentiation of tasks, emotional and personal coloring of information.

Before starting our investigation we had found out that only 18% of graduates from university
of pedagogical specialties considered themselves to be ready to deal with the problems of gender
education and premarital training of the pupils, and 43% don’t know whether they are ready to it. The
future teachers know especially bad about taking into account gender peculiarities in the organization
of educational activity and in formation of a family man or woman.

In our work we pointed out and analyzed the next structural components of gender and
familistic competence of a teacher:

Motivational and value component includes professional and family values orientation of a
teacher’s personality which define his or her attitude towards gender and family life problems from
one side and to professional activity in gender education and training of the pupils to a family life from
the other one. It is characterized by formed family values orientation, a presence of interest to a
problem of gender education, to self education in the sphere of gender and fimilistics, a desire to
educate a valuable family man or woman etc.

Intellectual and cognitive component, which is a basis for gender and familistic formation, a
competence of a future teacher. It includes knowledge of the basis of gender theory and familistics and
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the methods of education. Thus for gender and familistic competence formation in the context of
pedagogical education the knowledge of different sciences should be integrated (social and family
pedagogics, gender, psychology of personality and family relations, ethnopedagogics, sexology,
economy, jurisprudence) and also knowledge of the teaching methods which help to introduce the
system of gender and familstic knowledge into educational process.

Moral and behavioral component is pointed out because the process of communication between
the individuals may have a conflicting, contradictory character. That’s why gender and familistic
competence of a teacher provides a human oriented model of his or her behavior, which is based on
moral immaculacy of a teacher, recognition of a pupil’s right for his or her own position, for
possibility to express himself or herself without the following disciplinary punishment, interaction
between a teacher and a pupil, accepted pupil’s right for a mistake etc.

Active and practical (or operational proceeding) component provides a readiness to solving
gender and familistic problems by a teacher himself or herself and also to professional pedagogical
activity of a teacher in solving gender problems and in training the pupils to a family life. For it a
teacher has to have general pedagogical skills, ability to help a family individually in education and
reeducation of the children, organizational, communicative, orientation and other skills.

In the process of gender and familistic competence formation of the future teachers we tried to
include all the subjects provided by university curriculum. In the content of these subjects we tried to
select those material, which directly or indirectly would help the improvement of professional training
of the students in this sphere.

It goes without saying that the psychologo-pedagogical cycle plays the main part in this process.
Studying normative pedagogical course the students attain not only the knowledge of theoretical basis
of pedagogical science and skills of effective educational process organization, which has a main
importance for a high school teacher training, but also master the questions of sex education and the
methods of training the pupils to a family life. Unfortunately, as the results of our investigation
showed not all the teachers pay much attention to this problem. Taking this fact into consideration, the
recommendations for the teachers of pedagogics were developed using the materials of some themes
for training the students for future work on future family man or woman formation.

The course of history of pedagogics has great possibilities to inform the students about the
problems of sex education training the students to a family life. Studying the history of education and
pedagogical thought in different periods from ancient to modern days, the future pedagogues due to
appropriate help of the teachers may attain necessary information for understanding of trends of
development of the investigated problem, to compare the ways of its solving in modern foreign and
native pedagogics.

Mastering by future pedagogues the tools and methods of educational work necessary for
practical use in the sphere of family man or woman formation is accomplished during the course of
«Basics of art of teaching» studying.

During the formation of a teacher’s readiness to training the pupils to a family life the resources
of pedagogical disciplines were maximally used, which are normative for all the specialties of
pedagogical institutions. The course program «General psychology» gives the future pedagogues
knowledge of the problems of methods of psychological studies; psychical human structure, functional
asymmetry of the brain; sensation mechanism; the peculiarities of development and formation of
emotional-volitional sphere of personality; methods of communicative sphere investigation, individual
psychological peculiarities of personality (temperament, character, and gender peculiarities). During
the studying of the course of «Developmental and pedagogical psychology» the students get
acquainted with such problems as the peculiarities of psycho-sexual development of the children of
different ages; psychology of sex education of the pupils; psychological gender differences and taking
it into account in education; psychological basics of individual approach to sex education, a
psychology of self education, psychology of intersexual communication and friendship; psychology of
pupils’ leisure, psychological new formations during puberty, prevention of wrong development etc.

Recently in educational curriculums of pedagogical institutions has appeared a new course of «Health
science and the basics of psychihygiene». In Ternopil pedagogical university the experimental program of this
course is developed, and it is approved by the Ministry of education and is introduced in the other pedagogical
institutions of Ukraine. Science kit of this course is aimed at medical-hygienic training of a teacher, was
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successfully used by us for formation of professional readiness to training of the pupils to a family life and
foremost for solving the problems of pupils” sex education. A special attention was paid to such two themes:
«Psychical health» and «Psychohygiene of a family and sex education.

Studying the first theme the students got acquainted with the notions of stress, psychoemotional
overstrain, neurosis, studied the basics and methods of psychoemotional relief. Psychological aspects
of sexual life, reproduction human processes, the basics of psychohygiene of pregnancy and maternity,
ways of getting psycho-physical compatibility of marital partners, questions of sex education,
conditions of venereal diseases and AIDS prevention the future pedagogues get acquainted with
during the studying of the theme «Psychology of a family and sex education».

In the work on formation of professional readiness of a future teacher to explain to high school
pupils the aspects of marriage and family relations and intersex relations were used the resources of
other disciplines of pedagogical institutions’ curriculum. With the problems of family sociology the
students got acquainted during the course of sociology, with legal platforms of marriage and family
during the course of «Foundations of legislation», with the moral aspects of «family life and
aesthetical values of a family in the course of the basics of ethics and aesthetics, etc.

During studying philosophy students master fundamental categories of human being: liberty,
creativity, love, happiness, death. In the course of social philosophy there is a theme, where the types
of communities in the nature and culture and family, kinship, tribe, nation are studied. In the course of
«Sociology» there is a theme which shows the essence of small social group a «family» as bloodily
related social community.

The means of gender and familistic competence formation of the students-pedagogues in our
work became the special courses of «Gender pedagogics» (institution of pedagogics and psychology),
«The history of gender pedagogics» (history department), «Training of the pupils to a family life»
(philological, geographical, physics-mathematical faculties), «Ethics and psychology of a family life»
(chemistry and biology, engineering and pedagogical faculties), resources of normative courses of the
curriculum of «Pedagogics», «Psychology», «Health science», different trainings aimed at the
formation of psychological attitude and practical readiness to solving gender and familistic problems
at school, pedagogical practice during which the students solved experimental tasks.

In the process of training of the future teachers to the work on gender education and family man
or woman formation we tried to include all the disciplines, provided by curriculum. In the content of
these disciplines we tried to point out those materials, which directly or indirectly helped the
improvement of professional gender competence.

Active training of the future teachers provided game methods — role playing, professional
pedagogical projecting and imitating modeling of real pedagogical situations, role psychologo-
pedagogical trainings. During experimental training each student had a chance to try a role of a course
of psychology of a family life and played pedagogical educational situation — lesson at school. To help
the students the «Schemes», «Schemes — scenarios» of role and professional games, pedagogical
situations with moral and psychological content, role trainings were made with a help of which the
students made the plans of the lessons by themselves etc. Each micro lesson was discussed and
analyzed from the point of view of its usage in pedagogical practice, methods of pedagogical
communication. It helped to figure out the most effective methods during the discussion and to
determine the principles of pedagogical work organization on the classes of psychology of a family
life. Studying the course provided some practical tasks: questioning, testing, and writing the papers
and scientific reports.

Besides it imitating symbolic games, creative and problem tasks, such methods of work as
seminar-auction (for example, of presentation of literary system of gender and familistic education),
brain ring, combined lectures held by both (for example on a theme «sex hygiene» of boys and girls),
different contests etc.

The usage of the method of associative family images description (free continuation by the
students of the phrase «A family for me is...») helped to determine different ideas of the students
about family. The most typical were the associations related with the image of a family: positive
«warmth», «coziness», «hearth», love, communication, emotional support, «burrow», «fortress»,
«floating ring», etc. (90% of girls and 88,3 % of boys); negative: «loose of liberty», «slavery», «cage»,
«mincer», «gerbil on treadmill», «volcano», «routine», «burden» (96% of girls, 11,7 % of boys).
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To determine role claims in a marriage the method of «REC» (role expectations and claims) was
used. This method enabled us to learn the students’ attitudes towards family relations and also helps to
determine the object’s opinion about expected role distribution in a family.

The usage of the method of heuristic dialogue provides for dialogic interaction of a teacher with
audience, it means the Socratic form of «question-answer», during which a teacher doesn’t give ready
knowledge but skillfully asks the questions which help the students themselves on the base of present
scope of knowledge, ideas, observations, personal life experience to acknowledge new notions,
conclusions, rules. Herein the questions usually should have a problem and answers should be the
results of active analytical quest of a student under the direction of a teacher. We offered the
problematic issues for discussion:

Do you agree with a saying «In a family even porridge is thicker» and how do you understand
its meaning?

M. Karamzin stated that «without good parents there is no good education in spite of all the
schools». What is your opinion about it?

O. Hersten said «A family starts with children» How do you understand this phrase? Is a family
without children full?

Is the statement false or true: «Remember that your children will treat you the same way as you
treat your parents»?

Debate the phrase «One should marry the person of the «same nationality».

Advise to the youth (complete the sentence): «If you want to become a good family man or
woman and father or mother you should know...and be able to...»

An important moment during the training was modeling the situations of a family life in a form
of role play. The aim of role plays is an attainment of the skills of solving complicated life situations
by moral choice.

Play activity included some steps: preparatory (evaluation and analysis of the offered
conditions, roles distribution, plot determination and participators’ positions); the game itself (peer
assessment and self assessment peer correction and self correction in the process of interaction); play
discussion (evaluation and analysis of its development and results, self assessment and self analysis of
its development and its results). A student as an object of play activity took part in all the stages.

The only rule, which had to be followed while playing family themes situations was that the
subject of discussion shouldn’t be the families which the students are acquainted with or the families
of the students.

As the criteria of efficiency of the influence of this special course on qualitative training of the
students to the work with sex education of the pupils and the future family man or woman formation
was coefficient of their satisfaction with the content and methods of its teaching. 212 students of
experimental groups were offered to answer the questions «Are you satisfied with the content of the
special course?», «What was valuable in this special course for your pedagogical growth and future
work with the problems of gender and premarital education of the pupils?». The questionnaire helped
to determine that fully satisfied with its content are 50% of the questioned, satisfied 41,7%, unsatisfied
— 5,4%, completely unsatisfied 1,1% of the students. On the basis of this fact the score of satisfaction
was determined. The general coefficient of satisfaction with the special course we calculated with the
help of the formula:

Z=A (+2)+B - (+1)+C- (0) +D - (-1) + E -(-2)

N

where

A — the quantity of the students maximally satisfied with the special course;

B - the quantity of the students satisfied with the content of the special course;

C - the quantity of the students with undefined attitude;

D - the quantity of the students unsatisfied with the content of special course;

E - the quantity of the students maximally unsatisfied;

N — total quantity of the questioned.

Attained results give a ground to make a conclusion about the efficiency of the special courses
in a process of formation of gender and familistic training of the future teachers.
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The research — experimental work showed that not in all the students a formation of appropriate
level of gender and familistic competence was successful. It is explained by the fact that not all the
students of pedagogical institutions have a pronounced professional pedagogical orientation and
sufficient development of pedagogical skills not all the students due to their individual peculiarities
could overcome wrong barriers of shyness, different complexes etc.

An important place in formation of practical readiness of the students to a work with gender and
premarital education of the pupils we gave to a pedagogical practice. The students of experimental
groups got the tasks about organization of such work in schools of the city and of the region which
provided the acknowledgement with organization of education during reaching the subject and
extracurricular work studying school documents of this problem, investigation of the level of sex
culture of the pupils, organizing activity programs on a specific theme, attendance of pupils’ families
and performance of work with parents etc.

Systematic observations of the children of the students during pedagogical practice showed that
quantity of the students who feel the importance of organizing extracurricular activities oriented to
organization of intersexual communication worked out 65,6% out of 250 questioned persons; 49,8 %
wanted to organize pass/fail option educational activity programs on the theme of family and
marriage; 70,2% of trainees freely took part in group and individual conversations with senior pupils
about intersexual relations, wrong sexual behavior of some pupils caused by some publications in
press for youth about moral and sexual problems. The analysis of the supportive notes of the lessons
showed that more than 40% of the students wanted to use our recommendations for usage of the
content of school subjects for sex education of the pupils (frankly speaking, here there are some
objective preconditions of the students from history, natural sciences and philological departments
dominated), showed the skills of projecting and modeling of this work.

To the purpose of students’ interest incensement to the investigated problem the scientific
problem group «Sexual and premarital education of the children» was organized. Among the scientific
themes which were developed by the students: «P. P. Blonsky about children’s sexuality», «Training
the pupils to a family life in the works and practical activity of V. O. Suchomlynsky», «A question of
sex education in ethnopedagogics of the Ukrainian people», «Psychological aspects of intimate-sexual
training of the pupils to a marriage», «The peculiarities of boys and girls communication in senior
classes», «Self education in a sphere of feelings culture», «Pedagogical evaluation of some aspects of
sexual maturation», «Psychologo-pedagogical training of the pupils to accomplishment of maternal or
paternal functions», «The ways of pupils’ intimate vocabulary formation» etc. Some results of the
scientific inquiries of the students were reported on institutional and interuniversity scientific and
practical conferences. During the experimental work 300 students from different departments came
through the problem group.

An important place in solving the investigated problem tasks takes the scientific research center
of the problems of gender education of the school and university youth which was founded by
Ternopil national pedagogical university and National academy of pedagogical sciences. Its activity is
directed to the development of fundamental and application gender investigation in the context of
transformational changes in Ukrainian society, realization of gender and educational techniques, and
also reduction of gender educational standards into practice. It is promoted by close contact of the
centre with the university department of pedagogics and gender equality, development of sister gender
studio net and the schools of gender equality in the schools of the region.

But the changes which have happened show the correctness of chosen ways of achievement of
stated objectives. The quantity of the students with a high level of competence increased from 6,1% to
40,1% , and with low level decreased from 60,4% to 4,7%. It gives the ground to conclude that the
quality of gender education of the pupils and their training to a family life is much depended on a
radical rethinking of profession-oriented training of the teachers in pedagogical institutions, on
strengthening attention to their gender and familistic competence formation.
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M. V. GOGOL-SAVRIY
CLASS TEACHER’S GENDER CULTURE

The article considers the gender approach in the professional culture of a class teacher. The nature,
levels and sublevels of class teacher’s gender culture development are defined. Taking into consideration the
concepts of leading researchers, the essence of components of class teacher’s gender culture is discovered
according to the levels of its development as professional and educational activity. Proceeding from the results
of the diagnostics of class teachers’ gender culture at comprehensive schools, the insufficient foundation of
gender approach conceptual tasks in the national education system was noted.

Keywords: gender approach, gender socialization, pedagogical reflection, professional and pedagogical
culture, management culture.

M. B. TOTOABb-CABPIN
ITEHAEPHA KYABTYPA KAACHOTO KEPIBHUKA

Posensinymo renoepruil nioxio y npogeciiiniii Kyiomypi KiacHo2o Kepighuka. Busnaueno cymuicm, pisHi,
niopieHi po36UMKY TeHOepHOI KyIbmypu neoazozda — KIAcHo20 KepisHuKa. 3 Ypaxy8aHHAM KOHYenyiti nposioHux
O00CNIOHUKIB POSKPUMO 3MICT KOMNOHEHMI6 TeHOepHOI KyIbmypu KIACHO20 Kepi6HUKa 8iON08IOHO 00 pIBHIG ii
PO36UMKY AK npogeciiiHo-nedazoziynoi disnvnocmi. Ha ocHogi pe3ynvmamis nposedeHoi 0iazHOCMUKU PIiGHs

TeHOepHOl KyIbmypu KIACHUX KePIGHUKI6 3a2albHOOCEIMHIX WKL GIO3HAYEHO HeOOCMAmHIO 0OIPYHMOBAHICHb
KOHYEenmyanibHux 3a60aHb TeHOepHO20 NiOX00y Y GIMYU3HAHIN cucmemi oceimu.

Knwwuosi cnosa: rendepnuii nioxio, remdepra coyianizayis, nedazoziyna pegrekcis, npogeciino-
neoazociuHa KyIbmypa, Kyabimypa ynpagiinHs.

M. B. TOTOABb-CABPUI
TEHAEPHAA KYABTYPA KAACCHOT'O PYKOBOAUTEASA

Paccmompen 2endephbiii nooxoo 6 npogeccuonanbHoll Kyaibmype KiaccHo2o pykosooumens. Onpedenena
CYWHOCMb, YPOGHU, NOOYPOGHU PA3GUMUsL 2€HOEPHOU KYAbMYpbl neoazoca — KIAccHo2o pykogooumens. C
VUEmOM KOHYenyutl 8edywux UCCie008ameneii pacKpbimo COOEPICAHUE KOMNOHEHMOG 2eHOEPHOU KYIbMypbl
KIACCHO20 PYKOBOOUMENsSL 6 COOMBEMCMEUL ¢ YPOSHAMU ee PA36Umusl KaK npogeccuoHanrbno-nedazosuieckoi
desimenvrocmu. Ha ocnoge pesyiomamos nposedennou OuazHOCMuKU ypogHs 2eHOePHOU KYIbMypbl KLACCHbIX
pyKogooumeneil 06ueo6paz0eamenbHblX WKONL YKA3aHa HeOOCmamouynas 000CHOGAHHOCHb KOHYENMYAIbHbIX
3a0au 2eHO0epHO20 NOOX00A 8 OMEUECMBEHHOU clcmeme 00PaA308aHUSL.

Knioueevle cnosa: cenoepuvlii  nooxoo, 2eHOepHAs. —coyuanuzayus, 2eHoepuas — peguexcus,
npogheccUoHANbHO-ne0a202udecKas Kyabmypa, Kyaibmypa YnpasieHus.

The formation of Ukraine as a state is taking place in the conditions of rapid and profound
social changes that lead to new realia and requirements for life and activity of a modern person and a
specialist. Gender relations are the reflection of gender consciousness of society and an important
factor in its formation is education.

The aim of introducing a gender approach into the educational sphere is to create conditions for
gender socialization of schoolchildren that will conduce to nurturing relations between sexes which
will be free of rigid stereotypes of masculinity and femininity in the traditional sense. This can become
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the condition for upbringing of a new personality with high intentions of openness and adaptability to
all the spheres of life, with unlimited possibilities of individual life choice and self-actualization.

An important agent of schoolchildren’s gender socialization is school. Pupils spend most of
their time and adopt the behavior models which are usually followed throughout life. The subjects of
schoolchildren’s gender socialization are teachers, namely class teachers. They work with children
every day and they are a connecting link between upbringing efforts of parents and school. The class
teacher, receiving and processing information about his/her pupils, their social environment, the level
of their mental and physical development, monitors the course of the upbringing process which
comprises both gender upbringing and socialization of the younger generation. However, does a
modern class teacher possess knowledge, skills and abilities required for the effective introduction and
implementation of gender approach into the educational sphere?

The purpose of this article lies in diagnosing the state of gender culture of a contemporary
class teacher at comprehensive school.

The primary condition of the educational and upbringing process at school based on gender
approach is gender competence and culture of the class teacher. It should be noted that the term
«gender culture of the class teacher» in psychological and pedagogical literature is not sufficiently
developed. In particular, the Russian researcher L. A. Shypylina raises the question of importance for
the teacher to develop so-called «gender sensitivity» which refers to the ability to perceive, learn and
model the impact of verbal, nonverbal and object influences of social sphere, the impact of methods
and forms of work with children on the formation of child’s gender identity and on the ability to
perceive and respond to any discrimination based on the sex [10, p. 56]. However, this concept does
not reveal the full complexity of pedagogical culture in the context of gender approach. In this regard,
defining the nature, structural components and levels of gender culture development of the class
teacher needs the reference to such pedagogical categories as «professional and pedagogical culture»,
«culture of management» (or «management culture» since the class teacher in the study is presented,
primarily as a manager of the educational and upbringing process).

The term «professional and pedagogical culture» in national and foreign pedagogical literature
is studied from different perspectives in research works by E.V.Bondarevska, I. F.lsaev,
V. E. Kahan, S. V Kulnevych, M. N Skatkin, V. O. Slastonin etc [1; 2; 6; 7]. The analysis of the above
mentioned researchers’ views allows to define the professional and pedagogical culture of the class
teacher as a complex, structural and multicomponent system represented by the personal qualities of
the teacher, by developed pedagogical thinking, by creative individual nature of professional activity,
psychological and pedagogical literacy, behavior ethics.

Considering professional and pedagogical culture of the teacher via management culture,
M. O. Kononenko notes that the management culture of the teacher should be considered as the system
of individual and personal characteristics of the subject, which includes the knowledge, skills and
orientation values of health maintaining, functional, psychological, personal and creative,
communicative nature which ensure class teacher’s implementation of management on such levels as
self-management, educational and upbringing process management, co-management. The author’s
model of management culture meets all the principles of gender approach in the educational and
upbringing process, that is why the components of the gender culture structure of class-teacher
identified by M. O. Kononenko are health maintaining, functional, psychological, personal and
creative, communicative (management communication) that are put in the basis of our practical study
[6, p. 132] (see fig. 1.).

In this aspect L. A. Shypylina defines the management culture as the leader’s ability of using
present social values for the rise of pupils’ and parents’ effectiveness in work, and also stresses on the
importance and continuity of relationships between leaders and controlled subject; she also pays
attention to the fact that the value of activity is connected with the freedom of self-expression and the
usage of her/his own possibilities [10, p. 163].

For better understanding of the growing conditions of the professional and pedagogical culture,
with consideration of the above mentioned accent, it should be noted, that any professional activity is
divided into two main elements: actions of the person, who is responsible for the realization of norm
and reflection of the person responsible for the correction and norm changes, when some difficulties in
activity arise. It is obvious that if the growth of subject’s professional activity is taking place when
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moving from solving tasks to solving problems, the stress, while performing difficult professional
activity moves from the level of simple action to the reflection level. The qualitative growth of
abilities, that are necessary for the realization of reflection, for solving tasks and problems in activity,
and accordingly the growth of professionalism in general, is taking place while emphasizing the
criteria level of reflection activity. Pedagogical reflection, as a mechanism of existence of the class
teacher’s pedagogical culture, plays important role while assessing pedagogue’s professionalism in the
sphere of the gender approach usage in the management of the educational and upbringing process and
comes like the condition of his/her readiness for solving pedagogical problems and tasks. That is why
on the basis of the development characteristic of class teacher’s gender culture should be distinguished
some levels of its development considering the ideas by I. Vais, I. Maizler, M. Shcherbynin about the
problem of the development of manager’s reflective culture. In this context the character of teacher’s
gender culture is defined as reflexive, thus class teacher’s gender culture is represented by three levels,
which are more complicated one after another. These levels are precultural, normative and problem-
conceptual [5]. According to the universal approach by I. Ya. Lerner [4] and M. N. Skatkin [6], each
level of teacher’s gender culture is represented in three frames: informational (knowledge), operational
(skills) and axiological (values).

Health maintaining

Communicative component [

component
Gender culture structure
of the class teacher
A
Psychological component Functional component
A 4
Personal and creative

component

Fig. 1. Component composition of the class-teacher’s gender culture.

With the purpose of diagnosing the level of class teacher’s gender culture was chosen, and with
consideration of the peculiarity of our investigation, the work of the Russian researcher Zh.
O. Starovoitova The Methodology of Diagnostics of Teacher’s Gender Culture: elaborated [8, p. 195].

The diagnostics of the class teacher’s gender culture was held in Buchach district, Ternopil
region and included 19 comprehensive schools of the I-111 degrees and 21 comprehensive schools of
the I-I1 degrees. 405 class teachers took part in polling, among them 360 women and 45 men. This
methodology foresaw the determination of the levels of class teachers’ gender culture, the correlation
of class teachers’ age categories and levels of their gender culture and also the analysis of sublevels’
condition of class teachers’ gender culture.

The results of the investigation showed that 226 respondents were diagnosed with the pre-
cultural level of gender culture, 170 — with the normative and 9 class teachers were diagnosed with the
problem-conceptual. Such results show that class teachers aren’t well-informed in the sphere of gender
pedagogy. The lack of gender knowledge and even its absolute absence was shown by the very first
answers of class teachers, who don’t have the slightest idea of what is «gender», «androgyn» or have
difficulties defining the notions of «gender socialization» and «sexual socialization». One brighter
example of low level of knowledge, abilities and skills of class teachers’ gender education is their
answer to the last question of the questionnaire, the next pedagogical situation comes from it: «A
teacher is on the bus together with children. After she set all children she remained standing because
of the lack of seats. When one boy offers her his seat she answers «No, I’ll stand, thank you». Was the
teacher right? What was she supposed to do?». Most of the respondents provided original but incorrect
analysis of this particular upbringing situation. For example: «the teacher behaved correctly because,
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according to the safety standard, each pupil should sit», «the teacher should have accepted the offer,
but also she should have suggested other pupils to provide a seat for her by turns», «teacher’s actions
depend on the child’s age», «teacher made the right choice because she is responsible for life and
health of those pupils who are in the bus», «the teacher behaved in the correct way because she
followed the principles of gender policy», «the teacher was right because she followed the safety
standard of transporting pupils» etc.

While analyzing this particular educational situation the majority of respondents didn’t mention
that it wasn’t necessary for the teacher to sit on pupil’s seat, first of all she should have noted boy’s noble
actions and in this way induce all schoolboys manifest their masculine qualities. 60% of respondents
didn’t analyze this pedagogical situation and didn’t express their own vision of this problem. It is quite
possible, that these class teachers neglect bases of gender education in their professional activity, and as
a result it has bad influence on the socio-sexual socialization of their pupils.

One more problem that can be clearly traced in the investigation’s results is low per cent of
male class teachers in the pedagogical staff that causes the formation and support of gender myths
about men’s rudeness and women’s logic. The existence of stereotypes leads to gender disbalance in
pedagogical community. V. Kravets notes that in modern feminized schools female teachers put
pressure on schoolboys with their authority, making them feel their inferiority. This pressure leads to
the situation when boys have to build their own gender identity that is mainly based on some negative
grounds such as to be unlike girls, not to take part in «womens activities [3, p. 327]. The cultivation of
feminity discriminates boys’ interests, makes them uninterested in the educational process and, at the
same time, prevents the formation of girls’ self-concept and makes their behavior stereotyped.

Following some traditional stereotypes about female and male roles, class teachers, who also
suffer from gender inequality consciously or unconsciously pass their views to children, and at the
same time they strengthen the action of other agents of gender socialization.

The class teacher, who organizes educational and upbringing process in the context of gender
approach, should be aware not only of the system of gender knowledge, in broad meaning, should not
only possess some abilities and skills which help in the realization of the management technologies in
educational and upbringing process in the context of gender approach, but should also know his/her
own development level of gender characteristics and be able to correct them in professional
pedagogical activity. They should also develop their own personality in the direction of androgyny and
be able to control androgyny on the professional level. That is why the gender culture of the class
teacher is foremost and the most important precondition of the organization of educational and
upbringing process on the basis of gender approach.

The analysis of the state of sublevels of class teachers’ gender competence showed inconsolable
results. On all the five sublevels, in particular on functional health maintaining, psychological,
personal and creative and management communicative, almost the same results were shown. 58% of
respondents showed low index of gender culture on all the sublevels (this is the evidence of the class
teachers not having the knowledge about the methods of psycho-pedagogical diagnostics of levels of
gender characteristics’ development and personal as well as pupils’ androgyny; of the absence of the
ideas about the essence of gender equality principle in the educational and upbringing area; of the
absence of ideas about value and importance of the raise of scientific competence level in the sphere
of psycho-pedagogical aspects of gender researches); 39% of respondents have the medium level
which is characterized by spontaneous and intuitional way of choosing the methodology of psycho-
pedagogical diagnostics of gender characteristics’ level of personal as well as pupils’ androgyny;
gradual understanding of advanced information search value in the sphere of psycho-pedagogical
diagnostics of the pupils’ gender socialization peculiarities during the educational and upbringing
process organization on the basis of gender approach and its realization in pedagogical practice.
Among the interrogated only 3% have the high level of knowledge, abilities and skills in the sphere of
gender upbringing, values priority of gender-role upbringing, understanding of the value of learning
development level of personal androgyny qualities, their development according to professional and
personal teacher’s qualities requirements in the gender approach; development of new methods,
manners, forms and means of pedagogical communication during the educational and upbringing
process depending on the level of androgenic pupil’s qualities, taking into consideration the level of
the scientific knowledge development in the sphere of gender investigations and own scientific and
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research activity experience in the organization of educational and upbringing process on the basis of
gender approach; realization of personal scientific and research activity in the educational and
upbringing process on the basis of gender approach; the exchange of personal scientific and research
experience with colleagues.

The analysis of class teachers’ age and the levels of their gender culture correlation had an
unexpected result. Respondents were divided into 3 main categories according their age: these are
class teachers of 22-35 years old (31%); the second group consists of class teachers of 35-45 years
old (35%) and the third category includes class teachers of 46 and older (34%). Though the first
category of class teachers has its professional development at the time of gender research activation
and its implementation in the educational process, their level of gender culture is almost the same as
the level of gender culture of their colleagues who studied during Soviet and first post-Soviet years
(see diagram 1).

100
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e precultural level
40
20 O normative level
0" = = | =
22-35years  35-46years 46 years old O problem-conceptual
old old and more level

Diagram 1. Correlation between the class teachers’ age and the levels of their gender
culture (comprehensive at the schools of Buchach district, Ternopil region).

In spite of launched innovative transformations concerning democratization and humanization
of national system of education, the question of gender component integration into this sphere is
theoretically and methodologically incompleted. It is connected with the lack of validity of the
conceptual gender approach tasks as the new paradigm in the system of education and with excessive
inertia of the previous educational ideas. The majority of Ukrainian universities don’t pay much
attention to gender education of future class teachers due to the absence of theoretical and practical
basis. The problem also is in the fact that even though a pedagogical university has an Institute of
Gender Education and Upbringing, its functioning is not equally divided between different faculties.
According to the investigation the respondents who are the alumni of one university but of different
faculties have different levels of knowledge, abilities and skills concerning gender education. For
instance, Physical Education, Labor Training, Mathematics, Physics and Computer Science class
teachers have less gender knowledge than English, Ukrainian, Foreign Literature and History class
teachers.

According to the results of the investigation we can assume that the same critical situation is in
the whole system of secondary education of Ukraine. With the implementation of gender approach in
the system of education of Ukraine the class teacher faces new requirements. To choose new
innovational pedagogical paradigm is not enough if there is not its theoretical foundation and practical
usage.

To our mind, the process of preparing future class teachers to gender education and upbringing
of pupils and also the help to experienced class teachers implement principles of gender education will
be effective in the following pedagogical circumstances:

— the inclusion of gender components in professional disciplines;

— the development and implementation of courses on gender issues;

— the involvement of future teachers to participate in the activities of gender education centers;
— the inclusion of gender component in pedagogical practice of students;

— practicing gender courses in postgraduate education;

— organizing and conducting seminars and courses on gender education for class teachers.
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O.B. K17’

GENDER IDENTITY OF THE DEPRIVED YOUTH AS AN INTEGRATIVE
PSYCHOLOGICAL PHENOMENON

The article studies the problem of the gender identity of boys and girls with different parent-child
relationships experience. It was found out by experiments that deprived social conditions reflect gender
orientations, ego-image, manifestations of gender behavior, lifestyle, and personal qualities of youth. The
formation of gender identity in terms of deprivation is characterized by inadequate absorption of samples of
gender stereotypes that leads to sex undifferentiated type of behavior, hyper masculinity girls, diffuse gender
splitting ego image.

Keywords:  deprived, psychologicalreadinesstobe = married, ego-image, self-consciousness,
valueorientations, genderroles, socialization.

O. b. KI3b

TEHAEPHA IAEHTUUHICTb AETTPUBOBAHOI'O FOHALITBA AIK
IHTETPATUBHUU ITCUXOAOTTUHU I ®PEHOMEH

Poskpumo ocobausocmi eendeproi idenmuynocmi oHakie ma 0iguam 3 pisHUM 00C8i00M OAMbKIBCHKO-
oumsuux e3aemut. Excnepumenmanvho ecmanosieno, wo Ooenpugayitini ymosu coyianizayii 3Haxo0smo ceiil
8I00UMOK y TeHOepHUX opienmayisx, obpasi A, nposasax rendepHoi nosedinku, cnocobi dcumms, 0coOUCMICHUX
akocmsax wHaymea. CmaHoGNeHHA TeHOepHOi [0eHMUYHOCMI 6 YMOo8ax Oenpusayii Xapaxmepusyemscs
HeaoeKkgammuicmio 3AC60€EHHS 3pa3Kig rendepnux cmepeomunia, wo npu3gooUms do
cmamesoneOupepeHyitiosano2o muny noeeoiHKuU, 2INepMAacKyiinHocmi diguam, OuQy3Ho2o po3ujenjieHHs.
Trenoepno2o obpa3zy .

Kniouosi cnosa: rendepna ioenmuunicms, 0enpusayis, 0enpugogane HHAYMeEo, Coyianizayis, reHOepHi
opienmayii, 2endepnuii 06paz uonosikalyicinku, renoepha noeedinKa.
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O. b. K13b

TEHAEPHAA NAEHTHNUHOCTD AEITPMBMPOBAHHOI'O FOHOIIIECTBA
KAK UHTETPATUBHBIN IICUXOAOTUUECKUN ®EHOMEH

Packpoimul  0cobenHOCmU  2eHOEPHOU  UOCHMUYHOCIU  JOHOWel U 0eGyuleK C PA3HbIM  ONbIMOM
POOUMENbCKO-0eMCKULL 83aUMOOMHOWEHUN. DKCREPUMEHMATLHO YCMAHOGIEHO, YMO 0enpUSAyUOHHbIE YCIOGUS
COYUanU3aYUU HAXoo0sm OMNeYamox 6 2eHOEPHbIX opueHmayusx, obpase A, NPOAGNEHUSX 2eHOEPHO2O
noeedeHs, cnocobe JHCUHU, TUYHOCMHbIX Kavecmeax oHoutecmea. CmanoeieHue IeHOepHOU UOSHMUYHOCTU 8
YCA08UAX Oenpueayu XapaKmepuzyemcsi HeadeK8amHOCmbio OC80EHUsL NPUMEPOE8 TEeHOEPHbIX CMepeomunos,
YUMo  npugooUm K NOIOHEOUPDEPEeHYUPOBAHHOMY —MUNY NOBEOeHUs, 2UNEPMACKYIUHHOCMU — Oe8yulex,
oupghysnozo pacuennenus rendeprozo obpasa A.

Knwouesvle cnosa. cenoepnasudeHmuyHoCmsb,  Oenpueayus,  Oenpusupo8aHHoe  IOHOUECHEO,
coyuanuzayusi, 2eHOePHbIeOPUSHMAY UL, 2eHOEPHBLT 00PA3 MYICUUHBLIICEHWUHBL, 2eHOePHOEN08eOeH e,

The age and pedagogical psychology puts a special attention to studying the problem of gender
socialization of pupils of boarding schools, deprived from the parent’s interaction. Nowadays the
development of gender socialization process of orphans and children deprived of parental care and
brought up without family interaction in pedagogical psychology becomes wide spread. Still there is
no perfect way of gender behavior considering boarding schools pupils of both sexes.

The following tasks of our research were: carrying out the comparative analysis of the content
of the youth gender images depending on the way of socialization (in paternal family and in the
conditions of deprivation of paternal family relations), research of the specific character of youth
gender behavior to the interrelations of sexes and specific character of gender roles adoption and
revealing the social and psychological factors which contribute to adequate gender identity obtaining
by the youth educated without paternal warship.

The purpose of the research is to reveal the features of the gender identity of the deprived
youth through empirical comparative analysis of gender images of men / women and gender specific
behavior of boys and girls with different backgrounds and parent-child relationships.

During the research, we took into consideration that the content of gender images of modern
man and woman is important factor in the development of gender identity of youth ensuring different
adaptation future gender roles. That is why special attention is paid to the analysis of gender images of
man and woman in young people’s ideas.

We invited senior pupils to write ten qualities according to two given themes: «The most
characteristic features of all women/men, irrespective of their age,» The instructions emphasized the
necessity to indicate only the most characteristic features of both sexes.

While choosing the task we assumed that, being free in choice of defining images, gender
features, the pupils under research will follow not only social and cultural directions in their answers,
but also their own individual experience and interiorized sex-role directions. The frequency of
presentation of each gender quality’s served to us as an indicator of character presentation of these
vital activity spheres in identification of masculinity-femininity manifestation. Special accent was
made on the definition whether the deprecated young people differentiate the subjective space by the
sign of sex or projection on their Ego to one of the sex related activity spheres.

The analysis of the descriptions in which the ideas of senior pupils about femininity and
masculinity are shown, allowed to unite all the indicated qualities into seven groups.

The first group included the sexually neutral positive qualities (kindness, honesty, fairness). The
second one included qualities traditionally connected the ideas of masculinity (force, boldness,
courage, will) and femininity (delicacy, gentleness, emotional sensitivity). The third group included
qualities, which reflect the peculiarities of appearance (beauty, stature, height). The fourth group
included qualities concerning family roles (woman as a wife, a mother; man as a husband, a father).
The fifth group consists of professional qualities (hardworking, persistence, goal-oriented, business-
like, accuracy in fulfillment tasks); the sixth of intellectual qualities (mind, erudition, brightness).
Qualities, important for intimate relations with persons of different sex, were distinguished into the
seventh group. The separate group included sexually neutral negative qualities of a man or a woman.
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The analysis, we took into consideration the number of the boarding school students and
secondary school students ( in percentage to general quantity of asked students of certain gender
group) made use of this or that theme while describing men and women.

According to the ratings of the boys from secondary schools and girls from secondary schools
put on the first place the qualities connected with the comprehension of masculinity in traditional
sense of this word (correspondingly 90%, 92% and 86% of asked young people): «courage»,
«boldness», «physical strength», «restraint», «will-power». Girls from boarding schools consider these
qualities to be significant as well, but put them on the second place (69%).

The professional qualities of a man take second place for the boys in two groups( 64% and 78%),
the third place for the deprived girls and the fourth place the girls from secondary schools (63 % and
45%): these qualities are: « hardworking», « persistence in work», «accuracy», «work without
mistakes», «purposefulness», «enterprise». Although they are not specifically gender criteria, they
characterize a human being in general, but defining them valuable for a man we consider as a positive
moment. It is especially important for the boys from boarding schools, because the majority of them will
face the necessity to earn money for themselves and later for their family too in the nearest future. Thus
why the necessity of achievements in social and industrial spheres, perception and evaluation of a man as
a subject of labor is a big plus for senior pupils, because it means all of them have business qualities.

The qualities, which are important for the intimate relations with persons of different sex and
reflect the attitude of a man to a woman: «respect to woman», «love to woman», «decency» take the
third place for the boys from boarding schools (45%), the fourth place for the girls from families (57%
and 69%) put the qualities: «respect to a woman», «love to a woman», «decency». The most often
used by all groups was such quality as «loyalty». This very quality is considered to be a pledge of the
strength of marriage.

These qualities are the least significant for the boys from families (22% of surveyed), which
caused their last place (the 7th in rating) among all enumerated features. It is very likely that the boys
from happy families while observing harmonious relations between father and mother take them as
usual and don't realize how they were achieved.

The intellectual qualities according to 27% of deprived boys (4th place) and 46% of deprived
girls (5th place) are very important for the male gender, it means that a real man, according to youth,
has to be «educated». The intellectual qualities are considered to be important in the gendered image
of a man by 59% of boys (3rd rating place) and by 52% of girls (5th rating place) of the secondary
school (of general education). As we can see, the given group of qualities is the most important for
boys who grow up in families. It has been out that different upbringing conditions did not influence
the choice of the girls.

A special interest was put to the group of qualities which concern the fulfillment of the family duties.
The boys of both groups place the qualities which characterize a man both as a husband and a father on the
fifth rating place. In our opinion the researches are absolutely different for boys of both groups the reasons
concerning gender role of the man in marriage — family relations being less important. It was the reaction of
the pupils from a boarding school to the psycho-traumatic situation in the family the necessity to realize
(and verbalize) the factors they suffer from: father’s absence or negative experience of life in the paternal
family and also the absence of family cooperation experience. The given group of qualities occupied only
the seventh place (31%) in the group of deprived girls. Unlike the three preceding experimental groups,
only those girls who grew up in the happy families consider the family roles of a man to be important and
place them on the third rating place (77% those surveyed). Although the given group of qualities occupied
different rating place, they have similar sense meaning: «a good family man», «a loving and good father»,
«who doesn’t beat children», «attentive», «careful», «a generous and at the same time thrifty husband»,
«head of a family».

According to the man’s description, the qualities connected with appearance occupy the last
rating place: only 16% of the deprived boys and 32% of the boys from families included them in the
gender image of a man and, correspondingly, the given group of qualities took the last and second
places. The girls were unanimous speaking about the man’s appearance: the second place was given
by the girls from a boarding school (40%) and the last place by the girls from high school (38%).
Besides, these ideas are not full and are limited with the details, such as: «beautiful», «handsome» (for
girls); «neat», «tidy» (for boys).
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The specific peculiarity of man’s characteristics given by the children from a boarding school is
their use of both positive and gender neutral negative qualities. We decided to combine these qualities
into a separate group. These parameters, as an anti-ideal of masculine, are used by the deprived girls
very often ( 26% those surveyed): «who doesn't drink», «who doesn't smoke», «who doesn't take
drugs», «who does not beat children», «who is not rude», «who is not jealous», «who does not steal»,
«who does not trail». Their male peeress use these expressions too, but only 9% of the asked. The
pupils of the secondary schools of both gender groups did not consider negative qualities to be
components of the gender image of a man.

According to the received data, we can draw the structure of a man’s personality as it is
imagined by pupils of different gender groups (see diagram 1).

Ideal «He» for boys from boarding schools Ideal «He» for girls from boarding schools

) 9 18%
m 15% m3% 7% 8% m 6%

10%
m17%

W 21% m31%

m11l%
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14% 16%
Ideal «He» for senior schools (of general Ideal «He»
education) forseniorschoolsgirls(ofgeneraleducation)
" 15%

6 %

Note. Groups of qualities: 1 — gender neutral, positive, 2 — traditional masculine, 3 — External
Data, 4 — family role, 5 - professional qualities, 6 — intellectual qualities, 7 — intimate reference, 8 —
negative qualities.

As we can see, the gender neutral positive qualities of a man in the gender image are more
important for the girls, then the traditional masculine qualities. Appearance and family commitment
are of the same importance, then follow business and intellectual qualities. We shall state that the
qualities of a man’s attitude to a woman (which are important for intimate-referent relations with the
opposite sex) are the least important for the deprived girls. The gender neutral negative qualities took
the last place and turned to be undesirable in the gender image of a man.

The girls, who grew up in the family distributed the groups of qualities in the gender image of a
man in the following way: traditional masculine qualities and neutral positive are the most important,
then follow the family roles of a man and the qualities which are important for intimate-referent
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relations. The intellectual qualities take a higher place than business qualities. The appearance of a
man takes the last place.

According to the distribution of qualities in the gender image of a man in groups it has been
found out that the eighth segment which included the negative qualities of a man was signaled out by
the boys from boarding school; it was the only difference in the images of both groups of boys. The
other groups of qualities were distributed almost identically, regardless of different conditions of the
respondents’ social life. The boys of both groups consider the image of a man to be more masculine
than girls. Unlike girls, they estimate traditional masculine qualities 3, 5 times higher than gender
neutral, while girls consider them to be of the same importance. Moreover, these qualities hold the
third place in the image structure of the whole complex of man’s qualities in boy’s imagination.

Summarizing the received data, we should state that the there are some differences in the gender
image of a man by opposite gender groups. So, boys of both groups consider the masculine and
business qualities to be the main qualities, together they took a segment which equals to 52%. The
other groups of qualities are placed around this main segment.

The gender neutral, traditional masculine qualities and man's appearance form the heart of the
gendered image of a man in the imagination of the deprived girls and these qualities determine the
segment which is equal to 51 %. Unlike them, the girls of senior forms of the secondary school
consider traditional masculine, gender neutral qualities and family roles to form the main segment
(combined segment 54%).

As can be seen, the girls who grew up in happy family environment value family relations and
their peers from a boarding school raise new demands to the gender image of a man. These new
demands are connected with a greater feminization of a man’s image who cares, looks after, protects,
understands, worries, sympathized and at the same time who is courageous, successful, rich, clever,
active, purposeful, responsible. The experimental groups provide the notions where masculinity
comes forward not as a personality measuring dimension which is orthogonal to femininity, but as a
new sexual-role type which combines the features of both masculine and feminine types.

And what about the way young men and girls imagine a modern woman? According to the
obtained data, the most respected for girls from boarding-schools are the features which characterize
her attitude to people irrespective of their sex, that’s why it is on the first rank place (88% of
surveyed). Deprived young men (82%) as well as senior school-girls (86%) considered sex-neutral
features in the gender image of a woman to be obligatory and important, but they put them on the
second rank place. Young men brought up in happy families’ environment consider this group of
features less important, so they put it on the third place.

The traditional idea of femininity has the highest rating among 92% of young men and 91% of
girls brought up in the family, so it took the first rank place in the gender image of the woman.
Features, traditionally connected with the notion of femininity have average rating (a third place
among boys and a fourth place among girls) and are expressed by such features as tenderness,
femininity, tolerance.

The role of the woman-mother, woman-wife is considered especially important in the notion of
an ideal woman among 76% of deprived young men and 66% of girls of the same age (third and fourth
places). The feeling, connected with the issue of «absence of the family» had no special blocking
influence. To our mind, lack of communication with mother deeply affects both girls and boys.
According to their opinion, a woman as a wife or a mother must be faithful, loving, a good housewife,
careful, thrifty, kind to children. At the same time, according to the results of the survey, there is a
distinct anti-ideal of the woman in the family and in the society: she must not drink, smoke, use drugs,
be loyal, she must not be argue, she must not beat children or be rude.

Senior school children considered the features characterizing a woman as a wife and a mother to
be less important, that’s why family role of a woman has the fourth place among young men (63%)
and fifth place among girls (60%). There are no negative features in the characteristics at all.

The features, connected with description of a woman’s appearance take the fifth place among
both groups of boys (52%) and deprived girls (49%). Unlike them children who have families consider
appearance as an obligatory quality of femininity. 84% of young men put this feature on the second
rank place and 75% of girls — on the third place. They imagine a woman as a beautiful, neat, modest,
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elegant, pretty and sympathetic. As we see, demands to the woman’s outward appearance among
children from boarding-schools are less strong than those of the senior schoolchildren.

The woman’s business features are important for 68% of girls brought up in the families (IV
place). But they are among the least important features for 10% of deprived young men (VI place) and
the highest for the deprived girls 17%, and 37% of young men from secondary schools (VII place).
Children from boarding schools name diligence among the features of the given group. It proves that
these children value all those difficulties which a woman must bear; they have understanding of
exhausting household duties.

As to the intellectual features, respondents of all four groups put them on the first place. They
highlighted «mind», «wisdom», «education», still they put it on the before last place (boys from
secondary schools and girls from two groups) or even on the last place (deprived boys).

As can be seen, the pupils from boarding school focus their attention that a woman must be a
good housewife, faithful wife, loving mother, gentle and patient (in contrast to those mothers whom
they observed in the real life). The most important features in the image of a woman are sexually
neutral ones, then come traditionally feminine features and outward appearance. The less important
features are business and intellectual ones. After we’ve generalized all the data, we may say that the
woman’s and man’s images in the mind of young wards of boarding schools are rather specific.

On the basis of the data the structure of woman’s personality is becoming visible in the notion
of different sexual groups of wards. (Diagram 2)

Ideal «she» in the senior schoolboys of Ideal «he» in the senior schoolboys of secondary
secondary school school

m17% m 4% 23%
010 m20% 8 me6% /
J 8%

w49

18%
H15%

13%

Ideal «she» in the senior schoolboys of Ideal «he» in the senior schoolboys of secondary
secondary school school
W 13%
6 % H9%

17%
H 8% 78 17

o 20%

18%

Note. Groups of qualities: 1 — gender neutral, positive, 2 — traditional masculine, 3 — External
Data, 4 — family role, 5 — professional qualities, 6 — intellectual qualities, 7 — intimate reference,
8 — negative qualities.
The distribution of the parts of each quality group in gender image of a woman has showed that
the difference in respondents’ notion was the availability of the eighth segment, assigned by the pupils
of both sexes to express the negative woman’s qualities.

Scientific Papers. Series: pedagogics. — 2012. — Ne 5. 49



SOCIAL PEDAGOGICS

It is necessary to underline that there were profound differences in woman’s gender image by
different gender groups. For deprived boys main segment is formed by sex neutral qualities, family
roles and traditionally feminine, they all together determine a segment which is equal 58%. Other
groups of qualities are built around this substance. The boys from secondary school have determined
somewhat different «heart» of femininity, which includes traditionally feminine qualities, peculiarities
of appearance and sex neutral qualities (joint segment makes up 55%).

The «heart» of woman‘s gender image for deprived girls is the sex neutral qualities, the family
roles qualities which are important for intimate relations with a person of an opposite sex , together they
determine segment equal to 57%. Unlike them, girls from senior forms of a secondary school have
determined the «heart» as traditionally feminine sex neutral and appearance (joint segment make 54%).

We have noticed a number of differences while comparing the structure of gender characters of
the pupils from boarding schools and secondary schools. The most vivid example is their attitude to
femininity. So, while listing the qualities of a modern woman, girls who were brought up in families
pointed out the new, not traditional features. The pupils emphasize that a woman has to be, first of all,
a good housewife, a devoted wife, a loving mother, tender and patient (quite different to those they
have seen in real life), but schoolchildren from secondary school state their opinion that the woman
has also to be business-like, independent, educated, active and energetic. Very often such qualities
were underlined by girls (43% of those who took part in opinion poll), though boys also pointed such
features very often (29%). In our opinion, it confirms the fact that in the open society transformation
of masculine-feminine stereotypes for pupils of senior forms occurs on the basis of the social-
economic background of changes in the society and as the result new demands are made on woman.

As can be seen, the increased family values in the eyes of boarding boys and girls and, in the
same time, the lack of experience of the family life generates a phenomenon which idealizes an image
of the family and the image of the man. However, there is another negative image in children’s mind
of what a man and a woman should not be as parents or spouses. It creates a conflict of value system
and personal expectations from marriage and family life, rights and duties of parents and children, the
distribution of gender roles.

The awareness of belonging to male or female gender and the identification with its typical
representatives can largely determine the content of gender behavior, lifestyle and the personal traits.

Based on experimental data on the basis of expert estimates, the interviews, narrative
observations in fixed situations of communication, the following has been concluded. It was found out
that the boys from boarding schools of all age groups are much less aware of the behavior that
corresponds to the male gender roles than girls. In our opinion, there are special male psychological
obstacles on the way to gender identity for the pupils of boarding schools. Primarily, it happens due to
the fact that almost all of whom the boys faced routinely in the boarding schools were women.

In addition, masculine nature of the education is under pedagogical pressure in the boarding
schools. The administration, teachers and educators present strict demands about discipline, complete
obedience, there are even some attempts to impose their will and decision on student. On students such
circumstances of a purely «men affairs» boys are treated in the same way as girls, doing washing
washed, cleaning, having duties in the dining-room, carrying out minor repairs of their own clothes
and ironing them since childhood. It's certainly good on the background of acquiring the secondary
masculinity. However, because of the dominant femininity the boys have no possibility to develop
purely male qualities. The existence of a strict ban on smoking, fighting, the use of obscene words are
the negative manifestations of masculinity, though, in some way helping to socialize children in
society, combined with negative attitudes towards socially acceptable masculinity (in a normal
school), persistence, autonomy and competition.

We should also mention a small amount of social channels for masculinity manifestations in
socially acceptable ways (gyms, racing, fighting games), which put the boys under discrimination
conditions of gender socialization. The other types of masculine activity (technical design,
professional skills, work and men’s hobby) are also limited or absent, and it means that they cannot
serve as a source of positive male identity. Instead, both boys and girls fall under the feminine line of
educational influence, which activates the expression of such traditionally female characteristics like
obedience, dependence, passivity, subordinate position. Such situation is complicated by the constant
demands on students by teachers (mostly female): «be a man», «you’re acting not like a «many,
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«you're a boy», etc. combined with the lack of opportunities to have a vivid example of masculine type
of behavior in any of the areas of life.

According to the data we have gained, boys have the lack of communication with «real» men.
It’s very difficult to change internally «feminine» identification into the male or socio-cultural
standards of masculinity. As a result, a gender identity is formed primarily as a result of identification
with a certain status position or social myth «how to be a real man» or a «confusion of roles». A
gender identity which is made under such conditions is diffuse, vague, personified, and vulnerable.

It might seem that girls from boarding schools should be in more favorable conditions, since the
vast majority of staff — women. It was found out, that girls in school are not able to observe gender
behavior of women in all social roles. Usually, girls can see their teachers at work, when they are often
inherent to «male» behaviors (organization, management, leadership). In addition, gender socialization
under deprived conditions encourages girls to acquire traditionally masculine qualities, such as
aggressiveness, assertiveness, competitiveness, militancy. It’s very difficult for them to follow the
positive standards of femininity, especially those which are promoted by the media - women's
magazines, newspapers and TV commercials, because there are no magazines in boarding schools.
Very often examples of movies, such as «Nikita», «Xena — Warrior Princess,» «Soldiers of Fortune»,
etc., stimulate only masculine behaviors.

According to our observations modern schoolgirls usually put on sports wear (which mostly
came as humanitarian aid from abroad), there is no jewelry, accessories, they are indifferent to their
appearance. Many of them suffer from sharpness, clumsiness of movements, the lack of taste in the
selection of color and styles.

One more irreparable harms which is made to girls from the boarding schools because of the
absence of the hairstyles. For the treatment or prevention of lice very short hair do for girls is widely
practiced in boarding schools, but it harms a psychological condition of a girl forever and also mirrors
on her physical ego. And a mockery appearance as «bald head», even in the early school years,
destroys all stages of the positive perception of their gender appearance, and thus sets the foundation
of a negative image of the reproductive ego.

The awareness of gender identity to boys and girls and the identification with its typical
representatives help to determine the content of gender behavior, the way of life, and also the
formation of the personal features.

How can the idea of a perfect gender ego be transformed into the actual behavior of pupils from
boarding schools and secondary school students? To diagnose manifestations of gender behavior, we
used the method parameters of Sandra Bem. We’ve chosen this canvass to find out the orientations
towards both traditional sex roles, and the androgynous type, combining the feminine and masculine
characteristics irrespectively to gender.

Self-manifestation of gender behavior among boys (percentage distribution

Non.differentiated M_‘
m Secondary school

Androgynous of general
education

OBoarding school
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Masculine
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Self-manifestation of gender behavior among girls (percentage distribution)
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As it is shown in table 1, about 30% of girls from boarding school identified themselves with
the female qualities and 28% of the boys from boarding school identified themselves with male
qualities. Only 2% of the deprived girls and 3% of the deprived boys identified with androgynous
qualities. Moreover, 3% of girls identified masculine qualities and 4% of boys — feminine qualities.
The rest of the pupils were characterized by the non-differentiated type of sex-role behavior. The
indices of pupils from the secondary school are a little bit different, the greater number of girls (51%)
identified with feminine qualities and the boys (38%) identified with masculine qualities in the same
level as those studying in boarding school. Only 2% of girls qualified themselves as the masculine
type, and 14% couldn’t differentiate their type of gender behavior.

Therefore, the analysis of the data shows that students from the boarding schools are
experiencing much greater difficulties with understanding themselves as men and women. This is not
an accident, since the adoption of «one» is not possible without accepting gender identity. Inheriting
old stereotypes and producing new, own values is what pupils from the boarding school adopt after
graduating from school.

The study gave grounds for the following conclusions:

1. It’s very hard to get gender identity in the boarding school during childhood and adolescence,
because it depends on the level of the social influence and the range of the gender behavior cultivated
by the boarding school.

2. The key factor in gender socialization of the pupils from boarding schools are deprivation of
parent-family interaction and the lack of adequate models for gender identification, the image of
masculinity-femininity of relationships with teachers (mostly female contingent that demonstrates
predominantly male behavior) and the experience with antisocial parents.

3. The gaining of gender identity by boys and girls under deprived conditions is characterized
by inadequate adoption of gender stereotypes; it leads to undifferentiated gender type of behavior,
hyper masculine girls, the misinterpretation of the gender ego.

4, The different ways of socialization (in boarding schools and complete parent families) are
reflected in the forms of gender behavior, influencing its content, as well as lifestyle and the personal
traits.

5. The pupils from the boarding schools fail to proceed with gender realization, which are
caused, first of all, by the deprived conditions and secondly, by the existence of the androgyny and
egalitarian gender stereotypes, based on the idea of equality and interchangeability of social roles of
men and women.

6. Modern students from the boarding school need adequate models for social identification, for
the social formation of a man and a woman — which seems possible on the basis of gender education,
built on the principles of egalitarian educational work with adolescents and youth.

7. 1t is very important to apply modern technologies in the boarding schools, which would
facilitate the formation of an adequate image of a man and a woman, help students to accept
themselves as a representative of one of the two sexes, change the attitude to their own and the
opposite sex. There is an urgent need to find the ways to improve the system of gender education in
boarding schools by restricting stereotypes and sexist attitudes, the orientations on the model of
androgyny gender behavior, the development of specific programs in gender socialization.
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L. I. BILOUSOVA, O. G. KOLGATIN

CRITERIAL CHOICE OF THE SYSTEM FOR COMPUTER-BASED TESTING OF
LEARNING ACHIEVEMENTS

It is shown an importance of consideration the leading didactical functions on definite learning process
stage for constructing the system requirements for the ICT of pedagogical testing. Basic specific requirements
for automated pedagogical testing systems are selected in accordance with the author's classification of teaching
tasks. It is grounded the system of criteria to determine the specialization of an automated pedagogical testing
system for pedagogical diagnostics which is aimed at a detailed analysis of academic achievement in order to
predict and assist in choosing the expedient embodiment of the learning technologies realisation.

Keywords: educational testing, ICT, requirements.

A. 1. BIAOYCOBA, O. I'. KOAT'ATIH,

KPUTEPIAABHUI BUBIP CUICTEMU KOMITFOTEPHO OPIEHTOBAHOTI'O
TECTYBAHHA HABUAABHUX AOCATHEHD

Ioxazano, wo npu no6yoosi cucmemu eumoz 00 IHGopmayiuno-komynikayiunux mexuonozii (IKT)
neoazoeiyno20 MeCmySanHs. 6adNCIUGO BPAX0BYSAMU NPOGIOHY OUOAKMUYHY QYHKYIIO GI0N0GIOHO20 emany
HaguanbHo20 npoyecy. Busnaueno ocHO6HI cneyuiyHi sumocu 00 A8MOMAMU308aHUX CUCTEM Nedd202iuHO20
mecmy68anHsi 32I0H0 3 ABMOPCHKOK Klacupixayicio oudakmuunux 3a60ausb. OOIPYHMOBAHO cucmemy Kpumepiie
OIsl GUBHAYEHHs cneyianizayii agmomamu308anol cucmemu nedda2ociyHo20 mecmy8amnss Oiisi neodda2o2iyHol
O0lacHOCMUKU, WO CRPAMOBAHA HA OOKNIAOHUL AHANI3 HABYANLHUX OOCACHEHb MO20, XIMO HABUAEMbCI, 3 MEMOK
neoazoeiyno20 NPocHO3Y6anHs [ 0onomozu Uomy y 6ubopi O0oyilbHo2o eapianma peanizayii mexHonozii
HAGYAHHL.

Knrouosi cnosa: neoazoziune mecmysanns, IKT, eumocu.

A. V1. BEAOYCOBA, A. I'. KOAT'ATHH

KPUTEPUAABHBIN BHIBOP CUCTEMBI KOMITBFOTEPHO
OPUEHTUPOBAHHOI'O TECTUPOBAHUSA YUEBHBIX AOCTUKEHUU

Iokaszano, umo npu nocmpoeHuu cucmemvl mpedOBaHull K UHGOPMAYUOHHO-KOMMYHUKAYUOHHBIM
mexnonoeusam (MKT) nedacocuyeckoeo mecmupoganusi GadCHO YUUMbIGAMb 6eOyWYI0  OUOAKMUYECKYIO
@dyukyuro  0anHo2o0 smana yuebHo20 npoyecca. Bvideneno ocHosHble cneyuguueckue mpebosaHus K
A6MOMAMU3UPOBAHHBIM — CUCTEMAM — Ne0a202UHecko20 MeCupo8anus. 6 COOMGemMCmeuy ¢  AMmopcKoll
Knaccugurkayuei ouoaxmudeckux sadaq. ObocrHosana cucmema Kpumepues 0 OnpedeneHus CReyuanu3ayuu
ABMOMAMUSUPOBAHHOU  CUCEMbL  NEOA202UYECKO20 MeCMUpPOSanus O0a Neddazo2uieckoli OUdzHOCMUKU,
KOmMopas, HanpasneHa HA NOOPOOHBIN  AHANU3  YHUEOHbIX OOCMUNCEHUN ¢ UYeablo  Nedazocuieckoeo
NPOZHO3UPOBAHUS U NOMOWU 8 8bIOOPE YeNecO0OPA3HO20 6aPUAHMA PeAU3aYyUY MEeXHON02UU 0OYUeHUs.

Knrouesnie cnosa: nedazozuueckoe mecmuposanue, UKT, mpebosanus.

Computer-based testing of learning achievements is widely used in educational process for
realisation of various didactical tasks [1; 2]. It has become a tradition to associate the testing with the
didactical function of grading learning achievements at time of current, thematic and concluding
assessment. It is important to underline some other didactical functions of testing. Computer-based
testing is a powerful method of self-control (the leading functions are monitoring control the learning
process and systematisation of student's learning activity). Pedagogical testing is used for diagnostics
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of a student in order to choose the expedient embodiment of the learning technologies realisation (the
leading functions: feed-back information for teacher or learning management system, information for
pedagogical prognosis, systematisation of student's learning activity). Computer-based testing is
successfully used in educational process to realise such purposes as actualisation of knowledge basic
for new learning material (the leading functions are teaching, stimulating-motivating, feed-back
information); creation of problem situation according to new learning material (the leading functions
are teaching, intellectual development, stimulating-motivating); working out some skills using a test as
a training simulator (the leading functions are teaching and stimulating-motivating); making quizzes,
learning competitions, etc (the leading functions are teaching, moral teaching, stimulating-motivating).
High stake assessment is the special category of testing, for example, the university entrance
examination (the leading functions are grading and prognosis). Each of the tasks sets up specific and,
sometimes, conflicting requirements to the automated testing system that causes its specialising.

The problem of classification pedagogical testing systems on various grounds and determination
requirements for these systems is in the focus of numerous scientific works (V. U. Garbusev,
N. I. Samoylenko, L. V. Zaytseva, N. O. Prokofieva etc.). The standard “Temporary requirements for
educational software ...” is designed and determines common, pedagogical, methodical and technical
requirements on the basis of pedagogical studies and practice of ICT using at learning process. This
standard without any doubt applies to automated pedagogical testing systems. However the problem of
specification of requirements for automated pedagogical testing systems according to its didactical
application is still urgent.

The aim of the work is to prove the specific requirements for automated pedagogical testing
systems according to their didactical application.

The systems for thematic and concluding grading should provide high reliability of test results,
useful and reliable instruments for registration of these results, data protection from unauthorized use
and distortion. If grading is held automatically by the system without a teacher’s participation,
procedure of grading requires special attention and should provide the grading according to the scale
that is approved in educational institution or on the government level. For example, the grading in
Ukrainian schools is realised with the use of 12-marks scale oriented on criteria and based on the
levels of learning achievements. Correct grading with the use of such scale requires the test items to be
classified by the levels of learning achievements. Automated testing system should take into account
the database structure at grading. Norm-oriented scales are more common in higher education and
assume to use norm-oriented interpretation of test results. Concluding grading should be provided with
standardised tests. Computerised adaptive testing based on G. Rash model is used in modern practice
of educational assessment to provide reliability of test variants. Design of a computerised adaptive test
requires a database with a large number of test items and its approbation which takes lots of time. If
such a work is impossible, one should use the test with a fixed set of items to keep off difference of
test variants difficulty and provide correct grading.

Tests for current assessment are often designed by a teacher; this process should not take much
time. The time for test passing is also limited. So tests for current assessment do not contain enough
number of items that can provide test results reliability for automated grading. A teacher grades
examinee’s work himself with consideration of the test results and other kinds of examinee’s activity
monitoring (oral or written quiz, monitoring of taking part in discussion, problem solving, making
learning research etc.). Main requirements for automated testing system for current assessment are the
following: user-friendly interface, handy tools for design and editing of test items, absence of
unnecessary services and settings, saving all examinees' answers to be analysed (better in a teacher’s
server), handy tools for analysis of test items quality.

Self-control is an important application of automated testing systems. A student can pass the test
a lot of times, so the test items should be chosen at random from a large database. The testing
procedure should be adaptive; it should not overload weak students by difficult tasks and should not
weary strong students with easy items. It is expedient to collect the detail information about the test
passing and its results in a server for analysis of the test items quality and for providing a student with
a possibility to compare his results with the other’s ones. If self-control is realised outside a classroom,
only the Internet-oriented system of testing can provide registration of such information. It is
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expedient to combine the self-control with pedagogical diagnostics, in such a case, the automated
testing system should satisfy additional requirements discussed below.

The automated testing system for pedagogical diagnostics should provide the highest
descriptiveness of test results; continuously collect data for the pedagogical prognosis and analysis of
the test items quality. The test items should represent a structure of learning material for qualified
diagnostics. A student can pass the same test several times, so testing system should produce different
variants of test. These parallel variants should be of equal difficulty and correctly represent content of
learning material. Integration of such requirements as different test variants, stability of test difficulty
and correct representation of the structure of learning material makes a problem for designers of
testing software. Successful steps in solving this problem are associated with systematisation of
random selection of test items from a database. Pedagogical prognosis is based on analysis of
mastering in learning material in terms of the levels of educational achievements; therefore the testing
system should provide separate processing of the results according to the levels of educational
achievements. Choice of the expedient embodiment of the learning technologies realisation is based on
information about the structure of educational achievements, so it is important to know, which
elements of the learning material are mastered poorly. Hence test results should be processed
separately according to elements of the learning material. The system should be adaptive, it should
present test items of high levels only for a student who is ready to try to solve these problems. The
analysis of some automated testing systems from viewpoint of these requirements is shown in table 1.
Each requirement is satisfied by some systems (table 1). However the integration of different test
variants and, at the same time, stability of test difficulty and correct representation of the structure of
learning material is an actual aspect of investigation in the field of pedagogical testing software.

Automated testing systems oriented on actualisation of knowledge which is basic for new
learning material should support students and provide them with the help and correct answers for
every of the solved test items.

Computer can suggest to a student some problems in test form with the aim of motivation and
stimulation of student’s cognitive activity in the process of learning new material. In such a case the
system should organise a dialogue with a student, support him at every step of problem solving and
provide him with new information. Very important requirement for such systems is user-friendly
interface as well as using multimedia.

Problems in test form can be used for mastering some skills, in such a case the testing system
works as a training simulator. A student gives the answer for the problem and obtains an appraisal of
its correctness immediately. The leading requirement to testing in regime of training simulator is to
realise the motivating function of testing. Computerised training simulators can create a game situation
and atmosphere of competition, use interesting problems and pleasant dialogues.

High-stakes assessment is graded on the basis of rating scale. The only variant of the test is used
in every session of testing to exclude variations of difficulty. There is a problem with providing the
secrecy of a test before the session if the test is prepared in computerised form. Therefore, the test is
created automatically directly at the moment of starting the testing procedure [18].

Conclusions:

1. Kinds of use of the pedagogical testing systems are systemised according to didactical tasks.

2. Criteria of choice of the automated pedagogical testing system for pedagogical diagnostics
are suggested: producing variants of test; correct representation of the structure of learning material;
stability of test difficulty; providing the separate processing of the results according to the levels of
educational achievements; providing the separate processing of the results according to elements of
the learning material; in-line processing of the test results and its interpretation; collection of all data;
adaptive testing; criteria-oriented interpretation of the test results.
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Table 1
Automated pedagogical testing systems and requirements to their use for pedagogical diagnostics

Adequacy

Automated system

In-line processing of the test results and

its interpretation
Criteria-oriented interpretation of the

Providing the separate processing of the
Providing the separate processing of the
I {results according to elements of the

Correct representation of the structure
I {results according to the levels of

educational achievements

learning material

| [Stability of test difficulty
Adaptive testing

«EXAMINER-II», 1993 [3]

«OpenTest2», 2004 [4]

+ |+ | ! |of learning material

«Excmep», 2003 [5]

+
+

[
+|+
+ |+

“WEB-EXAMINER”, 2005 [6]

«WebTutor», 2008-2011 [7]

+ |+
[
[
[

«Information system VVNZ 2.0.1», 2008 [8]

«Teletesting», 1999 [9]

|
+
|
|

Moodle [10]

UniTest System, 2001-2006 [11]

USATIC, 2001 [12]

«SunRav TestOfficePro 5.6.1», 2004 [13]

System «Perevirka znan», 2008 [14]

TestSystem Deluxe 2.0 [15]

el l+!1 |+ ]+ |+ +|+|+|+|+ |+ [Producing variants of test
+ |+ |4+ +|+|+]|+|+|+]|+]|+]|+]|! |Storing data

|+ |+ [+ ||+ |+ ||+ ]+ |+]+]+]|+][test results

[
[
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FastTEST Web v.2.1.6 (randomize for
each examinee), 2011 [16]

FastTEST Web v.2.1.6 (compute-rized
adaptive testing), 2011 [16]

+

|

|
I+
+
+
+
+

|

MicroCAT adaptive test, 1984-1988 [17]

+
|
+
|
|
+
+
+
|

MicroCAT individualized domain- + + - - - + |+ - -
referenced test , 1984-1988 [17]
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Y. P. KODLIUK

THEORETICAL APPROACHES TO ANALYSIS OF THE TECHNOLOGICAL
STRUCTURE OF A PRIMARY SCHOOL TEXTBOOK

The essence of the concept of «adaptability of a book» is analyzed in the article. Its structural
components are proved: a pupil as a strategic and structural model of studying process, a pupil as a self-
teacher, functions of a book, coherence of book and teaching technologies, technical side of a book.

Keywords: a primary school pupil, a primary school book, technological structure of a school book,
structural components of a primary school book.

S, TT. KOAAIOK

TEOPETHUHI ITTAXOAM AO AHAAI3Y TEXHOAOTTUYHOCTI ITTAPYUHIMKA
AASA TIOUATKOBOI IIIKOAU

Ob6rpynmoeano cmpykmypHi KOMNOHEHMU MeXHONO02IYHOCMI RNIOpYYHUKA ONd NOYAmMKO80i WKOAU
(niopyunux sk cmpameziuna i makmuyHa MoOelb NPOYecy HAGUAHHSA, NIOPYYHUK SIK CAMOBYUMEND,
@ynKyionanbHicmb  HAGYANLHOI KHUSU; Y3200JICEHICTNb NIOPYYHUKA 3 NEeGHUMU MEXHONO02IAMU HABYAHHS,
MeXHIYHICMb HA8UANLHOL KHU2Y). Busnaueno xpumepii ananizy yiei 1io2o xapaxmepucmuxu.

Kniouosi cnosa: monoowuii wkonsp, niopyuyHux 0isi NOYAmMK080I WKOIU, MEXHOL02IYHICMb NIOPYUHUKA,
CMPYKMYPHI  KOMROHEHMU MEXHOAO2IYHOCME NIOPYYHUKA ONsi NO4amKo80i wKoau, Kpumepii ananizy
MexHoI02IYHOCHI.
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A IT. KOAAIOK

TEOPETHUECKHE ITOAXOADBI K AHAANM3Y TEXHOAOTMMUHOCTU
VUEBHUKA AAI HAUAABHOM IITKOABI

060cH08aHbl CMPYKMYPHBLE KOMHOHEHMbI MEXHON02UYHOCIU YYeOHUKa OISl HA4aIbHOU WKoMbL (Y4eOHUK
Kak cmpamezaudeckdas U MAKmMuyeckds MoOelb npoyecca o0OVueHus, Y4eOHUK Kak —camoyyumens,
@YHKYUOHATLHOCIL Y4eOHOU KHU2U; CO2NACOBAHHOCHb YUeOHUKA ¢ ONpedeNeHHbIMU MEXHONOSUAMY 00YUeHUs;
mexXHUYHOCMb yuebHol khuzu). Onpedeiensl Kpumepuu aHaIu3a Smoii e20 XapaKmepucmuxi.

Kniouesnvle cnosa: muaowiuil WKOIbHUK, Y4eOHUK Ol HAYAILHOU UIKOJbL, MEXHOI02UYHOCMb Y4ueOHUKA,
CMpYKmMypHvle KOMNOHEHMbL MEXHOIO2UYHOCIU YUeOHUKA OISl HAYAILHOU UWIKONbl, KPUMEpUU aHaIu3d
MexHOI02UYHOCTU.

A necessary condition for improving the quality of school education is the development and
creation of new generation of books that can model the learning process as the whole thing, displaying
its main components i.e. teacher’s activity (teaching), student’s activity (learning) and content
material.

More and more scientists think that the distinctive feature of a modern textbook is its
adaptability [5, 6, 7, 11], although the achievements of researchers in this aspect are shallow.

V. Plakhotnik says that technological structure of a textbook is such a feature of schoolbook
when textbook plays a successful role, even with significant deviations from the conditions that a book
is designed for [6, p. 13]. The merit of the researcher is that he identified a number of factors that have
affect on technological side of a textbook availability of educational material, simplicity of structure
and methods of teaching; logic of presentation; sequence of exercises or tasks to the text; rational
correlation of different types of tasks and exercises; providing textbook with material, its volume,
logical completeness of its parts and others.

The idea of a technological textbook is maintained by O. Chobotar. The author emphasizes such
features as functionality, modularity, mobility, flexibility, efficiency, adequacy, reproducibility,
effectiveness, complexity, pragmatism and structural efficacy [11, p. 31]. The author is convinced that
technological structure lies not only in its consistency with a specific technology, but under certain
conditions of comfortable use, such as a clear consistency of teaching material sequence — from the
process of insighting to differents tasks with its use, and to use it fluently; irrefregible answer,
saturation and effectiveness of all the doses of its content, a sufficient number of tasks and exercises,
simplicity and effectiveness of selected methods and techniques, high emotional and motivational
effects of textbook materials use, the applicability of these materials without significant additions and
changes, and others.

Lyashenko says that a textbook must be integrated into technology of education designed and
implemented by a teacher. But he admits (and we agree with him) that, firstly, some technology
training always is implicitly presented in the book, although it is important that it was not strictly
deterministic and it’s not necessary for a teacher to follow only it. Second, technological side of a
book will be optimal if it contains at most elements of teaching technology, without limiting the
creativity of the teacher in the classroom, on teaching techniques, or in forms of students’ activity [5].

A famous Ukrainian didactics O. Savchenko associates this sign of a textbook with two
important points:

— amodern textbook should have clear signs of a teaching technology so that the teacher could
see the future scenario of learning activities of students while viewing its contents;

— it has gradually but consistently and persistently prepare children for self-studying. According
to the pedagogue, this aspect must be provided in several areas, especially in the motivational (usage
of various means to encourage and support the success of studying in the content of a textbook, the
development of cognitive needs and interests) and procedural (the author’s ability to design self-
educational process by means of texts, tasks and schemes etc.) [7].

Our understanding of technological textbook for primary school is based on its interpretation as
a means of training for teachers (to offer a tentative model of organization in school) and for pupils (to
ensure mastery of knowledge and skills, to form the ability to learn). This technological structure of a
textbook is directed to primary pupils. It is such a feature, due to which educational book effectively
serves as a means of training for teachers and students, is integrally stimulates the educational
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process; it corresponds to technological norms and reflects some teaching technologies based on the
dominant paradigm of education.

The aim of this article is to determine the structural components of technological side of a
textbook for primary school and develop criteria for the analysis of this characteristic of a textbook.

An important purpose of the textbook is to fulfill its role of training for teachers. I. Lerner
significantly details this studied aspect of the problem as a strategic and tactical (methodological)
model of teaching process [2]. According to the scientist, the textbook reflects the main elements of
this process as a strategic model: objectives, contents, methods and techniques and organizational
forms. However, as the scientist admits, each textbook is a tactical model of the educational process,
as it provides a universal structure. A teacher modifies the proposed model, transfers its main features
to the real teaching process with reference to the age and individual characteristics of students, type of
a school, the conditions in which it occurs.

M. Skatkin admits teaching methods are also programmed in the book more or less and that this
kind of educational literature is a kind of future scenario of the teaching process [10], because it
captures not only the curriculum, basic methodological approaches, but some methods of teaching (eg,
tentative questions to analyze illustrations, examples of algorithms and notations, annotation, content
of instructions for practical tasks, etc.). Thus, a textbook as a strategic and tactical model of the
learning process helps the teacher realize one of the main functions of a textbook i.e. to guide the
process of assimilation of education. This criterion reflects an important feature of technological side —
to project — and it can be displayed in a textbook through tentative questions to analyze the pictures,
the content of a composition; examples of algorithms, prescriptions, notations, content of instructions
for practical tasks and so on.

On the other hand, a textbook is designed for pupils who will use it with the help of a teacher.
This skill is of particular importance in the early school years, as a basis for development of other
skills. It promotes a sense of responsibility, independence in performing tasks, persistence, and finally
the ability to learn as a key competence of primary education. This is an important requirement for
such kind of textbooks: a high-quality textbook should gradually but consistently and persistently
prepare children for self studying (O. Savchenko).

The primary means of textbook as a self-study guide is didactically based system of training
tasks and exercises, that take into account contextual, motivational training and procedural
components that are involved in a book in sequence. They are exercises classified by V. Onyschuk as:

e propaedeutic (preparatory);

e introductory which are aimed at learning;

e experimental exercises that extend understanding of educational material, ensure its
enrichment and formation on the basis of relevant skills;

e Training exercises that involve consolidation, revision of theoretical material improvement
of initially acquired abilities and skills. Among the tasks of this type there some exercises by the
model: a task with full reference base steps (a sample may be not only the result of the assignment (the
design), but also a way to get this result) according to the instructions. It is suggested that there are
instructions on how to perform actions that may be given both in oral and in written forms (such tasks
are performed mainly in writing, with reproductive character, however, it is compared with the
previous one, direscted to self-study of students); exercises with the task (this exercise is without
example, but it is on the covered material, with clearly formulated questions);

e creative exercises are used on level of transferring of acquired knowledge and skills in non-
standard conditions. It ensures mastering of difficult material;

e control exercises.

Such tasks and exercises are closely related to the phases of the teaching process i.e. to learn
new knowledge (perception of material, its awareness and comprehension (understanding),
consolidation) and application in practice. There is an important requirement for assignments and
exercises as self-instructor — location of tasks and exercises in the book with the main stages of the
learning process. Thus, technological side of a textbook for primary school presupposes exercises
aimed at preparing for the perception of educational material, the absorbtion of new knowledge,
consolidation of learned material, monitoring and correction of it. Such construction of educational
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content in a certain way categorises pupil’s work, and it facilitates the independent acquisition of
knowledge as a result.

An integral feature of technological textbook is considered to be its functionality which provides
full implementation of major functions of a textbook addressed to younger pupils: informational,
developmental, educational and motivational functions [4].

Information function is represented in the textbook in two ways. One is by presentation of
subject matter and education activities aimed at its assimilation. Developing function implies that tasks
for the development of mental processes, the formation of interdisciplinary skills and creative abilities.
The main purpose of education is to reflect properly the experience of emotional value to the world.
Motivational feature aims at forming intellectual senses by means of a textbook,, positive motivation
training, cognitive needs and interests.

Whereas, some scientists say, modern educational book should reflect some signs of educational
technology, it is legitimated to analyze it in terms of consistency with certain technology education.

After analyzing the classification of educational technology and comparing with the dominant
purpose objectives of primary education, we believe that technological textbook for elementary school
should reflect characteristics of educational technology, the primary purpose of which is to create
conditions for the implementation of the ideas of school, the State standards of primary education and
implementation of competence-based approach, which is intended to increase effective component of
learning, creativity of students. Choosing a technology that should be used in the first degree schools,
we used and referred to researches of L. Smith: technology of educational cooperation, technology of
differentiated studying, technology of educational project activities organization, games educational
technology [3], and also educational technology for every student [9].

In our opinion, concept of a textbook development process is the fundamental model of
individually-oriented teaching process. It is the universal approach to developing the most effective
methods of teaching. It should permeate the whole book, but the approaches to its implementation
should be different, depending on the content of the object, its specificity and the age of pupils.

In our opinion, technical features of a textbook has considerable importance to justify the
methodology for analyzing technical side of textbooks for primary schools. School textbooks must
meet one of the traits of adaptability i.e. structuring, which is expressed in clear separation of the
contents of a textbook on structural components, such as educational text, the unit of learning,
illustrative material and device orientation. Color and bolding key words, conclusions, diagrams make
course material more accessible and understandable. It makes this information "conspicuous."

The main purpose of polygraphic design of a textbook is to make the book easy to read and use,
to facilitate the work of pupils learning material, to construct a textbook rather strongly and
beautifully. It has convenient format, readable type, accurate categorization (heading system), good
signal designations, well adjusted composition of pages, spreads, and the title page, print clarity,
neatness of a book is perceived as harmonious, beautiful, elegant design of a textbook [1].

Thus, the structural components of textbooks adaptability for primary schools should consider
the following points:

a textbook as strategic and tactical model of the teaching process;

a textbook as a self-study book;

functionality of a textbook;

consistency of a textbook with certain education technologies;

tehnichnical side of a textbook.

Let us deal with each of the selected components, based not only on the author's vision of the problem,
but on the results of scientific research of Maryana Samotys. She is an undergraduate of Ternopil
Volodymyr Hnatiuk National Pedagogical University [8].

A textbook is a strategic and tactical model of the teaching process:

— aim-oriented textbook (explains the aim of educational material);

— content-oriented textbook (whether a textbook gives an idea of what to teach children);

— reflection of a system of techniques and methods of instruction;

— forms of teaching activities of students presented in the textbook.

A textbook is a self-study book:
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— construction of a textbook with the main stages of the teaching process: perception,
awareness and comprehension (understanding) of new material (presence of propaedeutic, input and
sample exercises) consolidation and application (availability of training, creative and control
EXercises);

— motivational component of a textbook as a self-study book (the presence of different levels
of task’s difficulty, interesting informative material, illustrations, diagrams, scheme-estimation, etc.);

— content component of a textbook as a self-study book (use in a textbook knowledge and
skills learned by pupils, as well as new knowledge and ways of actions);

— procedure component of a textbook as a self-study book (whether content of a textbook
describes teaching process: the availability of tasks aimed at students posing questions to understand
the purpose of (what I do, for what, what means of accomplishment for this work are, which of them
are more effective,) on prediction of activity (what happens), the awareness of the quality of work
(self-esteem, self-analysis), the presence of tasks aimed at reproduction, partial search and creative
activities).

Functionality of a textbook:

— informational function: basic types of knowledge (about the world, about what to do);
activities aimed at applying this knowledge in practice; didactically reasonable selection of
educational material, scientific and accessible presentation; regularity and consistency of presentation
skills;

— developing function: the presence of tasks for the development of mental processes, the
formation of interdisciplinary skills (organizational, general speech, educational, control and
estimation), the development of creative abilities;

— educational function: the system of values (human and national), reflected in the textbook;
didactically justified its selection (individually oriented direction) and compliance with the specific
object, ways to incorporate value-oriented material in a textbook (texts that inform certain values, job
evaluation of events, occurrences, etc.; task involving students in a value choice situation);

— motivational function develops the pupils' intellectual senses, positive motivation of
teaching, cognitive stimulation of needs and interests, provides meaningful emotional side of studying
(emotional richness of content of teaching material selection information in terms of its significance
for younger pupils, use interesting informative material), procedure providing of motivational
functions (tasks for the analysis of the emotional sphere of actors in a composition, the author's own
feelings and experiences, organization of pupils’ learning activities by means of a textbook: the use of
individual and group work, game situations dramatizations etc; personalized wording of the questions,
encouraging students to express their own opinion, the presence of encouraging and supporting the
success of studying).

Conformabletion of a textbook with certain technologies of education:

— textbook orientation on the organization of educational cooperation: the presence in the
textbook of tasks for deploying teacher’s dialogue with students, to free choice of teaching tasks, the
use of different forms of teaching activities of students; individual, group and class;

— differentiated instruction is organized by means of a textbook: use "starred" tasks; exercises
are aimed at reproduction, partial search and creative activity, differentiation of tasks according to the
level of self-education of students and teaching forms;

— a textbook content of educational technology project activities: the presence of tasks,
guiding pupils of primary school to project activities, problem-search tasks;

— representation of game instructional technology: different game situations didactic games,
games search character (numeric mazes, doing puzzles and riddles, etc.), organization different kinds
of pupils activity - performance, reproductive and constructive retrieval by means of playing games
represented in the content of the book;

— focus on textbook natural educational technology: use of elements of folk pedagogy
(Ukrainian folk proverbs, riddles, tongue twisters, potishok, rhymes, symbols of Ukraine), elements
that reflect the life of the native people, native land, the traditional celebration.

Technical side of a textbook:

— clear structure, color and bolding key words, conclusions, diagrams;
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— plenty of illustrations that facilitate the process of extracting and storing the main
information;

— some repetition of basic ideas in the text and link inside of a discipline and interdisciplinary
connections;

— the same format for all books of a class, soft cover with polyester layer, solid base, clear font.

So technical side of a textbook for primary school covers the following structural components: a
textbook as strategic and tactical model of teaching process; a book as a manual for self-study,
implementation of leading textbook functions by means of a book, consistency of a textbook with
certain technology education; technical structure. We distinguished the main criteria, that is necessary
to investigate this feature of a textbook.

Technique of the analysis of textbook technological side, that is directed to pupils of primary
school requires further development taking into account relevant criteria.
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L. I. MORSKA

INTERCULTURAL COMMUNICATIVE COMPETENCE: IMPLICATIONS FOR
TEACHING

The problem of communicative foreign language competence has been investigated, adding up another
component of intercultural competency. The change of the essence of the notion of communicative foreign
language competence has caused the problem of searching for new and effective approaches of its solution. Thus
the structure of intercultural communicative competence has been substantiated and methodical techniques of its
formation have been suggested.

Keywords: intercultural communicative competence, intercultural communication, interaction,
competence, learning strategies, culture.

A. 1. MOPCBbKA

MIZKKYABTYPHA KOMYHIKATHMIBHA KOMITETEHTHICTHb: HABUAABHI
ACITEKTH

Ipoananizosano npobremy opmyeaHHsa iHULOMOBHOI KOMYHIKAMUBHOT KOMNEMeHMHOCMI, 0ONO8HEHO iT
MIJICKYTbMYPHUM KOMNOHEHmoM. Bemanoenena 3mina cymmnocmi noHamms KOMYHIKAMUGHOI KOMREMEHMHOCHI
Y MIJCKYIbIMYPHOMY Ccepedosulyi 3yMO8UNA NpodiemMy NOUWYKY HOBUX NiOX00i8 00 (OpMYEAHHA O03HAYEHO20
@enomeny. Bionosiono, 06rpynmosano cmpykmypy MidiCKyIbmypHoi KOMYHIKAMUGHOI KOMNEMeHMHOCHI 3
no3uyii MemoouKu UeHeHHs IHO3EMHUX MO8 MA 3aNPONOHOBAHO MEMOOUYHI NPUtiomu ii YopmyeanHs.

Knrouosi cnosa. midckynemypna KOMYHIKAMUBHA KOMNEMEHMHICMb, MINCKYIbMYPHA KOMYHIKAYIs,
63A€MO0Is1, KOMNEMEHMHICMb, HABYAILHI CMpamezii, Kyibmypa.

A. 1. MOPCKAA

MEXKYABTYPHASLI KOMMYHUKATHBHAS KOMITETEHTHOCTD:
OBYYAIOIIIUE ACITEKTbI

Ilpoananuzuposana npobrema Gopmupo8anuss UHOAZLIYHOU KOMMYHUKAMUGHOU KOMNEMEHMHOCMU, ee
OONONIHUMENbHBINL  MENHCKYIbMYPHbIL ~ KOMNOHEHm.  Ycmaunoeneno — usmenenue  CYWHOCMU — NOHAMU
KOMMYHUKAMUGHOU KOMNEMEHMHOCMU 8 MEJICKYIbmMYPHOU cpede 00YClogulio npobieMy NOUCKA HOGbIX
nooxo008 kK ¢opmuposanuro 0603HaueHno2o enomena. CoomeemcmeenHo, 000CHO8AHA CMPYKMYPA
MENHCKYILIMYPHOU KOMMYHUKAMUBHOU KOMNEMEHMHOCMU ¢ NO3UYUU MEMOOUKU 00YUeHUs UHOCHPAHHBIX A3bIKOG
U npeonodIcenvl Memoouyeckue npuemsl ee opmMuposanus. .

Knrouesvie cnosa. MEJNCKYIbmYpHAs  KOMMYHUKAMUGHAA  KOMNEMEHMHOCHb, KOMMYHUKAMUBHAA

KOMNEMeHMHOCMb, MEXCKYIbMYPHASL KOMMYHUKAYUS, UHMePAKYUs, KOMNEeMeHMHOCMb, yueOHble cmpameuu,
Kyabmypa.
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Global considerations impact everyday business decisions for companies large and small.
Where should we produce, market, and sell our products and services? For most, it is a global market
to consider. One only needs to examine the current and projected growth of international trade to
clearly see the impact on our future. Corporations are aware that to be successful in tomorrow’s
marketplace requires employees to be competent in communicating with those from other cultures. In
the past, most international managers relied on general cultural guidelines for conducting intercultural
negotiations. However, the increase in global trade transactions has resulted in integrated cultural
exchanges, new cultural partnerships, and unique cultural interactions, making old, superficial
generalities less accurate.

In today’s world of global village, living with differences both at home and abroad is becoming
more important. Differences such as values, attitudes, culture, ethnicity, social practices, political
beliefs, sexuality and religion clearly direct people all around the world who embarked various
meanings to their surroundings according to their individual attitudes that must be fully respected and
integrated into life [19, p.126]. In recent years many scholars has completed various studies to deal
with these differences and as a result of these studies one particular and important aspect of working
with difference is conceptualized as “intercultural communication competence’ (ICC).

Intercultural communication competence grew out of the interpersonal communication
competency research. The contextual distinctiveness of the intercultural interaction is a unique
communication competency issue. It is possible that an individual may be highly competent in
communicating with others in his or her own culture but not competent when interacting with others
who are culturally different.

The goal of teaching a foreign language has always been the issue of hot debates in language
teaching methodology. With emergence of Competence-based Approach the idea of teaching
communicative competence became quite persuasive in this respect. Though, it can often be heard in
teaching circles that language is culture, so should we teach the language as part of culture or we could
get off with pronunciation, grammar and vocabulary fit into four speech skills? If the first option is to
be tackled (as has been approved of in recent perspective investigations) then what can be called
«communicative competence» (CC) and what role is played by culture in it?

Thus the goal of this article is to investigate the possible application of communicative
competence teaching approach as targeted at higher educational process at contemporary schooling in
Ukraine.

The communicative approach considers target language-based communicative competence to be
essential in order for foreign language learners to participate fully in the target language culture. As
such, the target language culture and its inhabitants, the native speakers, are elements crucial to the
success of the teaching model. Learners are not only expected to acquire accurate forms of the target
language, but also to learn how to use these forms in given social situations in the target language
setting to convey appropriate, coherent, and strategically effective meanings for the native speaker.
Thus, learning a foreign language becomes a kind of enculturation, where one acquires new cultural
frames of reference and a new world view, reflecting those of target language culture and its speakers.

However, despite this increased focus on sociocultural elements, writers have been critical of
the way that communicative language teaching has tended to ignore the sociocultural dimension of
these proposed models of communicative competence, and that it has instead assumed a certain
universality in the way in which speech functions are used and interpreted. As early as 1974, C.
Paulston pointed out that the communicative approach was tending to concentrate mainly on
referential meaning while ignoring the social meaning of words and phrases [12]. D. Buttjes [5]
suggests that communicative language teaching excluded the learners’ cultural background and failed
to see the acquisition of communicative competence as a process of cultural adaptation. Instead,
teachers used role-plays and video observations to train their learners in the use of pragmatic strategies
and appropriate speech functions in authentic situations. A number of scientists conclude that, while
communicative language methodology has done much to highlight the social contexts of language use,
it: «has come to be interpreted somewhat narrowly and prescriptively, as appropriate language use
rather than competence in the social and cultural practices of a community of which language is a
part» [17, p. 26].
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However, it appears that the absence of overt attention to the learners’ cultural background in
the communicative methodologies of the 1970°s and 1980’s was motivated by a more complex set of
reasons than simply a narrow interpretation of what communicative competence involved. Firstly, the
lack of a cultural component during that time (and, to some extent, still today) reflects a common
belief that English should be considered a global language or Lingua franca. Of course, this could only
be achieved if English was seen as «a neutral vehicle of communication, an empty structural system
that does not carry with it cultural, political and ideological baggage» [2, p. 81]. Therefore, it was
necessary to try and disassociate English from its cultural heritage. The argument at the time seemed
to imply that as students were going to be using English in contexts other than in English speaking
cultures, then it was unnecessary to burden them with information about these cultures. Commentators
such as Gray J. have pointed out how the English language teaching industry adopted this trend in the
1980’s by moving the location of English language textbooks from Britain and the United States to
international settings [8, p. 158]. Similarly, instead of dealing with issues of relevance to the learners’
target or home cultures, the content of textbooks focused more on ‘bland’ topics such as travel and the
future and thereby avoided any risk of insulting buyers from different cultural backgrounds.

The other reason for the decline of the cultural component in language teaching during this
period also had a political background. In the late 1980’s, some writers [4; 14; 15] were influential in
making English language educators question the consequences and impact of their profession. R.
Phillipson’s work in particular caused many to consider whether English language teaching
represented some kind of new, more subtle form of linguistic and cultural imperialism and whether
their methodologies and materials had more to do with assimilation of learners than with their
empowerment [14]. As a result of this preoccupation with avoiding the imposition of their cultural
values and principles on their students, A. Pulverness suggests that English teachers chose to avoid
cultural content completely: «At a time when Britain no longer occupies a dominant political position
in the world, it is perhaps reassuring for teachers to feel that they are permitted to treat English purely
in terms of a language system, uncomplicated by any cultural sub-text. Cultural knowledge in EFL
classrooms ... has remained largely peripheral to language learning, acquired by students incidentally,
but rarely focused on for its own sake» [16, p. 25].

Answering the above mentioned and other questions including the query of what dimensions are
applied in understanding the word «culture», what kind of culture is practiced in the English-speaking
world, it is essential to take a closer look into the perception of CC. It has been generally
acknowledged that CC can be viewed as communication behavior in achieving goals by exhibiting this
behavior in an appropriate way in a given situation [18]. To be able to demonstrate such behavior a
communicatively competent individual, according to M. Canale and M. Swain’s influential model of
communicative competence [7], should possess grammatical, sociolinguistic, discourse and strategic
competencies which, in our view, refer to integration of Chomsky’s concept of linguistic competence
(grammatical competence) within culture-specific social context (sociolinguistic competence) and the
ability to cope in an authentic communicative situation (strategic competence) avoiding interaction
misunderstandings by the extended use of the language in culturally and socially varied surrounding
(discourse competence).

The given above components of communicative competence should be viewed from the
perspective of reality. Considering the first issue of grammatical competence, it is important to analyze
what kind of language system should be acquired by an English language learner in order to enable
him/her to use it in a certain culture-specific social context. There are at least two options in this
respect: 1) the language of BBC (which casts some doubts on the possible chances to use this type of
language in other than BBC studio surrounding social contexts); 2) the language commonly heard in
ordinary surroundings (in the streets, supermarkets, offices, plants and factories, to name but a few).
To exacerbate the issue, it shouldn’t be forgotten to be mentioned that there is a huge variety of
dialects spoken by people in English speaking countries (not to mention the discrepancies in Englishes
of those countries) [1, p. 48]. So the question then arises like this: what kind or type of culture-specific
social context should be chosen to be included in the curriculum for English language learners?

One of the principal outcomes of the decline in cultural content in communicative language
teaching was that it moved the focus of the language classroom from preparing learners to read in the
foreign language to being tourists in the foreign country. The content of many communicative
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syllabuses involved helping learners to buy bus tickets, ask the way and order food in the target
language. This was criticized by many as a superficial approach which lead to the trivialisation of
language learning and a lack of motivation among students. A. Pennycock sees it as being responsible
for creating what he describes as «the empty babble of the communicative language class» [13,
p. 311]. L. Bredella and H. Christ [3] suggest that the problem with this approach was that learners
were encouraged to believe that interlocutors from different cultures would automatically mean and
understand the same thing when engaged in conversation together. Therefore, there was no need for
learners to ask others what they meant by their utterances and, and as a result, to find out more about
the different worldview of their partners. In other words, no ‘negotiation of meaning’ ever took place.

Furthermore, we are concerned with a quest of what should be meant by «an authentic
communicative situation» in which a learner has to deal using English, depending on his/her
communicative behavior goals. In this view it is significant to highlight the fact that the term
«authentic communicative situation» is now perceived as the one where English is used as the means
of international communication, since social and economic globalization has necessitated the use of
international English spoken in the «global village». It can be explained by a mere example of two
people doing business in Germany though being an Italian and a Japanese by nationality but still using
English at work. Then there emerges another issue which needs clear analysis in terms of whose
culture should be primary to make these two people communicatively competent (following the
Canale and Swain’s model): British or American or Canadian or Australian or German or Japanese or
Italian? Or maybe International?

Another question arises concerning the definition of the «native speaker» whose model of
communicative competence should be acquired by foreign language learners according to M. Canale
and M. Swain’s model of CC. C. Kramsch [11], concentrates more on the sociological and political
consequences of the importance which is attributed to the native speaker and looks at how
membership of the group ‘native speaker’ has been awarded — by birth, by education, or by
membership to the social community - and analyses the weaknesses which each of these involve.
According to the author, being born in the country does not make one automatically a native speaker,
as many people who are born into a society do not automatically come to know and speak the standard
dialect of that society, for example Glaswegians in Scotland or children born of Chinese immigrants in
the United States. She also rejects the theory that being educated in a language is sufficient to achieve
native speaker status, as the membership of this group involves much more than fluency and full
communicative competence in the language. Instead, «one must be recognized as a native speaker by
the relevant speech community» [11, p. 22]. C. Kramsch therefore concludes that the term native speaker
is more social and political than linguistic and she suggests that the realities such as increased use of
English as a lingua franca, the multicultural nature of modern societies and the increasing importance
given to nonstandard English dialects has rendered the term an «outdated myth» [11, p. 23].

As English is on the way to spread as an international language, the number of its users is set to
grow, and soon will far exceed the number of native speakers of English. Thus, we presume that the
learners of English will be more likely to use it to interact more with the same type of people rather
than the native speakers. Therefore, we are witnessing the shifts in the goal of learning English as to
enable learners to communicate their ideas and culture with not only native English speakers but also
those of other cultures. Consequently, the question of intercultural communication is inevitably
indispensable in English language learning as far as students’ communicative competence
development is of primary concern.

The processes of national and international integration have predetermined modernization
tendencies of Ukrainian foreign language education. Today a foreign language is a means of world
comprehension being the tool of recognition of the values of other nations, of cultural uniqueness
discovery. Thus, it has become necessary to build a personality that doesn’t only speak a foreign
language, but is ready to participate in the global society, to understand it, to respect the other foreign
cultural identities. This has lead to shifting the emphasis which has been traditionally accepted for the
past decades from the importance of formation of foreign communicative competence to the necessity
of formation of foreign intercultural communicative competence.
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The desire to understand other cultures and their representatives has been urgent for as much
time as the cultural and ethnic diversity has been in existence, that’s why the notion of intercultural
communication is still being discussed greatly in scientific and methodical papers.

The majority of the scientists now consider that the case for intercultural communication
(interaction) is valid as long as people represent different cultures and are aware of everything that
doesn’t belong to their culture recognizing it as something «strange». The relationships then become
intercultural meaning that people don’t act according to their national traditions, customs, behavior
patterns, but try to get familiar with the «strange» behavior rules and norms of everyday
communication. Moreover, here both common and different peculiarities come up, so that people can
distinguish them and accept thoroughly [20, p. 15].

In summary, in this section it has been shown how social and political factors such as increased
migration and the growth of transnational communication [10] as well as a questioning of what the
goals of the language learner should be have led to criticism of the communicative approach to foreign
language teaching and its inherent ‘native speaker as standard’ model. As an alternative, recent
approaches have proposed the ‘intercultural speaker’ as an alternative goal for models of foreign
language learning. M. Byram describes such a learner in the following way: «It is the learner who is
aware of their own identities and cultures, and of how they are perceived by others, and who also has
an understanding of the identities and cultures of those with whom they are interacting. This
intercultural speaker is able to establish a relationship between their own and other cultures, to mediate
and explain difference — and ultimately to accept that difference and see the common humanity
beneath it» [6, p. 8]. However, it has been questioned whether such an approach should not lead to an
avoidance of materials which focus on the target culture itself. Studying target cultures does not imply
that the norms, values and pragma-linguistic rules of this culture have to be imposed on the learner.
Nevertheless, learners have a right to be exposed to the foreign culture in order to be made aware of
alternative worldviews and to be given the option of ‘taking on’ aspects of this culture if it is in their
personal interests.

To summarize the stated above ideas we have to conclude that the English language became the
medium of intercultural communication, and it caused the emergence of new approaches to its
learning in educational establishments, particularly in school. Having investigated the possible
solution to such an urgent problem the following ideas can be expressed.

Having analyzed the notion of intercultural communication and its components it is possible to
say that they are nationally-specific components and require understanding in situations of
intercultural communication, so it is necessary to familiarize students with them, train them to
understand their nature, thus developing their ability to communicate on intercultural level. On this
basis we can say that the advantage of learning language and culture in relationship on the level with
traditional one is manifesting in the development of skills to communicate with native speakers in real
life situations.

Interacting with people from other cultures we can face barriers in perception (preconceptions,
stereotypes, dimensions of collectivism versus individualism, history and experience, roles by gender
or social class, values, customs, uncertainty, ethnocentrism) non-verbal (tone and loudness of voice,
facial expression, posture, gestures, eye contact, chronemics, haptics, space in communication,
kinesics and proxemics) and verbal processes (competency in writing and speaking a language,
idioms, slang, jargon, figurative expressions, exaggeration/understatement). To overcome difficulties
in intercultural communication, it is necessary to follow such general guidelines: have a positive
attitude about communication. Defensiveness interferes with communication; speak slowly and
clearly; avoid assuming you’ve understood what’s been said; practice reflective listening to check
your own understanding; and use open-ended questions to check other people’s understanding; avoid
using slang and idioms, choosing words that will convey only the most specific denotative meaning;
listen carefully and, if in doubt, ask for confirmation of understanding (particularly important if local
accents and pronunciation are a problem); watch for any changes in body language; investigate their
culture’s perception of your culture by reading literature about your culture through their eyes before
entering into communication with them; be patient.

The principles of intercultural communicative competence are interconnected and constitute the
basis for development of methodology of intercultural English-speaking strategies formation. The aim
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of intercultural strategies is to teach students to communicate with the English-speaking native
speakers, taking into account personal needs and requirements of modern society, and the process of
their formation consists of four levels. To achieve this goal in formation of intercultural English-
speaking communicative competence one has to follow the following strategies: the use of lectures to
explore foreign cultures, communication with native speakers, listening to audio recordings
interviews, video-record interviews and reading of authentic texts. These intercultural communicative
strategies, which enable to depart from the standard pattern of the English language teaching, will
make training more effective and help to succeed in intercultural communication.

On the basis of domestic and foreign researcher’s works critical review, as well as a thorough
analysis of the practical material, we can say that the choice of learning content, organization and
presentation of training materials should be accomplished taking into account students’ interests which
appear in the process of study.

It has been found that the most appropriate and most effective activities for teaching
intercultural communication in higher forms are cultural assimilations, cultural capsules, mini-dramas,
role-plays, social and cultural tasks, the use of media, training, comparative and project technology.
We have determined that for the formation of students’ intercultural communicative competence it is
necessary to choose such means of assessment as tests, portfolios, observation, interviews, summary
of material analysis in diaries, report of the foreign/own culture monitoring means. They will help
quickly and objectively identify the level of knowledge and formation skills of readiness for the
intercultural interaction. The carried out investigation suggests that the developed methodology of
intercultural English-speaking communicative strategies formation in students is effective. On the
basis of our research guidelines for intercultural communication training have been formulated.

We consider it appropriate to emphasize the fact that intercultural communication training
promotes expansion of worldviews, strengthening the motivation for language learning, developing
intercultural communication skills, content of foreign language studies, optimization and updating
traditional teaching languages with information and methodology and providing training to use foreign
language in any environment.

The social dimension of this theoretical explication delineates the interactional aspect of the
communication process. Knowledge involves knowing the personal, relational, and cultural standards
of competences and the skills are depicted in the behavior of the communicator. Inability to perform
the «standards» of what is considered competent results in perception of incompetent communication.

To enhance the potential of foreign language lessons in terms of intercultural communicative
competence development it is significant to encourage students into participation in the network-based
international language learning projects accomplished in collaboration with the students from a variety

of cultures using the same foreign language.
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D. G. TERESHCHUK

DEVELOPING CRITERIA FOR EVALUATION OF STUDENTS® STRATEGIC
COMPETENCE IN SPEAKING ENGLISH

Author examines the constituents of students’ strategic competence, a range of factors that make impact
on speaker's strategic behavior, analyzes criteria scales used in widely-recognized examinations to test
communicative speaking competency in relation with its strategic aspect. Distinctive peculiarities of strategic
speaking measurement being outlined, cognitive, communicative, goal-seeking and educational-compensatory
criteria with corresponding indicators are suggested.

Keywords: strategic competence, speaking evaluation, speech production peculiarities, cognitive,
communicative, goal-seeking and educational-compensatory criteria.

A. I'. TEPELIIVK

PO3POBKA KPUTEPIiB OLITHFOBAHHA CTPATETTUHOI KOMITETEHLIII
CTYAEHTIB B AHTAOMOBHOMY I'OBOPIHHI

Busnaueno npobnemy oyintosanus cmpameziyHoi Komnemenyii cmyOeHmie 6 aHeIOMOBHOMY 20B0DIHHI.
Posensamymo xomnonenmu cmpame2iunoi kKomnemeHyii CmyOeHmia, YUHHUKY, WO 6NIUEAIOMb HA CIMPAMEeiUHY
noseedinky mosys. Ilpoananizosano KpumepianvHi wKanu, sSKi WUPOKO GUKOPUCTNOBYVIOMbCS OJisl OYIHIOBAHHS
MOBNIEHHEBOT KOMNemeHyii 6 2080piHHI y cniggionowlenni 3 i cmpameeiunum acnexmom. OOIPYHMOBAHO
BU3HAYANLHI ~ 0COOIUBOCMI  OYIHIOBAHHA — CMPAMeEiYHO20  2080pPIiHHA.  3anponoHo8aHO  KOSHIMUGHUIL,
KOMYHIKAMUGHUIL, YiNbOGU | HABUATLHO-KOMNEHCAMOPHUL Kpumepii OyiHI08aHHsA cmpame2iuHoi KomMnemenyii 3
8IONOBIOHUMU IM NOKASHUKAMU.

Knrouosi cnosa: cmpameziuna komnemenyis, OYIHIOBAHHSI 2080PIHHS, 0COOIUBOCMI 2080DIHHS,
KOZHIMUBHUL, KOMYHIKAMUSHUU, Yilb0BUIl, HABYUAIbHO-KOMNEHCAMOPHULL Kpumepii.
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A. T'. TEPEILIVK

PA3PABOTKA KPUTEPUEB OILTEHVMBAHUA Y CITYAEHTOB
CTPATETUUECKOU KOMITETEHIIM B TOBOPEHUU HA AHTAMVICKOM
A3BIKE

Onpedenena npobnema OYeHUBAHUsL CMPAMeSUYecKol KOMNemeHyuy CmyoeHmos 6 aH2I0A3bIYHOM
2o06openuu. Paccmompenvt xomnonenmuvt cmpamezuueckol KOMHemMeHyuu CmyoeHmos, pao  @axmopoas,
KOmopble 8IUAIOM Ha cmpame2uyeckoe noseoeHue 206opsauwe2o. [lpoanaiusuposanst wKabl, KOMopbie WUpoKo
UCnoONbL3VIOMca Ol OYEHUBAHUSA Peuedoll KOMNEeMeHYUU 8 2080PEHUU 8 COOMBEMCMBUN C e€ Cmpame2udecKum
acnekmoMm. Ykazauvl Kuouesble 0CODEHHOCMU OYEHUBAHUA Cmpamezuiecko2o 2o8operus. Ilpednodcenvi
KOSHUMUBHDBIY, KOMMYHUKAMUBHDLIL, 1e1eco00pa3Hblll U  yUeOHO-KOMNEHCAMOPHbII Kpumepuu OYeHUugaHus
cmpamez2uieckoli KOMnemeHyuu ¢ COOMeemCcmeyIoWuMu UM NOKa3amesamu.

Knitouesvle cnosea: cmpamezuueckas KomMnemeHnyus, oyeHuganue 2080peHusl, 0COOEHHOCHU 2080PeHUs,
KOZHUMUBHULL, KOMMYHUKAMUBHDBIIL, Ye1ecoo0pasHblil U y1eOHO-KOMNEeHCAMOPHbIl Kpumepuu.

On-going globalization processes, integration of Ukraine and countries of the world are
constantly intensifying the necessity of communicative interaction on the planetary level, as well as
increasing demand for the complexity of such communication. This defines the importance of teaching
students to speak English strategically competently and hence, evaluate strategic competency in
speaking English.

The aim of this article is to analyze different speaking assessment scales and to develop based
on them criteria for testing strategic competence in speaking.

Elaborating criteria for evaluation of strategic competence in speaking English involves
considering:

— the content of strategic competence;

— peculiarities of oral speech production;

— speaking criteria in English examinations.

According to the interactive approach students™ strategic competence in speaking is interpreted
as their ability to maximize the effective usage of all available language means to realize one’s
personal aim and the overall purpose of communication process with consideration of all its pragmatic
factors.

Four main constituents which frame strategic competence can be recognized: cognitive,
communicative, goal-seeking, educational. A cognitive component exhibits how strategies are realized
in the thinking processes: evoking one’s motives and communicative intentions to speak, prediction of
interlocutor’s communicative reaction and speech production, prognostication of the whole of
communicative process, keeping in mind and tracking one’s personal aim throughout interaction. It
demonstrates communicative function of thinking which is activated via a chain of mechanisms:

e orientation and evaluation of one’s own verbal and non-verbal behavior, feedback and

situation as a system of interlocutors interrelations;
goal-seeking that is manifested in the concentration on the main communicative task;
prognostication of interlocutor’s reaction, content of their and one’s own utterances;
choice of facts, thoughts and semantic blocks;
combination of facts, thoughts and ideas;
construction of the content part of the utterance and concentration on it;
self-regulation that is responsible for the tactics in utterance production [2].

A communicative constituent represents a correlation of strategies with the main types of
communicative activities: speaking, listening, writing and reading. The usage of each strategy
presumes realization of a particular communicative purpose and is conditional on various factors, such
as communicative context of a situation, communicative intentions of a speaker, communicative
experience and communicative statuses of interlocutors. All these factors influence the choice of
strategies and define ways of their realization.

A goal-seeking constituent is responsible for an aim-oriented communication. Without purpose
a strategy would not be brought to life and the conversation would be devoid of meaning.
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It is necessary to make a statement that a didactic (educational) element of students™ strategic
competence signifies the process of learning communicative strategies according to their individual
learning styles in the context of their university studies.

Manifestation of communicative strategies in utterance production depends on the form of
speech. Students implement their strategic ability differently in a monologue, a dialogue and a
polylogue each of which possess their own peculiarities [1]. Distinctive features of a monologue are:
structural completeness; composition defined by the topic; particular language means of linking
sentences; logical structure; little dependence on extra-linguistic situation; possible preparedness.
Main characteristics of a dialogue are: high level of interlocutors™ activity and interactivity; motivated
utterance production; spontaneity; usage of clichés and etiquette formulas; possible change of topics.
Peculiarities of a polylogue include: high level activity of communicators; spontaneity; structural
complexity conditioned by participants™ ‘inserted” monologues; broad usage of clichés; concentration
on one topic; complexity of turn-taking process; a speaker not necessarily reacts to the previous
speaker’s words; each speaker’s utterances are logically connected with the general context of a
conversation; tendency for unpreparedness; possibility of shorter duration of speakers™ utterances due
to greater number of conversation participants.

Strategic competency in speaking should be developing throughout the four-year program
starting from students™ first year of studies. This comes as a logical conclusion from the demands
stated in the national curriculum draft, according to which senior graduates should operate English
language at C1 level (according to CEFR descriptors). Therefore, the strategic level of operating
spoken English must be corresponding.

To establish evaluative criteria of strategic competency in speaking it is of utmost importance to
first examine the most successful modern widely-recognised tests, determine their assessment criteria
and assessment format, ‘extract’ strategic aspects that are recognizable in the general speaking criteria.

Scales aiming at assessment of speaking English as a foreign language proved their recognition
throughout English-speaking countries and worldwide; they comprise descriptors and criteria for
evaluating speaking competency, integrating strategic ability as well.

According to the criteria used in Spoken English Examination by Trinity College in London
students™ oral language production can be evaluated on strategic level on the basis of the following:

— descriptor of fulfillment includes such measures as control of the organization of the content
of utterances during communication, communicative goal achievement, aim-oriented conversation;

— descriptor of readiness signifies the connection and interdependence of utterance production
from listening comprehension and therefore on strategic level incorporates understanding main
content, confident and appropriate cues in the context of conversation, understanding conclusions and
changes in style, support off language fluency, taking initiative;

— pronunciation descriptor on strategic level describes correlation of stresses and intonation
with the context of conversation and their understandability;

— descriptor of usage includes correspondence of language usage to the context of
communicative situation, to the function or functional role of a speaker, and to the communicative
intention of a speaker [4].

IELTS speaking band descriptors (score 8 or above corresponding to C1 level) include criteria
reflecting the level of strategic language operations [3]:

Fluency and Coherence

— speaks coherently with fully appropriate cohesive features;

— develops topics coherently/fully and appropriately;

Lexical Resource

— uses vocabulary resource readily and flexibly to convey precise meaning or with full
flexibility and precision in all topics;

— uses paraphrase effectively as required,;

Lexical Resource

— uses a wide/full range of structures naturally, flexibly and appropriately;

Pronunciation

— uses a wide/full range of pronunciation features with precision and subtlety;

— throughout or with only occasional lapses;
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— is easy/effortless to understand.

The CAE (Certificate of Advanced English) examination is an advanced level examination which
prioritize candidates™ strategic competency in speaking, who are expected to have a good operational
command of the spoken language and be able to handle communication in most situations [3].

Assessment Criteria used in CAE examination to assess candidates are: grammar resource,
vocabulary resource, discourse management, pronunciation and interactive communication [3].
Strategic ability is evaluated mainly under the discourse management and interactive communication
categories.

Grammar Resource and Vocabulary Resource refer to the appropriate and accurate use of a
range of grammatical forms and vocabulary.

Discourse Management correlates with the candidate's ability to use an appropriate range of
linguistic resources to organise sentences. The CAE tasks require candidates to construct sentences
and produce utterances in order to convey information and to express or justify opinions. Whether the
contribution of short or a more lengthy utterance is required, the candidate's ability to maintain a
coherent flow of language over several utterances is assessed. Therefore, in this criterion justification
of opinions, conveying information, which represent specific types of strategies, evaluates effective
strategic communicative behavior of candidates.

Pronunciation refers to the candidate's ability to produce comprehensible utterances to fulfil the
task requirements. Strategic aspects of pronunciation criterion deal with appropriate linking of words,
stress timing, highlighting of words to indicate information or to enforce a message, and the use of
contrasting pitch levels to convey the intended meaning.

Interactive Communication refers to the candidate's ability to interact in the discourse by
initiating and responding appropriately, at the required speed and rhythm. It includes the ability to use
functional language and strategies to maintain or repair interaction. The ability of the candidate to
display sensitivity to the norms of turn-taking, is also assessed here. Candidates should extend their
contributions without dominating or excluding their partner. Willingness and an ability to develop the
task and move it towards a conclusion, rather than supplying minimal responses, is also rewarded here.
Hence, particularly compensatory and turn-taking strategies are evaluated via this criterion in CAE
speaking examination.

Global Achievement criterion also presumes evaluating the level of candidate’s strategic
competency. It refers to the candidate’s overall effectiveness in dealing with the tasks in the CAE
Speaking test and reflects an independent impression assessment of the candidate’s performance from
the interlocutor’s perspective — that is how the candidate (interlocutor) developed their strategic
communicative line throughout the interaction process.

Having modern descriptors and assessment criteria analyzed in detail the principal peculiarities
of strategic competence measure in speaking can be outlined:

e adequateness of a communicative situation;

o compliance of strategies with communicative purposes;

o compliance of communicative skills with communicative aims on a tactical level;

e adequate regulation of communicative interaction;

o taking into account the previous utterance production of an interlocutor and predicting their next
one;

o effective realization of strategies by means of the most correct formulation of the utterance
on the tactical level: appropriate grammatical, lexical and stylistic accomplishment.

Based on all above mentioned it is proposed to adopt the author’s scheme of assessing students’
strategic competence in speaking English presented in the table.

Conclusions. The article proposes criteria for testing university students™ strategic competency
in speaking. Criteria and indicators derivation takes root from the demands for the future specialists —
university students, the essence and distinctive peculiarities of strategic competence, the specificity of
speaking as a skill and as an activity, the modern tendencies in evaluation processes. Hence, such
criteria with the corresponding indicators for evaluation were established: cognitive, communicative,
goal-seeking, educational-compensatory. Studying specific tasks for assessment and developing tools
of evaluating strategic competence in writing and interaction activities open new prospects for further
educational research.
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Criteria of Strategic Competence Development in Speaking

Criterion Indicators

Cognitive Ability to interpret oral speech utterances correctly

Ability to understand interlocutor’s reaction

Ability to provide quick communicative reaction

Decision-making ability

Ability to construct images of action results

Ability to predict

Ability to program meaning

Ability to make deep critical analysis and synthesis

Ability to evaluate and control one’s actions and communicative situation in
general

Communicative | free usage of broad repertoire of lexico-grammatical structures, linking phrases
and clichés (according to different types of monologue, dialogue and
polylogue)

adequate pausing, articulatory and intonation framing of speech

compliance with conventional norms of greeting and parting

relative continuity of speech

relative completion of utterances

addressing the audience

ability to clearly express one’s own position/idea/etc.

ability to provide logical and persuasive arguments

adequateness of language tone and style of communication

ability to present/discuss information on difficult topics linguistically and
semantically smoothly

ability to quickly repair communicative bias or difficulties which are caused by
specificity of a particular speech form

compliance with the public speaking rules, ability to hold attention of listeners
during a sufficient amount of time

smoothness and exactness in turn-taking, quick and adequate reaction for
difficult /Junknown /unexpected turns in communicative behavior of
interlocutors

Goal-seeking | manifesting personal communicative intentions (tactical purposes)

combining different tactics for maximally effective manifestation of strategies
manifesting one’s personal global aim (strategic purpose)

realization of common global purpose of communicative process

flexible changing of strategies

Educational- ability to adequately use non-verbal strategies

compensatory | ability to explain differently

ability to ask for help

operating big amounts of information for verbalizing communicative strategies
self-control and self-correction
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COOPERATIVE LEARNING AS AN ENVIRONMENT FOR FOREIGN
LANGUAGE ACQUISITION

The article concentrates on ways of providing opportunities for meaningful interaction in foreign
language classroom settings. The investigation deals with the analysis of cooperative learning as an
environment for foreign language acquisition at a university level. The article explores several methods and
activities that are for most part compatible with an interactional approach. Special techniques of
implementation cooperative learning activities in foreign language classroom settings are offered.

Keywords: cooperative learning, foreign language acquisition, cooperative learning activities,
communicative approach, group work.

O. M. CEPHSK

KOAEKTMBHA HABUAABHO-ITIS3HABAABHA AIAABHICTD AAK
E®EKTUBHUIN UMHHUK YCITIIITHOT'O OITAHYBAHHA IHO3EMHORO
MOBORO

OO6IpyHmosano 8axdciusicmes 3a0e3neyeHHs yMo8 Oas NPAKMUYHOI 63a€MOO0Il HA 3aHAMMI 3 IHO3eMHOL
Mmosu. IIpoananizogano 6UKOPUCMAHH KOJIEKMUBHOI HABYANbHO-NIZHABANLHOI OIIbHOCMI AK BAMHCIUBO2O
YUHHUKA YCHIUWHO20 ONAHYBAHHA [HO3EMHOI0 MOB0I. Buceimneno npaxmuunuii 00C8i0 BUKOPUCHAHHA
KONeKMuUHUX ¢hopm pobomu, Haudinbul 61ACMUGUX [HMEPAKMUBHOMY NIOX00Y 00 BUSUEHHS! IHO3eMHUX MOS.
3anpononosano cneyianoHi MemooOuKu 6RPOBAONCEHHS KONEKMUBHOI HABYANbHO-NIZHABANLHOI OIANbHOCMI Y
NPAKMUKY HA8UAHHA THO3EMHOI MOBU Y Nedaz02iYHOMY BULOMY HABYATLHOMY 3aKAAOL.

Knrwouogi cnoea: xonekmusna HaGUAIbHO-NI3HABANLHA OIANLHICMbG CMYOEHmMi8, ONAHYE8AHHA THO3EMHOIO

MOB0I0, KONEKMUBHI (hopmu pobomu, KOMYHIKamuenuil nioxio, epynosa podora.

O. M. CEPHSK

KOAAEKTHUBHASA YYEBHO-ITO3HABATEABHAA AEATEABHOCTD KAK
DOPEKTUBHBIN ®PAKTOP YCITEIITHOT'O OBAAAEHUA NHOCTPAHHBIM
A3BIKOM

ObocHosana 3HauuMocmy obecneuenus ycao8uil 0 NPaKmuieckoeo 83auMo0elicmeus Ha 3aHAmuU no
unocmpannomy — A3bIKy.  Ilpoananusuposano  ucnonv3oeamue  KOMIEKMUBHOU — y4eOHO-NO3HABAMENbHOU
OesimenvHocmu KAk — opgexmusnozo  akmopa  ycnewinoeo — 061a0eHusi  UHOCMPAHHLIM — A3bIKOM.
Ilpodemoncmpuposan npaxmuueckuii OnbvImM NPUMEHEeHUs KOIeKMUGHbIX ¢opm pabomvl, Haubonee
couemaembvlx ¢ UHMEPAKMUBHBIM NOOXOO0OM K U3YYEHUI) UHOCMPAHHBIX A3b1K08. [Ipednodcenvl cneyuanvhvle
MeMOOUKY 6HeOPeHUs KOLNEKMUBHOU Y4eOHO-NO3HABAMENbHOU O0esAMeNbHOCU 68 NPAKMUKY Npenoo0agaHisl
UHOCMPAHHBIX A3LIKOS 8 BbICULEM YYEOHOM 3A6€0eHUU.

Knrwouesvle cnoea. xoniekmugnas y4eOHO-NO3HABAMENbHAA O0eAMENbHOCMb, 061a0eHUe UHOCMPAHHBIM
A36IKOM, KOJLIeKMUeHble Qopmbl pabombl, KOMMYHUKAMUBHBII NOOX00, 2PYnnosas paboma.

Foreign language acquisition has always been very complex. A frequent lament which is still
heard among many former foreign language learners across many cultures is that they never really
learned the languages they studied even though they spent several years in the classroom.

This common complaint leads to reassessment of the theories and methods popular during the
last twenty or thirty years. Several theoretical concepts are currently under consideration by linguists
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and methodologists attempting to determine what direction we should take to be effective foreign
language teachers.

It should be noted that methods of foreign language teaching have varied for years. A number of
different approaches have been suggested by different scholars. There is a solid theoretical foundation
for an international approach to foreign language teaching with implications for the classroom. The
variety of methods used has included grammar-translation, audiolingualism, and direct method,
cognitive, interactive and communicative approaches.

The goal of grammar-translation method is to produce students who can read and write in the
target language by teaching them rules and applications with little attempt to communicate orally in
the target language.

Audiolingualism, developed to enhance grammar-translation, focused on listening and speaking
skills in precedence over reading and writing skills with a lot of attention paid on correct
pronunciation but lacking the use of creative language.

Cognitive approach presupposes subskills in listening, speaking, reading and writing needed to
be mastered before the student could participate in real communication activities. Creative language is
used at higher levels during the practice but a great deal of time is devoted to temporally related but
often unmotivated (contextually unjustified) discourse.

The direct method known today as «Berlitz» makes an effort to immerse students in the target
language through teacher’s monologues, formal questions and answers and direct repetition in the
input. Although the discourse was often structured temporally and motivated logically, the method fell
short of being optimal in that the topic for discussion was often the grammar itself [15, p. 10-12].

Chomsky’s basic linguistic model distinguishes two aspects of language: competence (the
underlying knowledge of the grammatical system) and performance (the use of that knowledge to
communicate). The scholar was concerned that patterned drill, with its endless, often mindless
repetition and memorization of dialogue that more often is far removed from anything real, should be
replaced by a more natural kind of activity. He claimed that the target language should be allowed to
grow and develop within a person when he or she is placed in an appropriate environment [5, p. 36].

Adherents of the communicative approaches claim that the most effective methods will be those
that involve the whole learner in the experience of language as a network of relations between people,
things and events [4, p. 14].

F. Norman claims that programs that involve the students in real communication about
interesting, relevant subject matter in low-anxiety environments appear to be the most effective
avenues to acquisition in the classroom [13, p. 3].

B. Kumardivelu characterizes an effective communicative approach as being one in which a
shared knowledge is explored and modified as a result. Learning a language involves negotiation
between learners and learners and teachers and text [10, p. 33].

D. Wilkins with his notional approach is concerned with helping students meet specific
communication needs through the input. Syllabi based on this approach often include such topics as
accepting/rejecting invitations, requesting information, and expressing needs or emotions of various
kinds [15, p. 15].

Representatives of the Ukrainian methodology of foreign language teaching (V. Buhbinder,
N. Gez., O. Vyshnevsky, M. Lahovytsky, A. Myroliubov, S. Nikolayeva, V. Skalkin, N. Skliarenko)
have added to our knowledge of the aspects of language acquisition.

A profound analysis of different approaches, methods, techniques and activities proves that a
single method by itself does not provide an adequate language acquisition program. There is no one
set of ideal teaching materials and no universal teaching method suited to the many contexts of
language learning as well. Therefore, developing the methodology for EFL language classrooms
involves the synthesis of theory and practice into program that works. It generally means drawing
from several methods and approaches in order to create an integrated curriculum that will meet the
needs of the students and the situation [1, p. 97].

The goal of this article is to explore methods and activities that are for most part compatible
with an interactional approach. Our investigation concentrates on ways of providing opportunities for
meaningful interaction in foreign language classroom settings. It examines an important role played by
cooperative learning in foreign language acquisition in the classroom.
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In spite of the variations of approaches, methods and techniques the content of language
teaching has remained basically the same until recently. It is communication in the target language.
That’s why we support the hypothesis that learning and teaching a foreign language requires
interweaving of different approaches, methods, techniques and activities, all working together to form
a highly productive integration.

The main purpose for the language learner and the main thing to take into consideration by the
teacher is meaningful communication of learners in the process of learning a foreign language in the
classroom. In other words, the aim of every EFL lesson should be meaningful interaction between
student and teacher, student and student, student and the contents of the material studied. Listening,
speaking, reading and writing can be integrated successfully provided the methods of their
implementation focus on meaning. All four skills can develop naturally in the process of learning
when they involve students in meaningful experiences in the new language [6, p. 196.].

One of the most efficient strategies in the repertoire of an EFL teacher who is always looking
for meaningful ways to empower his students in the foreign language is implementation of interactive
approaches which, in their turn, are based on a special learning strategy — cooperative learning.
Implementing cooperative learning in the EFL classroom provides the basis for communicative
language learning in the classroom when students work in small learning groups.

As far as modern approach to training of EFL teachers at University level requires training them
to be qualified professionals who will be able to implement the most effective technologies, methods
and techniques into the practice of teaching EFL, it’s a must for a professional EFL teacher to use
cooperative learning strategy as a profound environment for successful foreign language acquisition.
This was the purpose of introducing Cooperative Learning course to the syllabus of the Faculty of
Foreign Languages in Ternopil National Pedagogical University.

The implementation of Cooperative Learning course into the syllabus of the Faculty of Foreign
Languages is obviously essential for the future teachers who by understanding more about this
interactive strategy can be in better position to plan classroom experiences that are conductive to
foreign language acquisition.

A special attention in the Cooperative learning classroom is paid to the theory of the group.
Marvin Shaw, one of the most important writers about small group theory, defines a human group in
terms of interaction producing mutual influence as persons who are interacting with one another in
such a manner that each person influences and is influenced by each other person. Group members
have interdependent relationships, and these relationships are the essence of being a group — no
relationships among members, no group. Group members are bound together through a common
purpose or function. To function effectively as a group, members must learn to put their thoughts and
feelings into signals that other members can interpret and respond to [16, p. 57-58].

The results of studies done on cooperative learning indicate that groups can range in size from
very small to very large. Techniques appropriate for groups of from three to seven members may be
disastrous if tried in groups of 30 or more. Likewise, communication techniques and procedures
appropriate in large meetings may be harmful to the effective functioning of small groups.

Scholars use the term small group to refer to a group in which individual members perceive
each other and are aware of each other as individuals when they interact [3, p. 486]. In a small group
each member of the group can name or describe every other, say who was and who was not at a
meeting without taking formal attendance, and say something about what each contributed to the
discussion and meeting.

More practically, small groups usually consist of three to seven members, occasionally more.
This seems to be the ideal range, with five as an ideal number if members possess sufficient
knowledge and skills to do the job facing the group and have a diversity of perspectives and
information relevant to the task. The more members, the more likely there will be inequity and
communication overload for some members [7, p. 22].

Scholars F. Norman [14], M. Shaw [16], H. Smith [18] define a learning group, as that members
of which are bound together through the common purpose or learning. In a learning group, members
(usually six to nine) not only work individually in each other's presence but make cooperative efforts
combining their work with the purpose of completing a learning task.
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Learning groups are the so called continuing small groups, the members of which meet more or
less regularly in face-to-face interaction, who possess a common purpose, and who share a set of
standards governing their activity. One-meeting groups in which members have a sense of shared
purpose, interact face-to-face, share at least some standards and procedures for governing their
interaction, and have a sense of each other as group members also qualify as small groups by our
definition.

In a learning group, members strive to achieve the learning aim by learning together in the
process of communication. R. Arends claims that communication refers to the perception,
interpretation, and response of people to signals produced by other people. The definition states that
group members send verbal and nonverbal messages — words, gestures, facial expressions, and so
forth. The other group members observe, interpret, and respond to these messages. This implies that
members of a group pay attention to each other and coordinate their communication behavior in order
to accomplish the group's assignment. It is the members' communication with each other — their
perceiving, interpreting, and responding to one another's signals — that creates the interdependence
necessary for individuals to be called a group [2, p. 48].

Being performed in a learning group, cooperation between students in the class is often called
group work. Considering group work efficient learning strategy, scholars give the following reasons:
groups have more resources, including information and methods; groups can get more investigative
research and other work done; groups can think of more suggestions, ideas, and alternatives from
which to create or choose a solution; group members accept the solution more readily; satisfaction of
working together is higher.

The usage of cooperative learning is highly efficient in problem solving (a process that includes
defining the problem, identifying or creating possible solutions, and choosing among the solutions and
decision making (selecting one or more available options). Members record the ideas, discuss them as
a group, and finally reach a decision [8, p. 32].

Thus cooperative learning described above is of special value for the student and for the teacher who
both need and search for communication learning strategies in the classroom. Through cooperative efforts,
group work enables the students to communicate in learning. Cooperative learning provides more
opportunities for use of the new items compared to the opportunities in teacher-led classes.

Cooperative learning techniques serve as effective classroom management tools for the teacher
and interesting and effective learning activity for the student. Through cooperative learning, students
can become real partners in the learning process. They learn to work together in an educational setting
which allows them to be better prepared to meet life’s obligations and to perform professional tasks.

Implementing cooperative learning techniques into the practice of EFL teaching the teacher is
first and foremost to distinguish between different types of group work: cooperating arrangement
when learners have equal access to the same material or information and cooperate to do the task;
superior-interior arrangement when one member of the group has information that all the others need;
combining arrangement when each learner has a different piece of information that all the others need;
individual arrangement when each learner has access to the same information but must perform or
deal with a different part of it [12, p. 156-157].

These four different types of group work achieve different learning goals, are best suited to
different kinds of tasks, require different kinds of seating arrangement, and encourage different kinds
of social relationships. Let us now look how each type of group work applies during the class of
English.

The cooperating arrangement is the most common kind of group work. Its essential feature is that
all learners have equal access to the same information and have equal access to each other's view of it. The
purpose of this cooperating activity is for learners to share their understanding of the solutions to the task or
of the material involved. Here is an example: While discussing international cuisines the group is given a
list of questions to answer. As far as the amount of the material to discuss is rather big, each member’s
input may be useful addition to the discussion especially when some other members’ answers may be not
sufficient enough to understand the issue. Some students may be more familiar with Polish cuisine, some
others — with Italian, the third may be more aware about Chinese cuisine. Discussing the material together
students gain more knowledge communicating with each other.
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The combining arrangement is the ideal arrangement for group work because it ensures interest
and participation and often involves adding an element of combining. The essential feature of the
combining arrangement is that each learner has unique, essential information. This means that each
learner in a group has a piece of information that the others do not have, and each piece of information
is needed to complete the task. Here is an example involving a group of three learners: Each learner
has an identification chart for some fruits and vegetables. However, on one learner's chart only some
of the fruits are named and the vegetables are not indicated. On the second learner's chart only
vegetables are named, the fruits are not indicated and information about biological hames is shown.
On the third learner's chart some other diversity among plants is indicated. Each learner's chart is
therefore incomplete, and each learner has information that the other two do not have. By combining
this information each learner can make a complete chart. They do this by describing what is on their
chart for the others to draw on theirs.

The combining arrangement can be also applied in the activity called «The microphone». This
activity presupposes that every member of the group has some unique information and shares with it as
soon as he or she receives «the microphone». The activity we suggest is called «Discussing wedding
traditions in different countries» when members of the group take turns sharing their information about the
etc. By combining information members of the group enrich their knowledge of the issue.

The superior-inferior arrangement in group work is a parallel to traditional class teaching. The
essential feature of this arrangement is that one or more learners have all the information that the
others in the group need. The example can be peer teaching activity which shows that the superior-
inferior arrangement can result in a lot of useful learning, particularly in pair work. Here is an
example: One learner has a complete text of the article «Health Hazards of the XXI century». The
other learners have some important words from the text. By asking questions using those words as
clues, the learners try to reconstruct the text.

In the individual group-work arrangement each learner has the same information but must
perform individually with a part of that information.

In reviewing these aspects of cooperative learning it must be mentioned that the most
complicated thing is to adapt the variety of cooperative learning techniques to the needs of a particular
EFL class. Let us proceed with some sample activities offered by F. Klippel [9], O. Pometun,
L. Pyrozhenko [1], M. Silberman [17] we successfully use in our cooperative classrooms.

The «Microphone / Interview» is an effective group work classroom activity especially efficient
when students become active in information collection. The procedure requires 5-6 students to come
in front of the class. One of the students is asked to interview the rest, offering him or her a
«microphone» (it can be a pen or a pencil, or a real microphone). The interviewer reads a list of
questions asking students to answer the questions passing the «microphone» to the others or to have
their own «microphones» in their hands. The students are warned that each of them can speak as long
as she/he holds a «microphone». The activity is finished when all questions have been read out and
answered. Implementing the activities mentioned above at the classes of EFL proves to be interesting
and productive both for students and teachers.

In the «Optimists and Pessimists» technique the group members are to exchange points of view
on the pluses and minuses of some problem. Some of them are assigned to play the roles of
«optimists», the others are supposed to adopt the role of a «pessimists». They are to take down pluses
and minuses mentioned and report the results to the class. One student begins by giving a statement,
e.g. «— It’s good ...». The student who is assigned to play the role of a «pessimist» gives the other
points of view. e.g. «<— However... . Besides...».

The conversation between «optimists» and «pessimists» shows how the students can use the
opportunity to practice recently learned on-topic English subject material. This kind of activity is an
efficient way to help students develop communication skills because they get students really talking to
each other, not just one talking and the others listening. Through collaborating in groups they become
more motivated and their time and energy is well spent.

The main reason people form groups is to get something done, to accomplish a task. Small
group communication is more informal and spontaneous than public communication such as giving a
speech. In a public speaking situation, usually the speaker's role (speaking) is clearly differentiated
from the audience's role (listening), but in a small group these roles are interchangeable. In addition, a
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public speaker usually has planned his or her remarks in advance, whereas a small group member
responds relatively spontaneously to the group interaction.

The «Fish-Bowl» technique is an effective classroom activity especially when students become
active working together. The procedure presupposes that one of the groups sits in front of the class
receiving the task to read the task loudly; to discuss it in the group; and in 3-5 minutes make the conclusion
or summarize the discussion. While the group takes their seats in the middle of the class the teacher
introduces the task to the class reminding the rules of the discussion in the group. The group in the «fish-
bowl» is to do the discussion. The students in the outer group are listening without interrupting the
discussion in the fish-bowl. This activity helps students exchange ideas with the partner and express their
views in front of the class. It encourages the development of the pupils’ communicative skills and critical
thinking and helps students to learn to lead the discussion or persuade the partner.

The «Jigsaw» technique is extremely efficient when the teacher aims to encourage all the students to
act simultaneously communicating with different partners. In «jigsaw» tasks each participant is equally
important, because each holds part of the solution. That’s why jigsaw tasks are said to improve cooperation
and mutual acceptance within the group. The class is divided into two groups of equal size and the chairs
are arranged in two circles / students are asked to stand making two circles. The inner circle is facing
outwards; the outer circle is facing inwards, so that two students from opposite groups sit / stand facing
each other. All the students sitting in the inner circle receive handout A.

All the students sitting in the outer circle receive handout B. Students in the inner circle remain
steady. With the signal of the teacher students in the outer circle move to the chair on their left and continue
with the new partner. While moving round the circle every student sitting in the outer circle collects
maximum information, points of view on the problem, etc. Participants have to do a lot of talking
discussing issues with a lot of different partners before they are able to come out with the summery of
everything which was found out and learnt. This activity is used with the purpose of collecting information
on any topic, checking each other’s knowledge and developing communicative skills.

The aim of the «Round Robin» cooperative learning activity is solving a debatable question or
creating a list of new ideas with the purpose of involving all students to the discussion of the problem.
This cooperative learning technique is used when all groups have to solve one problem or to do one
task which consists of several positions which can be presented by different groups one after another.
Group members use their best critical thinking skills when they evaluate information, ideas, and
proposals in a group, and they should evaluate information in a thorough and unbiased way. For
instance, the learners in a group work with a grid.

Recycling and Environment

1 2 3
A Recycling and its benefits | Recycling paper | Recycling plastic
B Recycling metal Recycling glass Recycling and new technologies

Each section of the grid has a different task. The learners take turns to carry out the task in the
grid. When all groups are ready to present the information, they have just discussed, each group gives
a report only of one aspect of the problem. Coming up to each group in the circle, the teacher
interviews all groups until all aspects of the problem have been discussed.

In conclusion, fulfilling the goals mentioned above is a challenge both for the student and for
the teacher but is definitely motivating and will clearly move students to a higher level of English
proficiency. Through cooperative learning students can become real partners in the learning process.
They learn to work together in an educational setting which allows them to get them talking to each
other and to develop fluency in the use of language features. Cooperative learning techniques are of
special value for the teacher who seeks for using communication learning strategies in the classroom.
Implementing cooperative learning activities is demanding and requires creativity, but can be
extremely rewarding because of the real-life, immediate application of learning that typically
accompanies an EFL program.
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THE CONTENT AND STRUCTURE OF READINESS TO PROFESSIONAL
FOREIGN LANGUAGE INTERCOURSE

The content of the notion «readiness to professional foreign language intercourse», which determines the
aim and result of professional language training, is considered, and its place in the structure of personality of a
future professional is defined. The structure of the notion «readiness to professional foreign language
intercourse» is established, the content of its main constituents is disclosed and the criteria of its formation are
specified.

Keywords: readiness to professional foreign language intercourse, structure of readiness to professional

foreign language intercourse.

A. 1. TYMEHYVK

3MICT I CTPYKTYPA TOTOBHOCTI AO ITPOPECIFTHOI'O IHIIIOMOBHOT'O
CITIAKYBAHHA

Pozensnymo smicm nowamms «2omogHicmv 00 npo@eciiinoco iHUWOMOBHO20 CRITKYBAHHA», WO GUHAYAE
Memy [ pezyiomam npogeciiinol iHWOMOBHOT NI020MOBKU, MA 6CMAHOBIEHO iT Micye 6 cmpyKmypi ocobucmocmi
Matibymnvo2o cneyianicma. Busnaueno cmpykmypy 20mogHocmi 00 Bpo@ecitinoco iHUOMOBHO20 CNIIKYEAHHS,
PO3KpUmMOo 3micm ii KOMNOHEHMI8 Ma YMouHeHO Kpumepii cghopmosanocmi.
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Kntouogi cnosa: comosnicmv 0o npogheciiinoco iHuoMO8HO20 CRIIKYBAHHS, CIPYKIYPA 20MOBHOCTI 00
npogecitinozo IHUWOMOBHO20 CNIIKY8AHHSL.

A. . TVMEHYVK

COAEPKAHHUE U CTPYKTYPATOTOBHOCTHM BYAYIIHX ATPOHOMOB K
IMTPO®PECCHMOHAABHOMY MHOCTPAHHOMY OBIIIEHIMEO

Paccmompeno codeporcanue nousamus «2o0mogHoCHb K NPpo@heccuoHarbHoMy UHOCMPAHHOMY 0OWeHUIO,
umo onpedensiem yeib u pe3yrbmam npogheccUOHATbHOU A3bIKOBOU NOO20MOBKU, U 0003HAUEHO ee Mecmo 8
cmpykmype auynocmu 6yoywezo cneyuanucma. Onpedenena CIMpyKmypa 20mogHOCHuU K NPOpecCUoHarbHOMY
UHOCMPAHHOMY OOWeHUI0, PACKPLIMO COOepICcAnue ee OCHOBHLIX KOMHOHEHMO8 U YMOYHEHO Kpumepuu
copmuposanocmu.

Kntouesvie cnosa: zomosnocmv K NpogeccUOHATbHOMY UHOCHMPAHHOMY OOWEHUIo, CMpYKmypa
20MOBHOCMU K NPOeCcCUOHATLHOMY UHOCIPAHHOMY 00U eHUIO.

Agriculture in Ukraine is one of the spheres, which is marked with rapid development of
technologies, intensive implementation of the newest achievements in terms of machinery, chemicals,
seeds etc. from around the world. This requires from future specialists to possess not only excellent
knowledge and skills in terms of their professional activity, but also in terms of professional speaking,
especially, by means of a foreign language. It enables an agronomist to quickly adjust to new
conditions working with foreign equipment, make decisions, which are based on the analysis from a
great amount of foreign sources, to communicate with colleagues from abroad what consequently
makes them feel the need for self-improvement and self-realization.

In connection with the object of the article we should stress the importance of the works of such
scientists as A. A. Dashkovskaja, N. M. Gubina, O. J. Ivanova, O. J. Iskanderova, O. G. Kaverina,
B.F. Lomov, Z. V. Perepiolkina, V. A. Slastionin, N. L. Uvarova. The notion of readiness to
professional foreign language intercourse in terms of training of future specialists of agronomy
specialties is researched in the context of the following problems: theoretical-methodological basis of
professional intercourse culture formation of students of higher agrarian educational establishments
(S. M. Amelina), training of future managers-agronomists to managerial intercourse
(K. O. Bogatyriov), improvement of the content of professionally oriented foreign language training of
students of agronomic engineering higher educational establishments (A. N. Kuznietsov), training of
students of agrarian specialties to professional intercourse in foreign environment (J. O. Nikolajenko).
However, it should be emphasized that the problem of readiness to professional foreign language
intercourse requires further analysis in terms of determining the criteria of formedness of its structural
constituents and determining the ways of their forming.

Object of the article is to consider the notion «readiness to professional foreign language
intercourse», which determines the aim and result of professional language training, define its place in
the structure of personality of a future specialist, establish its structure, disclose the content of its main
constituents and specify the criteria of its formedness.

The state educational standard and the specialty description determine readiness to perform
corresponding activities in a definite industry to be the main goal and result of professional training,
and they differentiate professional activity in accordance with the production functions that a future
specialist is ready to perform [3, ¢. 1-2]. The management function refers to production functions, and
it is aimed to provide functioning and development of a system by means of information interchange
[11, c. 16]. This function implies that a specialist possesses commands of a professional foreign
language in terms of specified practices and skills that ensure its performing [3, c. 57-59].
Consequently, we define using of a foreign language in professional activity as professional foreign
language intercourse and find it necessary to specify the content of this notion in terms of our article.

Professional intercourse is understood to be a process of interaction of two or more people in
terms of their professional activity, who solve production tasks. This process takes place in definite
professional spheres, which in their turn include different situations that are determined by the aim,
topics and conditions of the intercourse [4, c. 14]. It is defined as «communicative activity», as a more
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complex kind of activity to compare with speaking one, which, on the one hand, implies the process of
interchange of ideas, thoughts, information and, on the other hand, a definite communicative conduct
[8, c. 61].

Professional intercourse is intended to solve professional tasks and takes place in such a lingual-
cultural environment, where a foreign language is not native to at least one of the communicants [5,
c. 14; 1, c. 8; 14, c. 10]. The scientists point out that professional intercourse has a special terminology
basis that reflects the realia of this sphere of activity, and they emphasize that in the process of
learning of «the professional culture» of native speakers of a foreign language the formation of a
special thesaurus that determines professional intercourse takes place [15, ¢. 57-58].

J. O. Nikolajenko differentiates between «business intercourse» and «professional intercourse»,
stating that they correlate as general and partial [14, c. 10].

A. A. Dashkovskaja considers professionally oriented intercourse as the one, which models the
intercourse of specialists in a definite industry. She emphasizes that it serves to organize and optimize
this or that kind of subject activity. Among its main features she points out motivation, activeness,
purposefulness, professionalism, flexibility, effectiveness, logicality, optionality, hierarchy and
informativity [5, c. 8].

To conclude, we define professional foreign language intercourse as the process of interaction of two
or more people, which means information interchange and a definite communicative conduct to solve
professional tasks. It is partial to compare with business intercourse as general and it has terminological
basis. Among its main features we emphasize motivation, purposefulness, informativity and optionality.

The analysis of the scientific sources shows that the problem of determination of the content and
role of readiness to professional foreign language intercourse is considered in the works of such
researchers as A. A. Dashkovskaja, N. M. Gubina, O. J. Ivanova, O. G. Kaverina, Z. V. Perepiolkina,
V. A. Slastionin, N. L. Uvarova. Great contribution to establishment of the structure of professional
communication of students of agronomic higher educational establishments was made by
S. M. Amelina, K. O. Bogatyriov and J. O. Nikolajenko. In this context, we differentiate between the
notions «intercourse» and «communication», and, following A. B. Zvierintsev, we understand
communication as one of the forms of people’s interaction in the process of intercourse, and as the
informational aspect of intercourse [6, c. 6].

According to V. A. Slastionin, communicative readiness plays a great role in professional
readiness of a modern specialist and is potential only at a sufficient level of general and professional
speech culture, which is an inseparable condition of their personal and professional formation, which,
in its turn, implies formedness of practices and skills of contact interaction with people, with
professional environment, professional intercourse with colleagues etc. [16, c. 460-461]. In this
connection, S. M. Amelina defines the culture of professional intercourse of agronomists as the system
of communicative norms, knowledge, skills and values, which realizes itself in the process of
interpersonal interaction of specialists, and is a factor that accompanies their professional activity and
determines its professional-communicative direction [1, c. 19].

From the point of view of N. L. Uvarova, language personality of a specialist is a unity of
speech readiness, which enable a person to express oneself by means of a foreign language in
accordance with the level of one’s intellectual, emotional and professional development [17, c. 123]. She
stresses that a future specialist should learn to effectively realize in his or her professional activity such
functions of intercourse as informational-communicative and affective-communicative ones [17, c. 204].

Readiness to professional communication is regarded as social-psychological phenomenon [14,
c. 11]. Its formation is considered in terms of professional and communicatively directed training, which is
integral by nature [10, c. 7]. It is seen as ability to foreign language intercourse in definite professional,
business, scientific spheres and situations, and as a ground to successful professional self-realization and
mobility of young specialists [4, c. 13; 14, c. 11]. We should point out the position of Z. P. Perepiolkina,
who states that readiness to professional intercourse manifests itself both as integral, multilevel system,
which develops dynamically and as state, which provides its productive realization [15, c. 12].

We should mention that such notions as intercourse and activity are very often identified, or, in
other words, intercourse is often considered to be a constituent of activity or a specific kind of activity.
In this connection we follow the point of B. F. Lomov, who says that such position does not disclose
all peculiarities of the notion of intercourse. According to him, intercourse is an independent and
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specific form of an individual activeness and, also, a specific form of individuals’ interaction. It is not
a mere summing of activities of its participants, but is their interaction proper, and they appear to be
partners in it [13, c. 248-252]. He states that intercourse is a no less essential part of life style of an
individual than activity. What is more, there are a lot of connection points for these notions to transit
and transform into one another [13, c. 256-257].

In the structure of professional readiness of a future agronomist A. N. Kuznietsov distinguishes
leading (actual) and auxiliary (perspective) qualities and refers communicative readiness to the last
ones [12, c. 43].

To summarize, we understand readiness to professional foreign language intercourse as a
psychological personal formation and as an auxiliary quality in the structure of professional readiness
of a future agronomist. It manifests itself as a system that develops dynamically, and as a state that
provides its productive realization. As a system, we define it as preparedness, which ensures ability to
foreign language intercourse to solve professional tasks. Following V. A. Slastionin, we state
formation of preparedness to be the aim of professional language training [16, c. 458-459].

Analysis of the structure of readiness to professional foreign language intercourse shows
different approaches to its determination, and to establishment of criteria of its formedness.

K. O. Bogatyriov distinguishes such constituents in the structure of readiness of future
managers-agronomists to managerial:

Substantive — provides competence as to the essence, directness, specifics of functional
structure and style features of managerial intercourse; understanding of peculiarities of realization
each of its functions on the integral and local levels of management; knowledge of the basis of culture
and social-psychological mechanisms of managerial intercourse;

Operational — ensures knowledge of peculiarities of development of the microsystem «manager
— subordinate», operations and algorithms of efficient thinking while realizing the functions of
managerial intercourse; methods of diagnosing and correcting situations of interaction while
implementing managerial decisions;

Motivational — stimulates interest to acquiring of techniques and culture of managerial
intercourse; contributes to professional self-improvement in the sphere of realization of individual
strategies and tactics of managerial intercourse [2, c. 17].

Besides motivational and operational components, J. O. Nikolajenko differentiates normative-
reflective component in the structure of readiness to professional intercourse of students of agrarian
specialties, besides motivational and operational ones. She defines it as ability of communicants to
normative self-regulation and self-appreciation of their conduct in the process of intercourse.
Consequently, she points out the following criteria of its formedness: a) motivational — need of
professional foreign language intercourse, formed motivation to foreign intercourse, directness of a
personality to interact; b) operational — possession of a complex of communicative speech
competences; ¢) regulative — standardization of intercourse and reflexivity of a personality [14, c. 11].
According to her, formation of readiness to professional intercourse implies, on the one hand,
acquiring of theoretical basis of future profession (professional training), and, forming of practical
skills of foreign language intercourse on the other hand (foreign communicative training) [14, c. 17].

0. J. Ivanova distinguishes the following criteria of foreign language commands possessing:

Professional knowledge (professionally oriented vocabulary and grammar);

Readiness to professional speech interaction (possession of all kinds of speech activity, which
are based on professionally oriented vocabulary, skills to realize one’s own needs in foreign language
intercourse by means of various language means);

Readiness to creative professional activity (motive-value attitude to a foreign language as a
subject of study, creative application of acquired knowledge skills, ability to opt knowledge) [7, 245 c.].

According to N. T. Gubina, communicative readiness includes general readiness to
communication and interaction, self-consciousness, self-appreciation, empathy, emotional stability,
self-assurance, conflict-avoiding skills [4, c. 48].

Of great importance for our research is the point of view of O. G. Kaverina. She differentiates
structural and functional constituents in the structure of readiness to professional communication.
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Structural constituent includes integral communicative knowledge — professionally directed
humanitarian knowledge, which is used for successful solution of communicative tasks, which have
production nature.

Functional constituent includes integral communicative habits (automatized acts that ensure fast
use of professionally directed humanitarian knowledge in terms of professional communication) and
integral professional skills (a definite level of formedness of linguistic and professional competences),
by means of which one can carry out analysis, planning and organization of one’s studying-cognitive
activity in terms of a chosen profession. While linguistic competence reflects the level of acquiring
language knowledge, habits and skills, professional competence shows the level of formedness of
special knowledge, habits and skills [10, c. 33]. She concludes that readiness to professional
communication implies a high level of formedness of integral knowledge, habits and skills, and
practical skills to carry out professional-communicative activity [9, c. 71].

Considering the structure of professional intercourse culture, S. M. Amelina distinguishes
operational-active and language-speech constituents. The first implies acquiring communicative-
technological skills. The second implies development of professional intercourse habits and skills,
learning of a definite amount of general and terminological vocabulary, adequacy of self-expression,
observance of language norms [1, c¢. 21]. Among criteria, which determine the level of formedness of
culture of professional intercourse she points out positive motivation, readiness to intellectual
collaboration and complex of developed communicative skills [1, c. 33].

In the model of readiness to use of a foreign language Z. P. Perepiolkina determines
motivational, emotional-volitional, qualifying and communicative-intercultural components. It is
necessary to specify the last two.

The qualifying component serves the core of the readiness and consists of special knowledge,
foreign language skills and habits, capacities to learn a foreign language, which are necessary for the
level, which is sufficient for communication. At that, she understands sufficient communicative
competence as possessing sufficient speech skills.

The communicative-intercultural component implies developed communicative skills,
knowledge of social-cultural peculiarities of native speakers, broad range of verbal and non-verbal
communication, ability to establish feedback, orientation at partner’s personality.

We should mention that she also differentiates the creative component, which means presence
of creative capacities, a low level of rigidity, skills to express new knowledge by means of foreign
language combining known speech connections, ability to be understood at a limited vocabulary and
vision of alternative [15, c. 26-27].

The examination of the above mentioned sources proves that, in terms of structure, readiness to
professional foreign language intercourse reflects the one of readiness to professional activity.
However, the first has the components, which presence is conditioned by the peculiarities of learning a
foreign language for professional purposes, and by the functions of intercourse in professional activity.

To consider the functions of intercourse, we follow the classification suggested by B. F. Lomov.
The scientist points out the following ones: informational-communicative (receiving-transferring and
forming of information), regulative — communicative (mutual stimulation and adjustment of conduct
of the participants of communication and affective-communicative (exchange of emotions, emotional
relaxation, need to change one’s emotional state). According to the other approach he differentiates
such functions as organization of common activity, cognition of each other, formation and
development of interpersonal relations. He emphasizes that in the act of immediate communication the
mentioned functions perform in unity. In this or that way they manifest themselves in connection to
each of the participants of intercourse, though in different ways [13, c. 248; 13, c. 266-270].

We suppose it is important to point out the functions of intercourse, which play determinant role
in the process of interaction to solve professional tasks. These are the informational-communicative
function and the function of organization of common activity.

The study of the above mentioned sources and our conclusions make it possible to suggest the
structure of readiness to foreign language intercourse in terms of students of agrarian specialties
professional training. Among the constituents of the structure we differentiate motivational and
operational components.
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The motivational constituent includes understanding of motives and needs of using a foreign
language in professional activity, realizing of aims and requirements to its using, interference
resistance, prognosticating of manifestation of one’s own intellectual, emotional and volitional
processes. It is motivational sphere that serves as the precondition to readiness to professional foreign
language intercourse. It is responsible for creation of the state of readiness and shows what a specialist
is ready to in terms of professional activity.

The operational constituent reflects the level of preparedness to professional foreign language
intercourse. It shows how a future specialist uses a foreign language to materialize his or her own
motives and aims of professional activity. This constituent is of primary importance in terms of
professional foreign language training. It includes theoretical and practical components. The first
includes necessary professionally oriented foreign language knowledge, which ensures informational
interchange to solve professional tasks. The second component consists of integral professional skills
and habit, which are divided into subject-communicative and foreign language skills and habits. In
terms of foreign language skills and habits lexical-terminological ones are most important. The skills
to creatively vary known speech connections and skills to be understood at a limited vocabulary are
essential in the realm of subject-communicative skills and habits.

Consequently, we distinguish the criteria, which determine the level of formedness of readiness
to professional foreign language intercourse. These are positive motivation and the sufficient level of
formedness of the above mentioned skills and habits.

The prospects of further research are connected with the analysis of foreign language and
subject-communicative skills and habits, which ensure effectiveness of professional foreign language
intercourse in terms of competence approach.
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I. M. NESTAYKO

THE ROLE OF SCHOOL TEACHER IN THE EDUCATINAL PROCESS OF
POLISH SCHOOL

The article focuses on the problem of school teacher in modern Polish school, shows the leading role of
school teacher in raising the level of educational therapy at school, considers the concept of the teacher’s
functions, outlines the purpose of methodic groups of school teachers, presents the main challenges that must be
implemented by the teacher in all the areas of activities, identifies various forms of training, with the help of
which the put tasks are realized, identifies some personal teacher’s characteristics that are important in the
educational process.

Keywords: school teacher, school youth, modern school educational process, education, teaching culture.

I. M. HECTAMKO

POADb IIIKIABHOT'O ITEAATOTA Y BUXOBHOMY ITPOLIECI ITOABCBKOT
IITKOAM

Posensmymo npobnemy pobomu wKinbHo2o nedazoea 6 cCyuacHiU noabCuKit wikoni. Ilokasano pons
WIKIIbHO2O nedazoea y niOHecenHi pIGHsi nedazo2iunol mepanii @ WKOL, PO3KPUMo KOHYenyii 6UKOHAHHSL
@yuxyiti neoacoea. Okpeciieno memy OISIbHOCMI MeMOOUYHUX KOJIeKMUBI6 WKIIbHUX nedazozis. Bkazao
20108HI 3A60AHHS1, SIKI NOBUHEH Peali308y8amu nedazo2 Ha 6CiX HANPSIMKAX CEOEL OisIbHOCMI, U3HAYEHO (hopmu
3aHAMb, 30 00NOMO20I0 SKUX Peani3o8yiomucsa nocmasieni 3a60anHs. Buokpemneno oesxi ocobucmicHi pucu
neoazoea, sKi 6ANCIUBL Y BUXOBHOMY NPOYeECi.

Knwouosi cnosa: wiinonuil nedazoe, y4Hi8Cbka Moa00b, CYYACHA WKOA, BUXOGHULL Npoyec, BUXOBAHHS,
neoazociuna Kyabmypa.

1. H. HECTAMKO

POAB IIIKOABHOTI'O ITEAATOT'A B BOCITUTATEABHOM ITPOLIECCE
ITOABCKOI IITKOABI

Paccmompena npobnema pabomul wkombHO20 nedazoza 8 cospemernoll noivekou wxone. Iokazana ponw
WKONbHO20 Nedazo2a 6 NOOHeCeHUU YPOSHS Nedd202U4ecKoll Mepanuu 6 WKORe, PACKPbiNbl KOHYenyuu
ucnonnenus @ynxyuii nedacoea. Onpedenena yeib O0esmMenrbHOCMU MeMOOUHeCKUX KONLEKMUBO8 WKOIbHbIX
neoazoeos. Yxazauvl enaguvie 3a0aHust, KOMopwvle 00JNCEH Pealu308amb neodzoe 60 6cex HanpagieHusx ceoetl
desmenvbHoCmU, OnpedeneHbl HOPMbl 3aHAMUL, KOMOPble HOMOZYN Peaiu308anb OnpedeseHHble 3d0aHUL.
0Ob03HaueHbl HeKOMOopbLe TUYHOCTHbIE YePMbl Neddazo2d, KOMopble 8adCHble 8 60CNUMAMeNlbHOM npoyecce.

Knioueevie cnosa. wixonvhwiil nedaeoe, YyueHudeckas MO]ZO()e.?ICb, socnumanue, CO8pemMeHHas wKold,
npoyecc eocnumanusl, eocnumanue, neoazocuueckas Kyiemypda.

The phenomena of social pathologies that threaten society do not pass over children and youth,
and, thus, school environment. Of special attention are alcoholism, drug addiction and crime, which
are distributed among juvenile people. The lack of education and difficult financial situation of
families, the collapse of traditional emotional ties, weak mental endurance of children, youth and
adults, etc. are added to the listed above problems.

The school today encounters such situations, so they should be included in the activities of the
school teacher. Overcoming such complex situations is challenging. It requires a lot of knowledge and
practical skills of the teacher.
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The problems of a school teacher at present modern are considered by scholars B-E. Papis,
M. Zhebrovska, K. Shcherba, S. Lev-Starovych, K. Ostrovskaya, M.I. Lukyanov and others.

The purpose of the article is to define the role of school teachers in the educational process of
the Polish school, as well as to analyze specific tasks that must be fulfilled by a teacher at school.

The first Polish school teachers were employed about 20 years ago. First they had to cope alone,
to develop plans of their own, taking tough decisions in accordance with the needs of the school and
their own feelings. They independently searched effective forms and methods of work.

The existence of school teachers in the education system in Poland is governed by the decree of
the Ministry of Education and Science [3]. The following concepts of the functions of the teacher have
been created.

1. The theory of work aimed at combating school failure, didactic and corrective work, and
compensatory remedial classes, as well as a variety of help in the effective implementation of the
curriculum. The teacher with such orientations is involved in creating help systems in science. It helps
to make the friendly assistance to high school students possible, encourages parents to take better care
of students’ homework, tries to work more with psychological and pedagogical advisory board
regarding the analysis of school failure. The teacher is actively involved in penal and compensatory-
corrective work, by working with small groups of children who have some learning difficulties. He
takes a leading role in raising the level of educational therapy in school, by organizing open lessons,
disseminating modern techniques and materials, making the appropriate office, constantly improving it
in the field. The tasks, which are firmly programmed and require training and system, dominate in this
theory. Early diagnosis, consultations with teachers, and sometimes a nurse or doctor are important
here. School teacher, realizing this theory also provides a variety of assistance to poor students
studying in high school: organizes them additional training and consultation with teachers, ensures that
they have partially eliminated the debts, and in critical situations seeks alternative forms of their
graduating from high school, for example, at a vocational school, where the requirements are lower
and are connected with training for a future career.

2. The theory of work that demonstrates the intervention, social activities, and activities in the
environment. In this case, the teacher coordinates in school many urgent cases related to domestic and
educational situations and organizes meeting with parents both at school and at home. He shrewdly
explores the conditions for learning that a student has or whether he takes meals appropriately,
whether there is positive educational atmosphere at home. He gives advice to parents how to deal with
a difficult child, how to better and more effectively influence the education and development, how to
bring a father together in caring for children and their socialization. The teacher, implementing this
theory, is particularly concerned about the financial means to help the needy, arranges extras for food,
looks for cheap places in summer camps, as well as tries to find a variety of social assistance. To
accomplish this, he actively collaborates with organizations that help the child and its family. The
teacher is ready, if necessary, to carry legal protection. Hence, he has got close contacts with the
family court, the police, with a variety of Trustees and educational, preventive and therapeutic
institutions and others.

3. The theory of work, which is to take the role of coordinator and mediator in matters related to
science and education, the organization of mass preventive and therapeutic activities. Making such a
choice school teacher adjusts for quick recognition of the situations that may endanger the child in the
right development, that are in the student, his family or the teacher’s approaches, as well as those
arising from violations of friendly contacts. The school teacher makes a premature diagnosis and
arranges the first aid. Not to be alone in these actions, he builds a system of assistance and support for
troubled individuals with certain disabilities. Under this system he co-organizes assistance in training,
coordinates unity of social and educational activities, makes possible corrective procedures. In some
cases, he makes specific decisions, while in others he is only a coordinator of the unity team of people.
The school teacher, who agreed to such a model of work, should be an initiator and enforce modern
methods of mass prophylaxis himself: methods of prevention and AIDS, pro-family methods and sex
education, methods of combating with various phenomena of social pathology.

These three basic concepts may in practice occur in diverse variations and combinations. The
main groups of tasks then should be migrated and interpenetrated. We often see a universal approach.
This means that a school teacher is involved in everything to certain extent. As a result, he helps some
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students in learning, intervenes in the environment and, thus, leads preventive and psycho-educational
activity. The teacher with such setting is engaged with almost every difficult matter.

The following questions arise: Who and what forms the main part of the scope of the school
teacher? How does he choose a particular theory of work? The final teacher’s purpose is established
by the school director, who relies on the Regulation Ne 15 of the Ministry of Education and Science of
Poland, since May 25th, 1993 concerning the students’ rules for psychological and educational
assistance [2]. Moreover, the needs of school, students and teachers, predetermination of the
environment, as well as teacher’s opportunities and setting play the crucial role. The mentioned order
includes the main areas of work and the scope of cooperation with institutions and organizations as
well as with individuals who are co-educatees (parents, teachers).

According to this document the teachers’ tasks in all the types of activities should be the
following [2, p. 126]:

— to help the educators of classes, especially in identifying the students’ individual needs, as
well as analysis of the causes of school failure;

— to identify forms and ways to help simultaneously students and gifted students, according to
the identified needs;

— to co-ordinate work in the field of vocational guidance;

— to co-ordinate activities in favor of care organization and financial assistance to the students
who are in difficult situations.

These tasks must be implemented:

— in mutual activities with teachers, parents (legal guardians), school nurse, the school and post-
school institutions;

—in cooperation with the psycho-pedagogical board about getting advice on the methods and
forms of assistance to students, as well as special diagnostics in special cases.

Regulation Ne 15 of the Ministry of Education, Science and Sport makes a school teacher to:

— co-organize didactic sessions conducted by teachers of special education for handicapped
students in public schools;

— provide psychological and educational assistance to the students who follow an individual
program of study [3, p. 19].

These two last tasks regard the schools in which there are the mentioned forms of learning.
Instead, of course, all the teachers should pay special attention to the abiding of the school or
educational institution to the Convention on the Rights of the Child.

Using this document, the school teacher must keep a working diary and personal folders of
children and young people that will include documentation of the studies and additional activities.

The guidelines to the work of a school teacher should be supplemental and should contain
specific targets of the school teacher in the field:

e general educational objectives;

¢ educational prevention;

e correction work;

o individual educational and psychological care;

o financial assistance.

In his school practice in their work plans educational work the school teacher must cover the
following tasks:

— to care about the students school performance of duties;

—to explore students’ educational and learning difficulties;

— to care for intractable, unfurnished students, those who are under the negative impact;

—to organize activities that would prevent students’ maladjustment, particularly by exposing
unhelpful behavior and the changes in the development (e.g., aggression, apathy, isolation, inadequate
rules of cohabitation) and negative factors in the students’ local educational environment;

—to conduct regular consultations with the heads of classes, with students who show violation,
and take high-speed solutions that are an intervention in nature;

— to conduct individual work with vulnerable pupils and students unadaptated to social life;

— to cooperate with parents through contact with student’s family home, meet individually and at
parents' meetings;
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—to cooperate with the school committee (parent committee, student government, directorate,
nurse, priest, etc.);

— to cooperate with ancillary facilities;

—to maintain regular contacts with the resource teacher of the school teachers, participate in
learning, collaborate with other school teachers;

—to coordinate work in the field of legal guards and educational issues, take care of the
documentation, one’s own sphere of activity, etc. [1, p. 46].

As it is seen from the above reasoning, the basic form of school teacher’s work is counseling. It
concerns teachers, children and parents, and is to address the pressing issues that arise in the daily
work of the school.

While managing the students’ problems, the school teacher should use special services:
psychological and educational counseling, juvenile court, police and others. Great help in influencing
intractable students and financial aid can provide organizations and societies: psychological assistance
service, Society of youth help, church societies, etc.

An important sector of the school teacher’s work, which aims to prevent the advance of socially
undesirable behavior of children and young people, is to work with parents. The teacher should look
for the forms of work to form their educational culture.

The conditions for effective and well-organized work of the teacher are appropriate working
conditions. The teacher should have a separate room, equipped with a variety of teaching materials
that will facilitate the work with children. Also one of the main conditions for a successful school
teacher is the ability to gain the trust of the people, as well as ease in establishing contacts. «The
teacher must be a multifaceted personality, be a man with high level of self-realization», wrote S.
Pyetrasinskyy [1, p. 142].

The following personal traits are important in the educational process:

e positive self-esteem, self-acceptance and acceptance of others;

e spontaneity in thinking, feelings and behavior;

e focus on problems, not on their own selves;

e vulnerability, goodwill towards people;

e depth and respect in establishing closer contacts with people;

o originality, creativity in every field, sense of humor;

o ability to maintain discipline when working with children;

e hard work;

o ability to encourage students to self-education;

¢ pedagogical cycle [1, p. 145].

Consequently, the school teacher, who has the above mentioned personality traits, thanks to
many technical and methodological basis may to some extent effect children and youth. Teachers can
use in their work special magazines («The Education and Training», «The Problems of Guards and
Education», «The Remedium», «The Teacher» and others.), educational and psychological literature,
films on educational topics, educational and preventive programs created by the Polish Psychological
Society, the State Agency of solving alcohol problems («Second ABC — or The Program of 7 Steps»,
«See in the other way», «AIDS Prevention» etc.).

Each teacher can gather around him a group of active people who cooperate with one other on
the basis of partnership, develop, help to implement new methods in daily educational work.

The next area of support may be teaching groups of school teachers. The purpose of these
groups can be described as follows:

— acquisition of practical educational skills, theoretical knowledge and self-improvement;

— exchange of information and experiences, materials that assist and facilitate the work;

— support in difficult situations, approval and positive support, the ability to transform difficult
situations into learning in a group;

— establish friendly contacts between teachers on the basis of partnership, interests and common
objectives [6, p. 13].

These groups can implement the tasks through various forms:

o teaching themed classes and elements of training;

¢ meeting with the invited guests;
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¢ exchange of experiences, opinions, advice, friendly lessons.

You must also create a system of training and mastering of school teachers who have provided
their preparations for the innovative in its form activities with children and youth. Moreover, school
teachers should:

—find in the local environment the negative educational standpoint factors that affect students or
those who may have such influence (e.g., family structure, economic situation, educational
atmosphere);

—increase pedagogisation of parents, deepen their knowledge in the etymology of
mismanagement of public life and the various addictions;

—eliminate factors that complicate the proper students’ development, and counteract the
potentially harmful impact by strengthening the educational system, especially through the
organization of children’s and young people’s leasure and their involvement in therapeutic activities
and social therapeutic groups.

Thus, on the basis of the invastigated, we conclude that the work of school teachers is closely
related to the educational process, found out that through the consolidation of selected essential
features of students’ value orientations the formation of their self-esteem takes place. This process is
not possible without the active involvement of teachers. Consequently, teachers are required to create
appropriate social space for the child’s development, the condition of which is to provide freedom
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O. 1. ZHUK

THE PECULIARITIES OF HIGHER ENGINEERING SCHOOLS FUNCTIONING
IN THE PROCESS OF THE MAIN IDEAS OF THE THEORY OF DIDACTIC
UTILITARIANISM IMPLEMENTATION IN THE USA

The system of higher education in the USA is characterized. The leading teaching methods are
highlighted. The essence of the concept of didactic utilitarianism is shown. The most characteristic features of
higher engineering schools functioning in the process of implementation of the main ideas of the theory of
didactic utilitarianism in the USA are singled out. The basic tasks of education in engineering institutions are
formulated. The most characteristic features of the educational process are defined. The basic principles of the
curriculum according to the utilitarian concept are considered.

Keywords: engineering education, the theory of didactic utilitarianism, curriculum, active learning
methods.

O. 1. JKVK

OCOBAUBOCTI AIAABHOCTI BUIIIMX HABUAABHIX 3AKAAAIB
THXKXEHEPHOT O ITPO®IATO 3 PEAAI3ALIILI IAEU TEOPII AUAAKTUUHOT'O
YTHUAITAPU3MY B CIITA

Oxapaxmepuszosano cucmemy suwoi oceimu CIIIA. Buceimneno npogioni memoou HaguanHa. Busnayeno
cymb Konyenyii Oudakxmuuno2o ymuiimapuszmy. Buokpemieno naiubinous xapakmepHi 03Haku OBSLIbHOCMI UUUX
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HABUALHUX 3aKNA0I6 [HICEHEPHO20 Npodin wodo peanizayii ideil meopii OUOAKMUUHO20 YMULIMAPUIMY.
Chopmynboeano OCHOBHI 3AB0AHHA HABUATLHUX 3AK1A0I6 [H)CEHepHo2o npo@inio. Bkazano Haubinbu
XapaxmepHi 03HAKU HA8YAIbHO20 npoyecy. Pozenamymo ocnoemi npunyunu nody0o8u HABYANLHUX NPOSPAM
32i0HO 3 YMUNIMAPHOIO KOHYENYICEIO.

Knrwuoei cnosa: indicenepra ocsima, meopisi OUOAKMUYHOL0 YMUMMAPUIMY, HABUATbHUL NIAH, AKMUEHI
Memoou HAGUAHHS.

O. 1. ’KVK

OCOBEHHOCTU AEATEABHOCTU BBICIIINX YUEBHBIX 3ABEAEHUN
NH>XEHEPHOT'O ITPO®UAA ITO PEAAN3ALIIU UAEU TEOPUU
ANAAKTHNYECKOI'O YTUANTAPH3MA B CIITA

Oxapaxmepuzosana cucmema svicuie2o obpazosarnus CIIA. Ocsewenvl gedyuue memoosvl 00yUeHUs.
Onpedenena cymuv KoHyenyuu OUOGKMUYeckKo2o ymuaumapusma. Beioenenvt naubonee xapaxmephvie npusHaxu
0esIMenbHOCU  GbICUUUX  YUEOHbIX 3a8e0eHUll  UHJICEHepHO20 NpOQUAs Nno pearusayuu udetl meopuu
ouoaxkmuyeckozo ymuaumapusma. Chopmynuposanvl 0CHOBHbIE 3a0auU YHEOHBIX 306€0CHULl UHICEHEPHO2O
npoguns. Yxazauvl Haubonee xapaxmepHuvie npusHaku yuebHoz2o npoyecca. Paccmompensi ocnosnvie npunyunst
NOCMPOEHUs YHeOHBIX NPOSPAMM CO2IACHO YMUTUMAPHOU KOHYENYUU.

Knrouesvie cnosa: unsceneproe obpazosanue, meopus OUOAKMUYECKO20 YMUIUMAPUIMA, Y4eOHbLI NIaH,
aKmueHvle Memoosl 00yueHUs.

Topicality of the investigation. The topicality of the research is caused by the development of
higher education and the recognition of its important role for the further growth of the society. In
almost all the countries higher education is undergoing some reforms associated with the transition to
innovative technologies. The USA is one of the countries that are developing rapidly. This rapid
development of technology and the permanent updating of the techno sphere impose increasingly high
demands on the engineering profession and engineering education.

The philosophy of pragmatism has made the significant influence on the formation of the main
conceptual provisions of the American educational system (J. Dewey, S. Popper, T.Brameld,
B. Sobel). The development of education in the United States, the problems of training and education
of students were reflected in scientific researches of V.Zhukovsky, M. Shutova, J. Lebyd,
L. Piskunova. In the scientific works of P. Luzan [3, p. 272], T. Ishchenko [1, p. 227], M. Khomenko
[7, p. 194] the substantive and procedural aspects of the engineering staff training are highlighted and
the experience of practical training of future engineers is analyzed.

The purpose of the article is to describe the peculiar features of higher engineering schools
functioning in the process of the main ideas of the theory of didactic utilitarianism implementation in
the USA.

The system of higher education in the USA is characterized by a high level of individuality. It
takes into account the interests of each student, his/her intellectual and physical abilities. The theory of
didactic utilitarianism has made the significant influence on the formation of the main conceptual
provisions of the American educational system. The basic ideas of this theory in 20-30's of XX
century became the theoretical basis of school policies and the activities of educational institutions in
the United States. In comparison with the traditional system in higher engineering education in the
USA the place of oral and written word took theoretical and practical training, where the student’s
independent scientific research is performed. The basic principle of higher engineering education
institutes with the implementation of the ideas of didactic theory of utilitarianism in the USA is a
synthesis of theory and practice. Education is not limited to the transmission of knowledge from a
teacher to a student, but also includes the organization of practice and skill formation. Education is the
creation of students’ confidence in their own abilities. It creates not only the knowledge, but the skills
of its application as well.

Specificity of higher engineering education with the implementation of the ideas of the theory
of didactic utilitarianism in the USA is based on the experimental method. It helps the student-
engineer «to formulate and solve problems by his own, to stimulate cognitive activity, to bind the
exploration of the world with the personal experience». According to John Dewey a combination of
training and education with life is performed by realization of the principle of combination of
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education with practice. Therefore, in the center of an academic life should be the labour activity that
promotes the active social work among the student-engineers [1, p. 43].

The core component in the educational process is a lesson. In higher engineering education the
different age groups are created in order to enable communication skills of the students of all ages.

The curriculum in the higher engineering education in the USA is characterized by the fact that
educational material for teaching is not subordinated to the subject and the sequence of basic forms,
and activities are distributed according to the stages of human development.

Students follow the progressive development of mankind theoretically, illustrate it, and on
labour classes recreate it by themselves. There are two most common approaches for constructing the
curricula of universities and colleges in the USA: integrated and problematic. Nowadays, many
universities and colleges prefer the integrated approach of building curriculum, which has several
advantages: absence of course recurrence, all subjects are combined with the only-begotten purpose,
the choice of teaching material is determined by the practical significance of the subjects, it includes
theoretical unit that aims to transfer some systematic knowledge to a certain field.

According to this theory, in the engineering universities of the USA each student has the
opportunity to acquire the training material according to his/her own abilities (no strict time limits are
allocated to the study of a particular course). The curriculum of universities and colleges in the USA is
elective. It represents required disciplines as well as elective courses. This makes it possible to take
into account a wide range of students' interests. Each student, along with his academic tutor, has the
opportunity to develop the curriculum for each semester, to coordinate and approve it in the dean’s
department. Lectures are not used as a primary source of information, but only direct the training that
enables a student for a self-study and develops his critical thinking [5, p. 119]. Thus, the American
system of education based, on the theory of didactic utilitarianism, is aimed to develop the skills of
self-study and «teaches students how to gain knowledge».

According to the theory of didactic utilitarianism, the teaching process in the higher engineering
education in the USA is based on active basis. It is very important to stimulate the students’ personal
interest in gaining knowledge that can be useful in life. Ideas of active learning are aimed to organize
the development, self-organization, self-education and self-development of students' personality. The
basic principle of active learning is that a student is seen as an active leader in the educational process,
as the creator of his knowledge. The nature of interaction between teachers and students is changing.
They become equal partners. The position of a teacher is changing as well: from a bearer of the ready-
made information he becomes the organizer of students' cognitive activity; he reorients his educational
work and the work of students in various forms of self-practice. A teacher becomes a co-participant of
the research process, the adviser. The effective management of students teaching and learning
activities is possible only when is based on their active mental activity.

Modern pedagogy requires from students not only the understanding, remembering and
reproducing of the knowledge, but also the ability of applying it in a professional activity effectively.
The methods of enhancing teaching and learning activities promote the achieving of this goal. They
are aimed to develop students’ creative independent thinking and the ability to solve professional tasks
efficiently. The use of these methods provides a strong link between the theory and practice, the
development of non-ordinary style of thinking, reflective sphere of thinking (self-awareness and self-
regulation of the mental activity), the creation of the cooperation atmosphere, development of
communication skills. Consequently, in American engineering universities during the learning process
the active methods of learning are used [2, p. 139]. Let’s consider some of the methods and techniques
in details .

Brainstorming is a popular tool that helps to generate creative solutions to a problem. It is
particularly useful when you want to break out of stale, established patterns of thinking, so that you
can develop new ways of looking at things. It also helps to overcome many of the issues that can make
a group problem-solving a sterile and unsatisfactory process. Used with the team, it helps you bring
the diverse experience of all the team members into play during problem solving. This increases the
richness of ideas explored and means that you can find better solutions to the problems you face.
Students are thinking about a particular problem, and then they are free to express their opinions. All
the statements are recorded on the blackboard, regardless of students’ responses. A teacher only
directs the students’ opinions. One of the most important benefits of brainstorming technique is that
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this method encourages creative thinking and generation of ideas is proceeded in a comfortable
creative atmosphere. The activation of the mental activities of all the members of the process is
realized. The members are deeply involved in the course of generation and discussion of the ideas,
they learn new ideas in a more flexible way and feel themselves as equal members. Laziness, routine
thinking, rationality, lack of emotional «spark» in realization of this technology will automatically
disappear. Looseness activates intuition and imagination [6, p. 194].

The game design method is a game developing process of designing the content and rules of a
game in the pre-production stage and design of a gameplay, environment, storyline, and characters
during the production stage. Game design requires artistic and technical competence as well as writing
skills. The Game design method significantly activates the learning of subject content. It fills that gap
in the educational process which other teaching methods (such as verbal or practical methods) can not
compensate, but it does not replace them. This technique enables us to be familiar with the
peculiarities of the specific profession and promotes a sense of our own role in it. Moreover, this
method helps in consolidating and deepening the knowledge gained during interviews, lectures,
seminars, and practical lessons. It improves practical skills in solving professional problems, creates
conditions for active experience exchange. The main function of these classes is to teach by action (the
closer game activity is to the real situation, the higher is its educational and cognitive performance).

This method is characterized by the following essential features:

e availability of investigative, methodological problem or task, which teacher informs to
students;

o division of the participants into small groups and their development of the solutions of the
problem (task);

¢ conduction of the final meeting of scientific and technical council (or similar body), during
which the groups publicly defend their developed solutions by applying the method of playing the
roles [4, p. 255].

John Dewey’s ideas were embodied in the Project System of Education that was developed in
the 20°s of XX century by William Kilpatrick. It was a form of Progressive Education organized
curriculum and classroom activities around a subject's central theme. The project method rejects
traditional schooling that focuses on memorization, rote learning, strictly organized classrooms (desks
in rows; students always seated), and typical forms of assessment. The role of a teacher should be that
of a «guide» as opposed to an authoritarian figure. Students should direct their own learning according
to their interests and should be allowed to explore their environment, experiencing their learning
through the natural senses. The core attribute of the project method is the development of cognitive
and creative skills and abilities that require self-construction of knowledge and orientation in the
information space. Project work focuses on applying, not imparting, specific knowledge or skills, and
on improving student involvement and motivation in order to foster independent thinking, self-
confidence, and social responsibility. So, the project can be defined as a collection of some actions,
plans on creating real or theoretical objects, it always involves creativity. Due to this method, students
can acquire such skills as:

e planning your work and predicting possible outcomes;

e using varies sources of information;

e collecting and accumulating the teaching material;

¢ analyzing, comparing facts and arguing the opinion;

o taking best decisions;

o establishing social contacts (allocating responsibilities, interacting with each other);

e creating a «final product» — the tangible sample of the project activity (report, project, essay,
film, calendar, magazine, brochure, script);

o representing the established material before an audience;

e assessing yourself and others [3, p. 32-33].

The basic premise of constructivist theories is that people create their own meaning through
experience. In constructivism, students are encouraged to learn main ideas on their own through
discovery learning. The understanding of the meaning of the material could be achieved only
throughout the prism of own personality and throughout a stream of individual consciousness.
Constructivism is the most popular method of training in American engineering universities.
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Constructivists believe students to be active participants in the learning process [51]. Students can
learn more if the teacher engages them in various activities, such as defining the problem, explaining
the inexplicable, formulating the hypotheses, searching the solution. Delivering of a lecture, and
proclaiming of the final results can lead to the decrease of the effectiveness of learning. In the
classroom, the constructivist view of learning can point towards a number of different teaching
practices. In the most general sense, it usually means encouraging students to use active techniques
(experiments, real-world problem solving) to create more knowledge and then to reflect on and talk
about what they are doing and how their understanding is changing.

Constructivism is a model of the student-centered learning when any questions are allowed. The
opportunities to experiment, to conduct own analogies and draw conclusions are possible. From the
perspective of learning effectiveness, constructivism requires from high school teachers to be attentive
advisors, to help students to learn cognitive strategies, to organize information around great ideas that
galvanize interest, to help students to develop their own vision, intuition, understanding the connection
with the previous knowledge and experience. The ideas of the educational theory of constructivism
enhance the learning process and the performance of each student. Constructivist teachers encourage
students to assess constantly how the activity helps them to gain understanding. By questioning
themselves and their strategies, students in the constructivist classroom ideally become «expert
learners». This gives them ever-broadening tools to keep learning. With a well-planned classroom
environment, the students learn how to learn [7, p. 10].

One of the most popular methods in American practice is the situation analysis. The purpose of
this method is to teach students to analyze information, identify key issues, choose alternative
solutions, assess the problem, find the best option and to formulate a program of action.

While analyzing specific situations, it is very important to combine individual work of those
who learn with the problematic situation and the group discussion of the solutions prepared by each
member of the group. This allows them to develop group skills, teamwork and it extends the
opportunities of solving common problems within the academic subjects being studied.

Conclusions. Thus, education in the USA is seen as a process aimed at personal fulfillment.
Taking into consideration demands of the new paradigm of education, we can conclude that the main
task of higher education at the present stage is to educate an intelligent, creative person who is capable
for continuous development and self-education. Using modern technology techniques, teachers should
have clear ideas of their requirements for future profession and eliminate the contradictions between
the requirements of training during the study process and in real professional activity. Students must
be ready for those forms of work, which will take place in their professional practice. Among them are
the ability to find the necessary information for a particular decision, and the ability to find creative
solutions in the complex problematic situations. The only way of solving this problem is the usage of
active and innovative learning technologies.

Prospects for further study of the realization of the ideas of didactic utilitarianism in practice lie in the
comparative study of training programs for engineers’ in the universities of the USA and Ukraine.
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M. PRZYBYSZ-ZAREMBA

INTRA-FAMILY RELATIONS AND PARENTAL ATTITUDES ADOPTED BY
MOTHERS WHO ARE EDUCATIONALLY AND VOCATIONALLY ACTIVE

The paper presents the family as an educational environment of a child in which the relations between its
particular members are shaped. On the basis of researches carried out with women/mothers the author presents
the course of intra-family relation: mother-child, adopted parental attitudes by the mothers who are
educationally and vocationally active, which under the influence of size of family undergo changes.

Keywords: family, intra-family relations, parental attitudes, mother, child.

M. IMIMBUIIT-3APEMBA

BHYTPICIMEMHI CTOCYHKHU TA CTABAEHHSA BATBKIB, AKI
IMPOABASAFOTH OCBITHIO TA BUXOBHY AKTUBHICTD ¥V CIM’I

Ipesenmogano cim’io K ocsimue cepedoguuje OUMUHU, 8 AKOMY DOPMYIOIMbCA CIOCYHKU MidC YieHaMU
cim’i. Ha ocnosi nposedenozo 3 scinkamulmamepsamu 00CHioxnceHts 3anponoHO8aAHO 3PA3KU GHYMPICIMEUHUX
gioHOCUH Midc mamip’io i Oumunoio. Jlocniodceno cmasienHs NputiomMHuUx 6amvKie, Kompi Nposeisioms
OCEIMHI0O Ma UX06HY aKkmueHicmbv. TIOKA3aHO 3MIHU Y YbOMY CMAGIEHHI N0 GNIUGOM (hakmopa CKiaody i
Ppo3mipy cim’i.

Knrwouosi cnosa: civ’s, enympicimetini cmocynxu, OamvKiecobke cmasients, Mamip, OUmuna.

M. INIIMBUII-3APEMBA

BHYTPUCEMEUWHBIE OTHOIIIEHUSA U ITO3ULIUA POAUTEAEMN,
KOTOPBIE ITPOABAAIOT OBPA3OBATEABHYIO 1 BOCIIMTATEABHYIO
AKTHUBHOCTD B CEMBE

IIpedcmasneno cemblo Kak 00paz0e8amenvuyio cpedy pebeHkd, 8 KOmopol GopMupylomcs omHoueHus
meducoy unenamu cemvu. Ha ocnoge nposedennoco ¢ ceHwuHamulmamepsamu ucciedo8anus npeoirodcetvl
00pasybl 6HYMPUCEMENHBIX OMHOUEHUT MexHcdy mamepbio u pebeHkom. Hccne0osano omuouleHue npuemHbix
pooumeneil, NPOABIAIOWUX 0OPAZ08AMENLHYIO U 60CRUMAMENbHYIO aKMueHocmy. Ilokazanvl usmenenus 8 5mom
OMHOWEeHUU NOOO GAUAHUEM DAKMOPA COCMABA U PO3MEPA CEMbU.

Knroueswie cnosa: cembvA, 6HympuC€M612Hbl€ OMHOULEeHUA, podume%cxoe OMmMHoOUuteHue, uamo, pe6€HOK.

Family constitutes the basic social group, which can be characterized by individual features,
uniqueness and at the same time which prepares a child for different roles starting from the function in
the generational family i. e. in the family of origin, through ability of finding oneself in their own
procreative family, to the participation in different social groups. In the family indeed there are
different relations based on the widely comprehended social and intrapersonal communication [9; 20,
p. 589; 21, p. 134; 22]. The family is for a child (children) a natural educational environment in which
the main element constitute interactions between its particular members [8, p. 11-12; 19].

The proper intrapersonal relations are an important element of every well-functioning system.
They are of double importance in the family system as they have influence not only on the proper
functioning of a family, but also on the child’s educational process. The family is an environment in
which a child grows ups, develops and shapes its personality. A lot of authors who carry out
researches within the scope of intra-family relations claim that there are different relations between a
mother and a child, and between a father and a child. K. L. Buist, M. Decovi¢, W. Meeus,
M. A. G. Aken, M. H. Gerrits et al., K. Renk, C. McKinney, J. Klein, and A. Oliveros underline that
the relations between a mother and a child, and a father and a child differ considerably. According to
the authors, mothers show more positive liking for the children, than fathers do, what leads to efficient
intrapersonal relations. According to S. K. Williams and F. D. Kelly it is justified by i. e. family-
household roles which are often treated as female private space. Women-Mothers, as numerous
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researches confirm, devote more time to family and household duties and in this way they have closer
relations with their children, they become more open towards them and so the children do. The
researches conducted by D. M. Lawson, D. F. Brossart, A. Russell, C. H. Hart, C. C. Robinson,
S. F. Olsen, C. L. Shearer, A. C. Crouter, S. M. McHale in turn, point that mothers have greater
experience in shaping positive relations with children thanks to more frequent being with children,
whereas fathers according to the authors create relations within instrumental aims, such as interest in
sports, which a father wants to give to a son/daughter or creating future plans connected most
frequently with child’s development. Such differences in relations mother-and-child and father-and-
child according to T. E. Beckert, R. D. Strom, P. S. Strom and C. T. Yang do not depend on the child’s
sex, but its sex can have influence on parents’ behaviour and educational methods chosen by them.

Intra-family relations can be shaped under influence of various factors which are stuck not only
in the family environment, but also the social one. The culture in which a family lives is also of major
importance. Y. S. Park, L. P. Vo, i Y. Tsong provide an example of bringing up children in the Asian
culture, where the mother is responsible for the family warmth and creation of hearth and home,
cordiality, whereas a father according to traditional model of an Asian family is considered as a strict
and distanced person both towards child/children and mother/wife.

L. Dyczewski points out that intra-family relations and tightly bound with family bond, which is
some kind of resultant of internal forces that exist in a family and external forces that have influence
on its members i.e. on the whole family group. The family bond is visible in various kinds of
relationships between spouses/partners, parents-and-children, interrelations and attitudes adopted by
the family members.

The author presents the course of intra-family relation between mothers, who are educationally
and vocationally active and their children, as well as adopted parental attitudes by the mothers, which
undergo changes under the influence of size of family, on the basis of researches carried out with
women/mothers.

Methodological assumptions. The aim of every scientific research is to obtain a determined
image of part of examined reality. The aim of this research was to get to know the course of relation
between a mother and a child, as well as parental attitudes adopted by the mother.

Following research questions (matters) were formed according to the chosen aim of the
research:

1. How are relations between mothers who are educationally and vocationally active and their
child/children shaped?

2. What parental attitudes do mothers who are educationally and vocationally active adopt?

3. Is there any interrelation between the size of a family and parental attitudes adopted by
mothers who are educationally and vocationally active?

The methodology of quantity-quality researches was used in order to obtain answers for the
above mentioned questions. The quantity approach which originates from the theory and methodology
of nature sciences pays particular attention to casual connections in order to discover rules and
principles of functioning of the objective reality i.e. to explain examined phenomena. It lets in a
conventional way collect and analyse a lot of data, as well draw on this basis general conclusions. On
the other hand, the quality approach is characterized by general approach focused on inductive
description of the context in which is the examined unit (phenomenon) — in order to understand
situation in the way the examined person does.

Methods settled in the quantity-quality methodology were used in the research. The dominating
method of research was the method of survey (questionnaire) and the Scale of Parental Attitudes
worked out by Maria Braun-Gatkowska.

710 women/mothers took part in the research including the survey and the Scale of Parental
Attitudes.

An open, deepened interview (settled in the quality methodology) with 17 women was an
unusual addition. The interview did not have an exact structure and was not totally «directed»

Altogether 727 women/mothers took part in the research.

The age of women ran at the level of: 25-30 — 264 persons i. e. 36.3% of all examined; 31-35 —
191 persons i.e.: 26,3% of all examined; 36-40 — 272 persons i.e.: 37,4% of all examined. All
women/mothers who took part in the research were educationally and vocationally active. They were
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employed on the basis of employment contract — 450 persons i.e.: 61,9% did the physical job,
whereas 277 persons i. e.: 38,6% mental work.

The women/mothers were educationally active — 255 persons (35,1%) were students of bachelor
studies; 65 persons (8,9%) — graduate studies; secondary schools (high schools, technikum (vocational
technical high schools), vocational schools) — 145 persons (19,9%), postgraduate studies — 106 persons
(14,6%). 150 persons (20,6%) take part in short forms of education, which include different kinds of
courses and trainings — also these ones organised from the European Union Funds. 6 of respondents
carry on «different» kinds of education (2 persons are Ph.D. students, and 4 of them learn in post-
secondary schools).

The models of the family- two-plus-one and two-plus-two dominated among the respondents.
297 women (40,9%) had a child, and 278 persons (38,2%) form a family with two children. The
smallest group (152 persons i. e.: 20,9%) constituted women creating family, which consisted of five
Or more persons.

Analysis of the research results. The proper process of child’s socialization depends on
«healthy» intra-family relations. Parents transfer their behaviours and attitudes to children consciously
and unconsciously. Their relations with all other family members and other people are shaped on the
basis of the child’s relationship with a mother. The researches have proved that the relations of
women, who were educationally and vocationally active, were proper. 16,4% of women have very
good contact with their children, they have open and sincere communication, both the mother and her
children do not have secrets, and all — even the smallest problems are the family daily routine, they
constitute a topic for conversation and discussion, what leads to is finding a solution. 18% of women
participates in the child’s life actively, and 13,2% helps and supports them.

The materials obtained from the interviews, as well as the applied Scale of Parental Attitudes
confirm the fact that women who fulfill themselves in the role of a pupil/student, worker fulfill their duties
which result from being a mother perfectly. Below you can find examples of comments of some women:

We understand each other with my daughters... We have a very good contact. My daughters
come and ask about various things, we talk [Kasia, age 40].

My son who is almost grown turns to me with his problems more often — my husband as a
teacher very often adopts the estimating and moralizing attitude. We like to ’chat” together,
sometimes | come down a peg or two on purpose, | let my son overcome the barrier like: ADULT-
CHILD. It gives us sense of unity, understanding, support [Agnieszka, age 37].

I have very good relations with my daughters, we talk a lot, in fact we are on the same
wavelength especially with my eldest daughter. We organize plays together, we have fun. I trust my
daughters and they trust me. It is obvious that there are misunderstandings, quarrels, arguments, but a
conversation always helps. Together with my husband we assume that the conversation is the basis of our
relation. The family life without conversation is poor and very often faked. | try to protect my daughters
against the evil of this world, but at the same time I do not limit their curiosity [Beata, age 40].

Mother’s engagement in the child’s matters provides them with suggestive context, which
makes them learn by means of observation. The child acquires some kind of psychological qualities
concerning among other things spheres of the philosophy of life and social relations through
observation, imitation, modeling and identification.

The conducted researches pointed that women recognize child’s rights (6,8%), let them have a
free hand (4,1%), but obey the above mentioned rules consistently (4,8%). In few cases women
neglect their children (1,7%), do not show them love and support and are not guided by love. They
separate from children by means of «helpers» such as grandparents, various institutions or baby sitters
the most frequently. The fact of separation of mother and child/children can be justified by the lack of
time of women who are educationally and vocationally active, as they are tired and they shift off the
responsibility of being a mother to different persons.

According to E. Napora proper relations with a child depend on the attitude adopted by a
mother, what has substantial influence not only on the further child’s intra-personal relations, but also
their self-assessment. Mother transfers to a child various models of behaviours and ways of solving the
problems, which have influence on shaping in a child a defined, and at the same time adequate image
of themselves, through the adopted attitude.
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According to M. Braun-Gatkowska the attitude of mother to a child can be described on the
basis of analysis of the degree of intensification of the attitude of closeness, helpfulness, directing and
requirements. On these measurements one can mark opposite attitudes, which are unfavourable as far
as education is concerned: rejection, strangeness — excessive closeness, emotional stickiness; lack of
help and care — excessive protectiveness; lack of standards, total freedom — supervising, excessive
supervision; total lack of requirements-excessive requirements. The attitudes that are in the middle of
the continuum as proper attitudes (mature parental love), which are characterized by proper
moderation. They are not placed in one defined point, but in the area close to the centre and can
change their location depending on the child’s age, parent’s personality and situation. Mature parental
love which is expressed in positive, proper attitudes is bound with better understanding and greater
respecting of child’s needs and determines their functioning in a family definitely. Table 1 contains
data concerning parental attitudes adopted by mothers.

Table 1
Parental attitudes of women/mothers who are educationally and vocationally active
Attitudes Categories Number %
Closeness Excess 248 34.9
Moderation 261 36.8
Deficiency 201 28.3
Total 710 100.0
Helpfulness Excess 258 36.4
Moderation 277 39
Deficiency 175 24.6
Total 710 100.0
Directing Excess 224 31.6
Moderation 270 38
Deficiency 216 30.4
Total 710 100.0
Requirement Excess 270 38
S Moderation 218 30.7
Deficiency 222 31.3
Total 710 100.0
Together Excess 1000 35,2
Moderation 1026 36,1
Deficiency 814 28,7
Total 2840 100,0

Source: Prepared on the basis of carried out researches.

The above presented data lets notice that the women who are educationally and vocationally
active adopt most frequently parental attitude in the moderation category (36,1%). This category was
pointed the most frequently by women who adopted attitude of helpfulness (39%), directing (38%)
and closeness (36,8%). Smaller group (35,2%) was created by persons adopting the attitude in the
category of excess, which was most frequently pointed out by mothers adopting attitudes of
requirements (38%), helpfulness (36,4%) and closeness (34,9%). The smallest group was the attitude
in the category of deficiency (28,7%) it was adopted most frequently by women representing attitude
of requirements (31,3%) and directing (30,4%). In the attitude of closeness and helpfulness this
category has a slightly smaller index (attitude of closeness — 28,3%); attitude of helpfulness — 24,6%).

The parental attitudes adopted by mothers who are educationally and vocationally active, were
changed under the influence of the size of a family. It was stated that there are high dependencies
between the size of a family and the parental attitudes adopted by mothers on the basis of conducted
statistic analyses. The empirical value Chi?for the influence of this feature on the attitudes adopted by
women appeared as follows: attitude of requirements: Chizemp_ 14,74>Chi® , 9,46; attitude of
closeness: Chi’eyp. 35,37>Chi’y, 9,46; attitude of helpfulness: Chi’emp, 33,51>Chi%y, 9,46; attitude of
directing: Chizemp, 15,97>Chi? ., 9,46 — by df=4 and o=0,05. The researches also proved (see also
table 2) that attitude of requirements in the category of excess was adopted most frequently by women
who have both small family (model two-plus-one), as well as big one so called family with many
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children (model two-plus-three and more). The index for the small family amounted to 41,2%,
whereas for the family for many children 43,6%. Attitude of requirements in the category of
moderation dominated in the four-persons families (37,8%). In the families with many children (five
persons or more) in turn quite high index (34.9%) concerned the attitude of requirements in the
category of deficiency. Attitude of closeness in the category of excess was also adopted most
frequently by women in the three persons family (36,4%) and five persons family (41,6%). Nearly half
(48,9%) of women with a model of a family two-plus-two and 33,7% representing model two plus one
adopt attitude of closeness in the category of moderation. Deficiency of the attitude of closeness
obtained quite high index (37,6%) in families with many children, as well as in small families (model
two-plus-one). The phenomenon that the attitude of closeness in the category of deficiency obtained
index of about 30% in small families can be explained by the fact that women who are educationally
and vocationally active have too little time for their children especially because 50% of them do
physical work and 43,5% work also on shifts. It can be presumed that women do not always count on
support and help of their spouses/partners.

Table 2
Size of a family and the parental attitudes adopted by mothers

Attitude of 3-persons 4-persons 5- persons and more Total
requirements N % N % N % N %
Excess 120 41.2 85 315 65 43.6 270 38.03
Moderation 84 28.9 102 37.8 32 215 218 30.70
Deficiency 87 29.9 83 30.7 52 349 222 31.27
Total 291 100.0 270 100.0 149 100.0 | 710 |100.00
Attitude of 3-persons 4-persons 5- persons and more Total
closeness N % N % N % N %
Excess 106 36.4 80 29.6 62 41.6 248 34.93
Moderation 98 33.7 132 48.9 31 20.8 261 36.76
Deficiency 87 29.9 58 215 56 37.6 201 28.31
Total 291 100.0 270 100.0 149 100.0 710 | 100.00
Attitude of 3-persons 4-persons 5- persons and more Total
helpfulness N % N % N % N %
Excess 108 37.1 91 33.7 59 39.6 258 36.34
Moderation 103 354 136 50.4 38 25.5 277 39.01
Deficiency 80 275 43 15.9 52 34.9 175 24.65
Total 291 100.0 270 100.0 149 100.0 710 | 100.00
Attitude of 3-persons 4-persons 5- persons and more Total
directing N % N % N % N %
Excess 94 32.3 84 31.1 46 30.9 224 31.55
Moderation 110 37.8 119 44.1 41 275 270 38.03
Deficiency 87 29.9 67 24.8 62 416 216 30.42
Total 291 100.0 270 100.0 149 100.0 710 | 100.00

Source: Prepared on the basis of carried out researches

Attitude of helpfulness in the category of excess is adopted most frequently by women from the
small families (37,1%), as well as families with many children (39,6%). The attitude of helpfulness in
the category of moderation (50,4%) dominates in the four persons families. Quite high index (35,4%)
of this category can also be observed in the three persons families. Attitude of directing in the category
of moderation dominates in the small — three-or-four persons families. In families with many children
in turn a deficiency of the attitude of directing was noticed. 41,6% of women adopts such attitude
excusing themselves with the lack of time for children, and sometimes not good relations with them.
The researches also show that the relations with mother can be incorrect as well as in small families
(three-persons ones). Below you can find chosen examples of respondents:
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We have a daughter...she is some kind of a daddy’s girl... She usually runs to him, when
something happens there. My hushband spoils her and she is apple in his eye. I in turn introduce rules
in the house, it must be clean and I do not have too much time for my daughter [Maria, age 25].

Because of the fact that | work a lot, my younger daughter asks her sisters or grandma for help
more often. Maybe | used to have more time for children, but now when I work and educate myself this
contact is not as good, as | wished it to be. Now | can see that with the younger daughter | have worse
contact [Kasia, age 40].

Women who took part in the research show mainly parental attitude in the category of
moderation, which as M. Braun-Gatkowska points out — characterizes by maturity of parental love.
Mothers adopted nearly all attitudes i.e. the attitude of closeness, helpfulness, directing in the
category of moderation. It can be assumed that the above mentioned attitudes adopted by mothers in
the category of moderation can result from/ bound with their educational and vocational activity. It
was also noticed that the attitude in the category of excess was also adopted. It mainly dominated in
the adopted attitude of requirements.

Research results. Analysis of conducted researches lets draw following conclusions:

o relations of women/mothers who are educationally and vocationally active with children were
proper;

o mothers participated in the lives of their child/children actively;

o their relations are characterized by openness, sincere conversations, and also rules which were
inculcated mainly during common diners;

o women/mothers who were educationally and vocationally active adopted most frequently the
parental attitude in the category of moderation, showing helpfulness, directing child/children and
offering them closeness, what was reflected in the daily, sincere conversations;

¢ 1/3 of examined women adopted parental attitude in the category of excess, which dominated
in the shown by mothers attitudes of requirements, helpfulness and closeness;

e mothers adopted parental attitude in the category of deficiency less frequently — it dominated
in the attitude of requirements, directing and closeness;

o the size of family had influence on the parental attitudes adopted by women who were
educationally and vocationally active;

o category of moderation was adopted by women most frequently and dominated in the attitude
of helpfulness, directing and closeness in the four persons families ( model two-plus-two);

¢ in the small families (model two-plus-one) and big ones (model two-plus-three and more)
women adopted most frequently attitude of requirements, closeness and helpfulness in the category of
excess. The excessive protectiveness, closeness, helpfulness and excessive requirements imposed by
women to a child/children can have its source in their educational and vocational activity.

e in families with many children dominates also adopted by women attitude in the category of
deficiency which is shown in the attitude of directing, closeness and helpfulness. Deficiency in
adopted attitudes can be reflected in the lack of time bond with carrying out at the same time various
roles and more duties concerning family and household resulting from the size of a family.
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A. PRUSIK

PARENTAL ATTITUDES OF MOTHERS AND FATHERS IN THE YOUNG
PEOPLES’ VIEW ABSTRACT

We can notice transformations within the scope of functioning of the family nowadays. The rate of

changes destroys the family bonds very often, impoverishes intrapersonal relations, destabilizes family life and
quite often generates occurrence of improper parental attitudes. Parental attitude is described as nature of
emotional attitude of parents towards their children. Attitudes towards children can have positive character — it
is conductive to proper development and child’s socialization, or negative one — it leads to the state of
deprivation of its needs.
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Keywords: parental attitudes, bonds, needs.

A.TIPYCIK
BATBKIBCHKE CTABAEHHSA UEPE3 PO3YMIHHA MOAOAUX AFOAEU

Biosnaueno ¢ynxyionanvmi mpancgopmayii 6 cyuacnini cim’i. Yumano 3min pyiinyroms cimeini 36’ sa3Ku,
30I0HIOI0Mb  GHYMPIWHBO0COOUCMICHI  8IOHOCUHU, Oecmabinizyloms  ciMelne odicumms i O0yjce Yacmo
nopooACyIomb Hemunoge OAmvKi6CbKe CMAGLeHHS, WO MPAKMYEMbCs K Npupooa emMoyiliHo2o 6LOHOUeHHs!
bamvkie 00 Oimetl. Cmasnenuss 00 dimell Modxce MAmMu NO3UMUSHUL XapaKmep, Wo CHPUYUHSAE HOPMATbHULL
PO36umoK Oumunu i it coyianizayiio, ma He2amueHull, Wo 3yMOGIIOE CIAH HIGENIOBAHHS OUMAYUX HOMPeD.

Knrwouoei cnosa: bamokiscoke cmagienus, 38’ A3Ku, nompeou.

A. TIPYCHK

POAUTEABCKOE OTHOIITEHUE UEPE3 I[IOHUMAHUE MOAOABIX
AFOAEUN

Onpedenenvt  ynkyuonanvhvie mpauncopmayuu 6 coepemMennou cemve. Mnocue uzmeHenus
VHUYMONCAIOM ceMelinble C8:3U, 00eOHAIOM 6HYMPUIUYHOCHHbIE OMHOWEHUS, 0eCMAOUIUSUPYIOM CEMEUHYIO
JHCU3HL U OYEHb YACMO NOPOHCOAIOM HeMUNUYHOE POOUMENbCKOe OMHOULeHUe, YMO PACCMampusaemcs Kax
IMOYUOHANbHOE omHOouleHue pooumenei K Oemam. OmHoulenue K OemsaM MOHCem UmMenmsv NOJOHCUMETbHbIU
Xapakmep, umo obecneyugaem HOPMAIbHOE PA3GuUMue pedeHKa U e20 COYUAnIU3Ayuio, U He2amueHbvlil, Yymo
obycrasnusaem cocmosaHue HUBEIUPOBAHUS OeMCKUX NompeOHOCmel.

Knroueevie cnosa. podumeﬂbcm)e OMmMHouiternue,cesa3u u nompe6Hocmu

We participate in the process of transformations within the scope of moral and social values, life
aims, principles of coexistence, functioning of an individual and family. Sudden changes of conditions,
which we do experience, determined by Zygmunt Bauman (2007) as fluid reality, cause that life cannot be
stable for a long time. One of its features is uncertainty caused by dizzy pace of changes, impossibility to
catch up with them. Such situation destroys social bonds. Intrapersonal relations undergo depreciation. The
willingness to live up to social expectations, acting «under pressure» of environment, accompanying
competition destroy very often family bonds and generate occurrence of improper family attitudes ex.
excessive requirements imposed to children and young people.

Being on the run makes people forget about different important things, especially about family.
Parents shift off responsibility for all failures of the child to others and they do not see any fault in
their behaviour (M. Przybysz-Zaremba, 2010, p. 15).

Variety of the ways of reaction to the changes which undergo in the environment is
characteristic trait of a family. Identical phenomena, events can give rise to different reactions in
different families. The ability to adapt to expectations and needs, which change in dynamic way by
people who create family is very important. For the proper functioning of a family it is crucial to make
it possible for particular members to fulfil their tasks and roles without any disturbance. Mutual
contacts of persons who create a family, which serve i. e. fulfilling of their basic needs, among which
Mikotaj Winiarski (2000) enumerates a) existential; b) psychic; c) affiliating ones, are of crucial
importance. Acting of parents within the scope of fulfilling of children’s needs can have positive
character — it is conductive to proper development and child’s socialization, or negative one — it leads
to the state of deprivation of its needs, what can eventually lead to shaping of antisocial behaviours. It
is important to underline the fact that for the general functioning of a family, as Stanistaw Kawula
underlines (1999, p. 57), especially for its educational activity — emotional life constitutes basic foundation.
Emotional bond with parents constitutes quite important factor of proper child’s development. There are
elements of unreflective education (spontaneous, educationally unintentional) and reflective one (aware
educational actions directed towards a child). The deliberate, planned and intentional educational
interactions are of crucial importance. They aim at teaching children how to evaluate something correctly,
make ethical choices, determine their aspirations, understand their role in the transforming society properly,
make decisions also within the scope of parental attitudes shown in future.
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Improper parental attitudes such as lack of understanding, helpfulness, closeness contribute to
destabilization of emotional atmosphere which is in the child’s family and very often have substantial
influence on negative behaviour of a child (A. Prusik, 2010a, p. 99, M. Przybysz-Zaremba, 2011, pp.
589-593, M. Przybysz-Zaremba, 2012, pp. 157-176, P. T. Nowakowski 2005, pp. 41-51). It is quite
an important matter especially because of the fact that young people state that they would like to
function in the educational environment which is based on partnership, where is understanding
towards children’s needs, their choices, where egalitarianism is present in the relations between
parents and children, where parents provide children with sense of security, give them love and trust,
help and support them (A. Prusik, 2010b, p. 451).

Parental attitudes of mothers and fathers in the opinion of questioned young people The
structure of a family is bound with the relations in it inseparably. The attitudes towards a child play a
crucial role. Parental attitude is described as character of emotional attitude of parents towards a child.
The tendency for specific behaviours towards a child and tendencies for expressing opinions about a
child are within the frames of this definition. According to Maria Braun-Gatkowska (1992, p.16) an
attitude towards a child can be described on the basis of analysis of the degree of intensification of the
attitude of closeness, helpfulness, directing and requirements. The attitudes which are in the middle on
the continuum as proper attitudes (mature parental love), which are characterized by proper
moderation. Describing mature love one has to take into consideration emotional closeness,
appropriate helpfulness, rational freedom and appropriate requirements. Mature parental love, which is
expressed in positive, proper attitudes is bound with better understanding and respecting of child’s
needs and determines its functioning within the family and outside it.

The goal of this research is to focus on the opinions of questioned young people concerning
parental attitudes of mothers and fathers.

In the research the author used the Scale of Parental Attitudes prepared by Maria Braun-
Gatkowska (1992). The results of the scale present the image of parental attitudes in the eyes of the
questioned. The Scale refers to four attitudes:

o Closeness — refers to emotional distance between members of a family,

¢ Helpfulness — describes the degree of helping,

¢ Directing — degree of encroaching on decisions, scope of left independence,

¢ Requirements — requirements imposed to family members, expectations towards them.

On these measurements one can mark opposite attitudes, which are unfavourable from the
educational point of view. These are:

¢ Rejection, aversion, strangeness — Excessive closeness, emotional stickiness,

o Lack of help and care — Excessive care, excessive protectiveness,

o Lack of standards, total freedom — Supervising, excessive supervision,

o Total lack of requirements — Excessive requirements and demands.

Between the above mentioned attitudes are located:

o Proper closeness,

e Appropriate helpfulness,

¢ Rational independence,

e Appropriate requirements.

The examination of attitudes on the way of determining on their continuum let determine how
far and on what axis do they grow away from the central values. The scale was used for measuring the
interactions between the members of a family, attitudes which members of a family have towards each
other. Young people who took part in the research were asked to point at continuum of a point which
determined degree of similarity of the mother’s and father’s behaviour described at this scale. These
descriptions constituted short description of radical behaviours which were characterized by
deficiency or excess of following attitudes: closeness, helpfulness, requirements and directing.

Characteristics of examined population 400 persons took part in the research. Dominating
group of respondents came from big cities (316 persons). 84 persons came from rural environment.
Men were in slight majority in the research sample (204 persons, what constitutes 51 %). Persons at
the age of 18-25 years old dominated considerably (374 persons, what constitutes 93.5 %). Group of
young people at the age of 26-30 lat constituted 4.5 %, only 8 persons (2 %) were at the age of 31
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years old. Considerable majority of questioned young people who took part in the research (316
persons, what constitutes 79 %) was brought up in full families.

Table 1
Parental attitudes of mothers in the view of young people

Attitudes Categories Number %
Closeness Excess 221 55,25
Moderation 153 38,25

Deficiency 26 6,5
Total 400 100,0

Helpfulness Excess 176 44.0
Moderation 197 49,25

Deficiency 27 6,75
Total 400 100,0

Directing Excess 130 32,5
Moderation 212 53,0

Deficiency 58 14,5
Total 400 100,0

Requirements Excess 156 39,0
Moderation 204 51,0

Deficiency 40 10,0
Total 400 100,0
Total Excess 683 42,68
Moderation 766 47,87

Deficiency 151 9,43
Total 1600 100,0

Source: own research.

The obtained results let notice that nearly half of young people who took part in the research
perceived parental attitudes of mothers in the category of moderation. Such standpoint was presented
by 47.87 % of respondents. Slightly smaller group (42.68 %) constituted persons according to who
parental attitudes of their mothers were accompanied by excess. Categories of excess appeared in the
attitude of closeness. In this case more than half of respondents expressed in this way about their
mothers’ parental attitudes. The other attitudes: helpfulness, directing and requirements respondents
assessed in the category of moderation. Insignificant quantities were obtained in case of categories
connected with deficiency of parental attitudes. In this case deficiency of closeness was pointed by 6.5
% respondents and similar quantities were obtained also in case of deficiency of attitude of helpfulness
(6.75 %). Deficiency of the attitude of directing was marked by 14.5 % of respondents, whereas
deficiency of attitude of requirements was pointed by 10.0 % of respondents.

Examining of possible dependencies between mother’s education and presented by her parental
attitudes turn out to be very interesting.

The dependency between mother’s education and the attitudes of closeness, helpfulness and
directing was not ascertained as a result of carried out statistic analysis. However, a statistically crucial
dependency was noticed between mother’s education and attitude of requirements presented by them.

Table 2
Mother’s education and her attitude of requirements
Attitude of requirements
Mother’s Excess Moderation Deficiency Total
education N % N % N % N %

Basic 5 3,2 6 2,9 0 0,0 11 2,75
Vocational 27 17,3 50 24,5 16 40,0 93 23,25
Secondary 65 41,7 94 46,1 19 47,5 178 44,5

Higher 59 37,8 54 26,5 5 12,5 118 29,5

Total 156 100 204 100 40 100 400 100

Source: own research. Chi? g, 17,3 > Chi’ 1 12,6 by df =61 = 0,05.
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It turned out that higher degree of education is accompanied by the excess of the attitude connected
with requirements. The higher education mother obtained, the more often her parental attitudes were
described in the category of excess by respondents. In the same way the lower education was obtained by a
mother, the more often young people pointed at deficiency in the attitude of requirements.

It can suggest that mothers with higher education, who usually work professionally find the
need of education and permanent development important, seeing in them chance for living an
interesting life of luxury. That is probably why they set substantial requirements, which can be
perceived by young people in the category of excess. These can be extracurricular classes, expectation
of very good results at school. Educated mothers may be more aware of changes which occur in the
world and of need of constant perfecting of one’s skills. It is not excluded that high requirements are
to prepare child for facing various challenges in future.

Table 3
Parental attitudes of fathers in the view of young people
Attitudes Categories Number %
Closeness Excess 151 37,75
Moderation 189 47,25
Deficiency 60 15,0
Total 400 100,0
Helpfulness Excess 143 35,75
Moderation 219 54,75
Deficiency 39 9,5
Total 400 100,0
Directing Excess 97 24,25
Moderation 207 51,75
Deficiency 96 24,0
Total 400 100,0
Requirements Excess 140 35,0
Moderation 218 54,5
Deficiency 42 10,5
Total 400 100,0
Total Excess 531 33,19
Moderation 833 52,06
Deficiency 236 14,75
Total 1600 100,0

Source: own research.

In case of parental attitudes of fathers in the perception of questioned young people it was
observed that nearly half of respondents perceived parental attitudes of fathers in the scope of
closeness, helpfulness, directing and requirements in the category of moderation. Such standpoint was
presented by 52.06 % of respondents. Insignificant quantities were obtained in case of categories
connected with deficiency of parental attitudes. In this case deficiency of closeness was pointed by 15
% of respondents, whereas deficiency of helpfulness 9.5 % of respondents, deficiency of attitude of
directing was marked by 24 % of questioned, and deficiency of requirements was pointed by 10.5 %
of respondents.

Similarly in this case the dependency between father’s education and parental attitudes
presented by him was examined.

The dependency between father’s education and the attitudes of closeness, helpfulness and
directing was not ascertained as a result of carried out statistic analysis. However, a statistically crucial
dependency was noticed between father’s education and attitude of requirements presented by him.

In this case it also turned out that higher degree of father’s education is accompanied by the
excess of the attitude connected with requirements. The higher education father obtained, the more
often his parental attitudes were described in the category of excess by respondents. In the same way
the lower education was obtained by a father, the more often young people pointed at deficiency in the
attitude of requirements.

It can be presumed that such dependency is caused by similar motives, as were suggested in
case of educated mothers. It can be presumed that also educated fathers are aware that there are
progressive changes in the world and for young people they see chance of better functioning in society
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in education, awareness, activeness and resourcefulness. Number of initiatives, classes and duties —
which are taken up by young people, when their fathers ask them to do it — can be perceived by them
in the category of excessive requirements.

Table 4
Father’s education and his attitude of requirements
. Attitude of requirements
Egﬂiiiiin Excess Moderation Deficiency Total
N % N % N % N %

Basic 5 3,6 16 7,3 0 0,0 21 5,25
Vocational 33 23,6 72 33,0 15 35,7 120 30
Secondary 56 40,0 85 39,0 18 42,9 159 39,75
Higher 46 32,9 45 20,6 9 21,4 100 25
Total 10

140 100 218 100 42 0 400 100

Source: own research. Chi? gy, 13,3 > Chi? g, 12,6 by df = 6 i . = 0,05.

Nevertheless, irrespectively of motives, by which are excessively demanding parents guided, it
seems to be justified to draw attention to the fact that they very often fall flat. Just the opposite, it
happens that young people rebel and against excessive requirements and sometimes they just cannot
meet their parents’ expectations. They look for acceptance in peer groups, sometimes they acquire
antisocial attitudes in case of failures and lack of understanding by their parents.

Conclusions The conducted analysis lets formulate following conclusions:

1. Parents with higher education show parental attitudes in the category of excess — but the
excess is only present in the attitude of requirements.

2. The dependency between parent’s education and the attitudes of closeness, helpfulness and
directing was not observed.
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DISCUSSING A PROBLEM

VAK 378.147:615.1

0.1.VOJT

THE PLACE AND THE ROLE OF STUDENTS’ SELF-STUDY IN STUDYING
PHARMACEUTICAL SUBJECTS UNDER CREDIT-MODULE SYSTEM

The essence, forms, peculiarities of organizing students’ self-study in higher medical and pharmaceutical
school studying «Technology of Cosmetic products» under credit-module system of education is studied. It is
proved that the preparation of qualified teachers is impossible without the improvement of individual students’
work, stimulating their professional and bringing up their creativity.

Keywords: students’ self-study, credit-module system of education, educational process, the aim of self-
study, forms of assessment.

O. 1. BOUT

MICLIE TA POAb CAMOCTIMHOI POBOTU CTYAEHTIB Y BUBUEHHI
DPAPMALEBTMUHMX AMCIIMUITAIH B YMOBAX KPEAMMTHO-MOAYABHOI'O
HABUAHHA

Poskpumo cymmuicmo, popmu i ocobrusocmi mexnonozii opearizayii camocmiiinoi pobomu cmyoenmis
MeOuyHux I gapmayeemuyHux SuWux Hasuyanrbhux 3axnadie (BH3) 6 ymosax kpeOummo-mooynvHoi cucmemu
HABYAHHA HA NPUKAAOT 8USUEHHS OUCYUNILIHU MEXHON02IT NIKY8ANbHUX KOCMEeMUYHUX npenapamis. J{oeedeHo, o
nideomosKa BUCOKOKGANIQIKOsanux axieyie Hemodciuea 6e3 nioguujeHHss poii camocmiinoi pobomu
Ccmyoenmie, CnpAMOBAHOI Ha CIMUMYIOBARHSL IX NPOGecilino20 3pOCMANHsL MA UXO8AHHS MEOPHOI AKMUBHOCHII.

Knrwouosi cnosa: camocmiiina poboma cmyoenmia, Kpeoumno-mooyabHa cucmemda Hag4aHHs, Hag4ya bHULL
npoyec, yini camocmitHoi pobomu, Gopmu KOHMPONo.

O. . BOUT

MECTO U POAb CAMOCTOSATEABHOM PABOTBHI CTYAEHTOB B
MN3YUEHNM ®APMAILIEBTHMUECKUX AVCIIUIIATH B YCAOBMAX
KPEAUTHO-MOAYABHOT'O OBYUEHUA

Packpvima cywnocmo, Gopmvl u 0COGEHHOCMU MEXHOIOSUU OP2AHUZAYUU CAMOCMOSMENbHOU pabomyl
CMYOeHmo8 MeOUYUHCKUX U DaAPMAYEEMULEeCKUX 8Y3068 8 YCILOBUSIX KPeOUMHO-MOOYIbHOU CUCEMbL 00YYeHUs. HA
npumepe u3y4eHusi OUCYUNIUHLL TEXHONO2UU JNe4eOHblX Kocmemuyeckux npenapamos. OO0CHO8aHO, 4mo
Nn0020MOBKA  BbICOKOKEANUDPUYUDOBAHHBIX — CNEYUATUCTHOB — HEBO3MOJNCHA — 0e3  NOGbIUEHUA  pPOau
camocmosmenbHou pabomol CmMyOeHmo8 HAnPaeieHHOU Ha CIUMYIUPOSAHUE UX NPOPDECCUOHATLHO20 POCMA U
60CHUMAHUSL MEOPUECKOU AKMUSHOCTIU.

Knioueeswvie cnosa. Camocmosmenvhas paboma cmyoenmos, Kpeoumno-moO0yibHas cucmema o00yyenus,
YuebHblil npoyecc, yeau camocmoamenbHol pabomst, popmsl KOHMPOJIA.

The integration of Ukraine into European educational system has led to the need for bringing
higher education in line with the Bologna Declaration, which provides credit-module system of
studying and assessment of students’ knowledge. Special attention in the context of above-mentioned
process is paid to the improvement of students’ self-study. Rapid scientific and technological advances
require that future specialists have necessary skills to increase their knowledge and constantly improve
professional competence in a short time period. Scientific results show that such skills and
professionalism can be achieved only with the help of «skills of self-study and personal fulfillment»
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[13]. Therefore, according to the National Doctrine of Education in Ukraine in the twenty-first
century, the problem of students’ self-study figures prominently in the restructuring of the educational
process at university. Strengthening the role of students’ self-study involves the creation of conditions
needed to achieve high sustainable level of knowledge and skills that enable students to achieve
maximum efficiency in their profession. Hence, the educational process should develop students’
skills to study, to form their ability of self-development and creative application of acquired
knowledge and outline the ways of adapting to the professional activity in modern world.

The issue of students’ self-study has always been important and has been the center of attention
for many researchers. This can be proved by numerous works of psychologists, educators, and modern
scholars. Thus, substantial works by A. Aleksiuk and P. Pidkasystyi are dedicated to the problem of
students’ self-study in the intensive learning process [1]. V. Kazakov paid special attention to the
information-methodological support of students’ self-study [8, p. 9]. V. Moroz formulated the basic
scientific and theoretical approaches to the improvement of students’ self-study. V. Danylenko,
Y. Palekh, and I. Shabdur outlined the general issue of organizing students’ self-study and V. Babkin
investigated the problem of organizing framework [6, p. 12].

In the sphere of theory and methodology of professional medical and pharmaceutical education
the problem of self-study of students of various qualifications was studied by L. Voloshko [2]
T. Dzvonkovska, V. Neiko [4], A. Zubarenko [7] and others. However, the issue of the choice of
optimal students’ self-study organization pattern, the problem of motivating their desire for self
education while studying pharmacy subjects such as medical cosmetics isn’t studied.

In regard to its importance, the issue of organizing students’ self-study while studying pharmacy
subjects with the aim to develop and improve the current health care system is quite relevant. The
purpose of the article is to outline the essence, forms and the peculiarities of organizing self-study of
students of Pharmaceutical department studying the technology of medical cosmetics in credit-
modular system.

Regarding the interpretation of the term «self-study» “certain scientific controversy has aroused
and continues emerging. For example, on the one hand, it is considered as a kind of academic work
that is performed without the direct involvement of the teachers, but under their guidance, and on the
other hand — it is a way of involving students into the process of mastering the methods of self-study
and the development of their intellectual potential. Thus, A. Aleksiuk and P. Pidkasystyi argue that
self-study is «any organized by teachers students’ work, which is aimed at achieving a certain didactic
purpose in specifically allotted for this time» [1]. Other authors believe that «self-study is a kind of
work that is planned by the student, is performed according to the set tasks and with methodological
guidance of the teachers, but without their direct involvement» [10]. Some scholars consider students’
self-study as an integral part of the learning process, which involves personal accomplishment of the
tasks according to the curriculum under indirect supervision of teachers.

Analyzing all possible approaches, we could argue that self-study is the main form of
organizing studying process that includes different types of individual and collective training tasks,
carried out personally by students during in class and out of classes activities based on their individual
characteristics and cognitive abilities under indirect guidance of teachers or without their direct
involvement. According to the modern understanding of learning as a process of identity formation of
future professionals, the interpretation of students’ self-study is nothing more than a method of
forming self-reliance and individuals’ activity, their reproductive and creative skills, the ability to
apply theory into practice, to set and solve theoretical and practical tasks [3]. The aim of students’
self-study is to develop «personality traits such as independence, namely the ability to organize and
implement their activities without outside guidance and assistance» [8, p. 9].

The main forms of self-study are chosen depending on the teaching process objectives. According to
A. Aleksiuk students’ self-study includes the work with textbooks, teaching materials, primary sources,
lecture notes during in class and out of class activities; doing exercises; self-monitoring; preparation of
scientific reports; doing various individual assignments; writing term paper and senior thesis; involvement of
students in scientific research with various levels of complexity, etc. [5].

At the same time, self-study, its organization, planning and the system of assessment is one of
the weaknesses in the higher education and is an under-studied issue of educational theory, especially
concerning current educational system. Successful implementation of students’ self-study is possible
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due to their motivation that determines not only the successful completion of the task, but the high
quality understanding of new material. Undoubtedly, clear focusing on the comprehension of
something new leads to its successful implementation. In addition, further positive feeling after
learning new information, understanding and seeing the importance of the obtained knowledge and
skills serve as an important spur for self study. Motivation establishes and leads to positive attitude to
learning activities, developing the interest in studying and confirming the importance of the acquired
knowledge for further career growth. The results of psychological studies show that the structure of
learning activities, appropriate to the purposes of education is a forming factor of not only acquired
knowledge, but also educational interest, willingness to study, interest in the sources of knowledge,
and the pursuit of self-education.

As any learning activity, self-study of the technology of medical cosmetics has all its elements
and functions (Fig. 1).

Solid self-education skills are best formed if self-study is properly organized in the in-class and
out-of-class activities.

In-class self-study activities are regulated and are performed by the students in the classroom, as
mandatory scheduled classes, where they listen to lecturers and take notes, perform laboratory work,
participate in discussions, and improve their ability to find the correct answers and optimal solutions.
Concerning the students of the pharmaceutical department, it is aimed mainly at the laboratory tasks,
acquiring practical skills, communication with patients.

Educational promotes the need for self-education

enhances the link between studying and scientific work
improves professional knowledge

develops effective learning of technological subjects
promotes practical application of acquired knowledge

Developmental develops skills for self-study, including the study of the legislative
and regulatory framework, Internet sources, and scientific works
concerning the issue of making cosmetics

develops creative abilities to make presentations on a chosen topic:
increases enthusiasm for the future profession

improves students’ outlook knowledge concerning the process of
making cosmetics

encourages students to learn new ways and methods

promotes clear goals and motives

develops students’ speech skills in the presentation of the results of
their own work

Personality developing develops a sense of duty and responsibility
develops perseverance, creates moral and aesthetic values
develops independence as personality trait

Cognitive developing systematic knowledge from the technological subjects
Self-educational developing skills and knowledge, and their creative application in
future profession
Prognostic developing the ability to anticipate and assess as a possible outcome
and to complete the task itself
Correcting develops the ability to make correct changes while performing the

task, to correct mistakes in the colleagues work as well

Fig. 1. Elements and functions of self-study of students studying the subjects «Technology of
medical cosmetics»

Out-of-class activities are less regulated than the class ones. Its organization is put into practice,
as O. Kucheriava believes, according to some principles:

Out-of-class activity is a non-stop process during which training as well as personality-forming,
that has no fixed deadlines and develops from one stage into another, take place.
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Out-of-class activity anticipates students' personal choice as well as some duties connected with the
system of studies (accomplishment of the study of some tasks, fulfillment of scientific research, etc.)

Out-of-class work is one of the factors that form study motivation. It is not only a stimulator,
but also the result of the perception of the effectiveness of this process by the students.

Out-of-class work is the basis of a student's personality development. It's aimed at close
thorough personality development that takes place only when it is drawn to different activities and
allows the students to realize their inclinations, abilities, interests.

Out-of-class work is an important part of the personality formation of a future specialist that
aims at satisfaction of needs in creative individual activity, professional self-determination,
stimulation of creative development.

Out-of-class work is one of the instruments of communicative activity that is expressed in
interpersonal interaction of those who communicate, letting investigate more thoroughly the forms and
types of individual acts that lead to uniting students into a group, establishing positive emotional
contacts [11].

But, in spite of the type of self-study — in-class or out-of-class — its importance in the
development of a future specialist cannot be denied.

Contemporary tendencies in educational development in Ukraine have reduced the in-class
capacity and correspondingly have increased time for self-study. A logical question comes into being:
«How will it influence the quality of future specialists’ training?» That’s why for the schooling to be
effective, the following specific conditions should be created:

« providing with the availability and accessibility of all the necessary teaching methodological
and reference material (set of textbooks on the subject);

« creation and implementation of the regular quality control of the performed self-study system
(testing system);

« realization of the mobile feedback through «student-teacher» system;

« coordination of consultation the students on the results of the current testing;

« development and implementation of the grounded system of accounting the quality of current
work during the semester at the final assessment on the discipline.

As the experience of many years’ observations showed, to improve the training of pharmacists
it’s necessary to manage more actively the students’ process of gaining knowledge while working
individually. The role of the teacher from the traditional function of control is transferred to the
function of control of external factors. Hence, the most important task of the teacher is to teach
students to learn. To actually create this ability, it’s necessary to exclude memorizing, rote
memorization (cramming) of material from books. The above mentioned things mean that when
reading literature, listening to lectures a student must constantly correlate this information with his
own thoughts, feelings, critically analyzing and evaluating them from scientific perspective. This
would mean that by means of the material under study, the student develops thinking that allows him
to learn on better, not roting the theory, but analyzing vital facts with its help. Only in this way any
learning material can be studied [8, p. 9].

Among the conditions that provide successful fulfillment of self-study are the following:
motivation of the task; strictly stated cognitive tasks; algorithms, methods of work, the students'
knowledge of the ways of its realization; a clear teacher’s definition of the report forms, the scope of
work, deadline of its presentation; the definition of the types of consulting assistance (adjusting,
theme, problem consultations); evaluation criteria, report; the types and forms of control (practical
course, tests, seminars) etc.

The tasks on the course «Technology of medical cosmetics», done by students in groups, facilitate
the acquisition of skills and abilities to work individually, to solve the problem situation quickly. Learning
objective of these tasks also implies the formation of complex skills to think and act in a team. Each group
receives all the necessary tasks as to the formulation of a given product. Students work on a certain task and
based on the previous experience form the recipe and make the appropriate cosmetic. The received result
immediately shows the correct preparation of the recipe, as organoleptic indexes characterize the quality of
the ready-made product.

Another significant and motivational element of each task is that when it is done successfully,
namely when a cosmetic product of good quality is got, students can use it for their own purposes.
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Such motivation makes students think about the good formula and carefully follow all the
technological stages of its preparation. When difficulties arise, it is always possible to refer to a
teacher for an advice. Negative results and error analysis are discussed during the seminars.

This work contributes to the understanding and consolidation of the training material, creating
the ability to analyze, compare, summarize, establish causal connections with the previously learned
material, apply theoretical knowledge in practice, and most importantly, it forms a conscious, ready
for further practice future specialist.

In the process of carrying out independent research works (creative tasks, projects and diploma
papers, etc.) students must demonstrate creativity, show their original vision of the problems, rather
than act according to a specific pattern. Only with these approaches intellectual potential is revealed,
and research competence of the students, who will continue promoting the development and
production of new cosmetics, are realized.

Practical and research work in scientific laboratories, close cooperation with the lecturers of the
department, consultations with the specialists from other fields are important in the process of writing
diploma, course and research papers on the technologies of medical cosmetics. This work requires
from students the theoretical knowledge and skills, creative approach to solving the problems related
to the production, investigation and promotion of new cosmetics. Individual tasks of this type
contribute to the further study of theoretical material on the selected themes of the course, as well as
the generalization of the knowledge, development of the skills of using the knowledge to solve
complex professional problems and development of the skills of self-study of training and scientific
literature. The above work provides the student with wide-scale understanding of the problem, and
most importantly - in close collaboration with colleagues and teachers leads him to core knowledge
that is necessary for further professional activities [10].

Nevertheless, even the best self-study schedules do not guarantee success, but very often lose
their importance if immediate regular control, which is one of the most important stages in the
organization of self-study, is not arranged.

The control should be regular, in time, objective and integral. It covers:

— observation of the self-study completion, the level of students’ cognitive activity, depth of
creative search and solving the problems, treatment of the case;

— control of the fulfillment of calendar self-study schedule;

— identification of the students, who are passive to the classes, and carrying out some individual
consultations with them;

— evaluation of the knowledge got as a result of self-study.

To make the study of pharmaceutical disciplines effective the following forms of control should be
used: conceptual dictation; asking students the material of the previous lectures; analysis of students” work
on exercises; presentations and speeches at seminars; written tests; presentation of students’ projects;
presentation of course and diploma papers; check of students’ notes, work with copybook; self-control;
Moodle tests.

Thus, the training of future specialists, who are able to meet the competition on the labor
market, ready to competent and effective work in their field, in medical and pharmaceutical higher
educational institutions are impossible without enhancing the role of students’ self-study, that aims at
stimulating their professional development and nurturing creative activity.
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1. V. SHEREMET
INNOVATIVE APPROACHES TO PROMOTING HEALTHY LIFESTYLES

In the article a short outline of innovative pedagogical technologies for the healthy lifestyle formation is
given, as well as the motivation for physical education classes and doing sports is outlined. The improvement of
educational process, the use of new approaches for leading classes of physical education and trainings within a
school timetable, the system of sport self training classes and technologies of coordinative work of school and
family are analyzed. The necessity of radical change of physical education system, the implementation of
innovative approaches and organizational pedagogical technologies are also examined in the article.

Keywords: physical activity, physical preparation, physical health, innovation, pedagogical technologies,
the program for physical and improving health activities.

I. B. IIEPEMET

THHOBALIIMHI ITIAXOAU AO ®OPMYBAHHS 3A0OPOBOTI'O CITOCOBY
JKUTTA B YMOBAX CYUACHOI IIIKOAU

Hagedeno sidomocmi npo inHosayiiini nedazociyni mexHonozii, CnpsamMo8aHi Ha opmMysanHs 300p06020
cnocoby scumms, Momueayii 00 3aHAMb QI3UYHOI KYAbMYPOW [ CNOPMOM, 600CKOHANEHHA HABUANILHO-
BUXO0BHO20 NPOYeCy, HOGUX NIOX00I8 00 NPoGedeHHs. YPOKY Gizuunoi Kyavmypu i QizKy1bmypHo-0300p0GHUX
3AHAMY Y pexcumMi OH WKOMU, CUCEMU CAMOCMIUHUX 3aHAMb QI3UYHUMU BNPABAMU, MEXHON02Il 83AEMOOIT
ciM’i i wkonu. Pozenamymo meoOXiomicmv KapOuHmanbHOi nepebyoosu cucmemu Qi3UUHO20 BUXOBAHHS,
6NPOBAOICEHHSL THHOBAYIUHUX NIOX00I8 MA CYHUACHUX Ne0d202iUHUX MEXHON02IU opeaHizayil cucmemu Qizuunoeo
BUXOBAHHS.

Kniwouosi cnosa: pyxosa axmuenicms, ¢hizuuna niozomosnenicmn, Qizuune 300pos’s, IHHO8AYIs,
neodazociuni mexHonozii, PizKy1bmypHo-0300po8ua NPocpamd.
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H. B. IIEPEMET

NMHHOBAILIMOHHDBIE ITOAXOADBI K @OPMMPOBAHHWIO 3AOPOBOT'O
OBPA3A ZKMM3HU

Ilpusedenvi ceedenusi 00 UHHOBAYUOHHBIX —NEOA20SUYECKUX  MEXHONO2UAX HANPABNEHHbIX HA
Gopmuposanue 300p06020 00paA3a HCUHU, MOMUSAYUU K 3AHAMUAM QUIUYECKOU KYAbMYpou U CHOPMOM,
COBEPUIEHCIMBOBANUS YHeOHO-BOCTIUMATNETbHO20 NPOYeccd, HOBbIX N0OX0008 K NPOBedeHUIo ypoKa Pu3uieckotl
KYIbmypol U U3KyIbmypHo-0300p0GUMETbHBIX 3aHAMULL 8 PedcuMe OHs WKObL, CUCHEMbl CAMOCHOSMETbHbIX
3auamull  uU3UNeCKUMU  YAPAJICHEHUAMU, MEXHOIo2UUl 63aumodelicmeus cemvby U wkonvl. Paccmompena
Heo0X00UMOCmb KapOUHATbLHOU NepecmpoliKy Cucmemvl Quuteckoeo 60CHUMAaHUsl, HeOpeHue UHHOBAYUOHHBIX
NOOX0008 U COBPEMEHHBIX NeOd202UYeCKUX MEeXHOIO2UL OP2AHU3AYUU CUCTHEMbL PUBULECKO20 60CRUMAHU.

Knrouesnie cnosa: osueamenvHas akmueHoCmy, Qusuieckas n0020moeiIeHHOCMb, usuieckoe 300poswve,
UHHOBAYUS, NedazocuiecKue MmexHoI0SUl, QU3KYIbMyPHO-0300POBUMENbHAS NPOSPAMMA.

Consolidation of universal values and preserving health of the citizens of Ukraine is an urgent
problem of the present time. Today the world community refers to the problem of health as to the
global problem, its solving stipulating the further existence of humanity (H. Apanasenko,
Ye. Vilchakovskyi, V. Zavatskyi).

The analysis of the development of modern school education system in Ukraine shows that,
despite the avalanche of novelties in the system of teaching and education, they barely have something
to do with the sphere of physical education. Teaching and educational process in the comprehensive
school is being more and more overloaded with subjects, which develop only mental activity, and the
decrease in the physical development level of modern children and worsening of their health are not
taken into account at all. At the same time, the deviation from the purpose of physical education in the
school practice and its reducing to a normative approach only (observed during the recent years) does
not only contradict the idea of all-round development of the personality, but does also intensify the
critical state of pupils’ health (V. Platonov).

It is generally known that the main risk factor for morbidity is one’s lifestyle which defines for
51 % the state of one’s health. Forming a proper attitude to one’s health is a necessary condition for
society improvement. It is important that creating such an attitude should begin in kindergarten and in
school, as it is the only establishment all population of the country goes through, the teaching and
educational process there being purposeful and systematic, so that proper conditions for preserving
and improving children’s health may be created with its help (H. Reshetneva).

Crucial role in solving the mentioned problem belongs to the modern system of physical
education, which is gradually becoming an integral part of the lifestyle, greatly influencing on
education, upbringing and health of a person (M. Dutchak).

Unfortunately, the efficiency of forming a healthy lifestyle is unsatisfactory and cannot meet the
needs and interests of the population. In the last 5 years the amount of school youth rated to CMI" has
increased by 41%. The risk group among its most active part has increased as well, causing the raise in
the amount of criminally-responsible juvenile to 63%. The amount of drug-abusing juvenile has
increased by 60% (O. Lytvyn, 2005).

The research shows that 36,4% of pupils have a low health level, 33,5% — below average,
22,6% — average, 6,7% — above average, and only 0.8% of pupils have a high health level (O. Lytvyn).

The scientific research held by the Institute of Pediatrics, Obstetrics and Gynecology of
National Academy of Medical Science of Ukraine has proven that only 30% of children are able to
perform qualifying standards during the lessons of physical education. And the processes of restoring
the functional state of the organism after performing qualifying standards with no harm to health are
possible only among 18-24% of children (http://www.gov.ua/main.php).

A special place in the system of school education is given to the junior pupils, as it is the main
period for obtaining social experience, i.e. the interests and needs are intensively formed, and the
cognitive capacity of a child increases (Z. Istomina, O. Kibalnyk, O. Tomenko, A. Venher,
H. Zuckerman).

It should be mentioned that the specialists pay attention to the need for an overall reorganization
of the teaching and educational process in the comprehensive educational establishments, and put
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emphasis on the introduction of innovative approaches into the system of education, taking into
consideration the psycho-physiological patterns of child’s development.

General theoretical basis of the innovative activity of the comprehensive educational
establishments is presented in the works of L. Danylenko, V. Lazarev, T. Syrotenko, and
L. Vashchenko. New educational technologies in the primary school are offered in the works of
Sh. Amonashvili, V. Davydov, D. Elkonin, V. Shapovalov, and L. Zankov.

That is why the methodology and the specific ways of increasing efficiency of the system of
pupils’ physical education are held according to one of the following directions: improvement of the
normative basis (I. Bakiko, M. Bulatova, T. Krutsevych, A. Lytvyn); reconsideration of the criteria of
the system of physical education efficiency (O. Kuts, V. Platonov); development of the conception of
the system of physical education (V. Balsevych, M. Bokarev, O.Dubohai, Yu. Kopylov, L.
Lubysheva, V. Lukyanenko, T.Meyson); improvement of the system of physical preparation
estimation (V. Biletska, O. Davydenko, T. Krutsevych, I. Tiuh); argumentation of the physical
education and therapeutic physical training lessons contents (O. Dubohai, N. Karachevska,
O. Kruhliak, V. Semenenko, O. Shyian, A. Vindiuk, O. Vlasiuk, I. Vovchenko); organizational and
methodical support of the physical education and therapeutic physical training lessons
(N. Honcharova, V. Kashuba, I. Kohut).

As it is generally known, one of the first-priority tasks for the system of physical education is
the implementation of the personality-oriented model of forming children’s knowledge and skills for
the healthy lifestyle, i.e. a realized attitude towards health preserving. The works of O. Dubohai,
O. Kolomiets, T. Krutsevych, A. Kucherov, D. Solopchuk, and M. Zubal are dedicated to this
problem.

The existing tendencies in forming theoretical knowledge on healthy lifestyle basics do not
always take into account the psycho-physiological peculiarities of the development as well as the
interests of the primary school age children though. That is why finding modern innovative
approaches to the formation of theoretical knowledge is a needed component of physical education
(L. Lubysheva), which influences greatly on the children’s attraction to physical education lessons.

The analysis of the scientific research concerning forming healthy lifestyles has shown the
absence of a complex approach to the development of innovative approaches and modern pedagogical
technologies for the organization of the system of physical education. That is why solving this
problem has both theoretical and practical significance for the improvement of the system of physical
education.

The aim of this article is to discover the peculiarities of using innovative pedagogical
technologies in the process of preserving reproductive health of the young.

Comprehensive educational establishments’ operational experience shows that the success in
forming conscious attitude of the young to preserving reproductive health depends not only on pupils’
mastering of the educational material, rules, abilities and skills of living a healthy lifestyle, but also on
the organization of health-improving preventing work at school, in the class and in the family.

The practice of the comprehensive educational establishments, however, still operates with a
belief that the educative activity in this sphere is highly efficient. In the vast majority of the
educational establishments, the issues of preserving and promoting health, relationship with the
opposite sex, preparation to family life are optional or not considered at all. As the result of such an
approach senior pupils have a certain amount of knowledge but do not apply it in practice. In our
opinion, the reason is an unformed conscious need to preserve and to prevent one’s health and the
absence of positive motivation to live a healthy lifestyle.

The National Doctrine of Education Development emphasizes that the most important task of
modern school education is forming motivation for preserving and promoting of the health of a person.
The school should teach pupils to use reserve capacities of their organisms and the important skills of
a healthy and safe conduct; to communicate with people; to foresee the consequences of their conduct
and to be able to make proper decisions; to form values and beliefs which help make a conscious
decision of a healthy conduct and an intention to keep to it all life long [4, p. 5].

The analysis of the comprehensive educational establishments’ practical experience proves that
success in forming conscious attitudes to preserving and promoting of the health of senior pupils
depends considerably on the level of the teacher’s grasp of the innovative teaching and educational
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technologies and their implementation into the daily practice of the comprehensive educational
establishments.

Innovation (Latin innovatio — renewal, change) is something new, a change, a renewal; a new
approach, creation of something new, or usage of something already known to achieve new aims.
Sometimes an innovation is the usage of something already known but with a little modification.
Innovations are the subject of activity of the people who are not satisfied with the traditional
circumstances, methods, ways, and try not only to renew the content of their activity, but also to
achieve essentially new results. In the postindustrial society the first place belongs to the innovative
activity in the social sphere, which is personality-oriented. It concerns education, medicine, and
health-improving issues.

The term ‘innovation’ was first used more than a century ago in cultural studies and linguistics
to denote a process of transfer (Latin transfero — I carry, | move), i.e. penetration of the elements of
one culture into another one, and their acquisition of essentially new qualities.

I. Pidlasyi and A. Pidlasyi describe innovations as the ideas, processes, means and results, taken
together to improve the quality of pedagogical system [7, p. 3]. “Regulations of the procedure of
innovative educational activity realization” interpret innovations as the created, improved or firstly-
used teaching, didactic, educational and management systems, their components, which improve
greatly the results of educational activity [8, p. 7]. Russian scholars V. Onushkin and Ye. Oharev
understand innovations as the process of partial changes leading to the modification of the specific
educational aims or the means and ways of their achievement [5, p. 65]. V. Palamarchuk describes a
novelty as a result of the creative search of a person or a group of people, discovering something new
in science and in practice, and an innovation — as a result of creating, forming and implementing of the
new ideas. The implementation of the new ideas is a distinguishing feature for innovations and
novelties. A pedagogue discovering something new is a novelty-maker, a pedagogue transforming a
scientific idea in practice is an innovator.

The term ‘pedagogical technology’ is quite a new one. Englishman James Sally first used it in
1886 regarding the teaching process. In Ukraine the terms ‘pedagogical technology’ and ‘pedagogical
technique’ first appeared in the works of V. Bekhterev, I. Pavlov, S. Shatskyi, A. Ukhtomskyi [9, p.
15]. The discussion about the existence of the pedagogical technology as an instrument for teaching
and education that every pedagogue should master is still active though. After the pedagogical
technology started to be considered as an important factor of the teaching and educational process,
there were a lot of attempts to examine its essence and peculiarities. On the one hand, it was caused by
the intensification of scientific and practical interest to the pedagogical technologies as a means of
increasing efficiency of the teaching and educational process. On the other hand, it was caused by the
development of the specific pedagogical technologies, in the process of which their new universal
qualities were discovered.

The approaches of the scholars to the definition of the term ‘pedagogical technology’ are quite
different. B. Likhachov describes it as a totality of psychological and pedagogical guidelines defining
the special set and combination of forms, methods, ways, devices and educational means of the
teaching process; organizational and methodical toolset of the pedagogical process [3, p. 34].
I. Volkov interprets it as a description of the teacher’s and pupils’ system of activities, performing of
which will realize the teaching process optimally. P. Moskalenko believes this phenomenon is a
consecutive set of guidelines, activities and operations of modeling, realization, diagnostics of the
efficiency, and correction of the process of teaching and education [2, p. 56-59]. V. Bespalko defines
pedagogical technology as a project of a certain practical pedagogical system, as a meaningful
technique of the teaching and educational process [1, p. 25].

US Association for Educational Communications and Technology describes it as a complex
integrated process including people, ideas, means and ways of organization of the activity for the
analysis of the problems which embrace the main aspects of knowledge mastering. UNESCO Glossary
of Educational Technology Terms defines this term as a system method of creation, use and
identification of the overall process of teaching and learning, taking into account technical and human
resource and their interaction, the aim of which is the education forms optimization. V. Slastyonin
considers it as a naturally-determined pedagogical activity which realizes a scientifically grounded
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project of the didactic process and has a higher level of efficiency, security, and a guaranteed result
unlike traditional methods [6, p. 89].

What is common in all the definitions is the direction of the pedagogical technology to the
increase of the efficiency of the teaching process which guarantees achieving planned results of the
education. As a rule, creation of a new technology is a result of unsatisfactory teaching and education
results, and inefficiency of the pedagogical activity as a professional impromptu. An essential
peculiarity of the pedagogical technology is its ability to contrast spontaneous actions with strict
algorithmic instructions, a system of logically-motivated actions, and a successive move from one
element to another.

Hereby we may ascertain that technology is a certain complex consisting of planned results,
means of the estimation for correcting and choosing methods and ways of education, which are
optimal for an every single situation, and also consisting of the set of education models developed by
the teacher on this basis.

Regulatory influence of the technology in the process of realization of senior pupils’
reproductive health-preserving content may be used in the following ways: search for the reason of the
activity effectiveness; mobilization of progressive scientific and practical advancements to guarantee
the achievement of the result; structuring the activity on intensive, not extensive basis; concentration
of attention on the foreseeing of the activity to prevent its projection during its fulfillment; extensive
use of modern information technologies, maximum automation of routine operations etc.

In this sense the structural connection of the technologies will be as follows: activity — need —
purpose — motive — motivation — task — means — action — operation — result. Technology is a totality of
modes aimed at mastering of the system of knowledge, experience, skills and practical work of the
subjects of reproductive health preserving.

While choosing the technologies, forms and methods of reproductive health preserving, it is
important to use psychological and pedagogical resources to develop cognitive interests of the senior
pupils. We are talking about the educative activity. Here the great role is given to the content which is
rich in exercises that activate such higher mental functions as thinking and imagination, based on
feeling and perception. For the senior pupils, lectures and seminars help realize communicative and
perceptive function, whereas the interactive function of education is first-priority during practical
lessons, role plays, and trainings. Cognitive reserve of such activities (defined as active methods and
forms in the diagnostic literature) is connected with the fact that some beliefs are formed during
certain exercises on the basis of content and set goals (operational directions).

The most efficient and complex innovative technologies are interactive ones. We should
mention that the term ‘interactive pedagogics’ is quite new: as a scientific term, it was first used by a
German scholar Fritz in 1975. The researches of this scholar define the purpose of the interactive
process: change and improvement of the conduct models of its participants. Analyzing his/her own
reactions and the reactions of the partner, the participant changes his/her conduct model and adopts it
consciously. This allows us to speak about the interactive methods as the process of interactive
education [9, p. 7].

We should mention that the matter of the interactive education is also the co-education, or inter-
education (collective, group, cooperative), where the pupil and the teacher are enjoying equal rights
and are the equivalent subjects of education. In the process of such interactive education there can be
no domination of one participant over the other, of one thought over the other, and the pupils learn to
be democratic, to think critically, to make reasonable decisions, and to communicate with other
people.

Interactivity in the education may be explained as an ability to cooperate, to study in a form of a
conversation, a dialogue, an action. Literally speaking, the interactive method is the one where the
person studying is a participant, i.e. he/she does something: speaks, manages, models, writes, draws
etc. He/she is not only a listener, an observer, but takes an active part in everything what is going on,
creating the phenomenon itself. That is why the use of the interactive educational technologies in the
process of reproductive health preserving contributes to better workout and maintaining of conduct
models by the senior pupils, helping them to preserve and to promote their own health.

The educational technologies are conducted with the help of pupils’ active cooperation in the
process of education may also be defined as interactive. They make it possible to gain new knowledge
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and organize collective activity, beginning with a single interaction to a wide cooperation, thanks to
individual contributions of everyone. Unlike active methods of education, which are based on one-way
communication (organized and constantly stimulated by the teacher), interactive methods
fundamentally change the pattern of communication in the process of education. Interactive methods
are oriented at the realization of personality’s cognitive interests and needs that is why a lot of
attention is paid to the organization of effective communication process, where the participants of the
cooperation process are more mobile, open and active.

The basis for the interaction is a principle of multivariant communication which is characterized
by the absence of polarity and minimum focus on the teacher’s point of view. According to
O. Pometun and L. Pyrozhenko, the efficiency of any technology depends greatly on the choice of the
way of interaction, and the form of communication of the educational process participants. In the
present-day educational system the most popular form of communication is usually a monologue.
First, the teacher shares his/her knowledge with the students in a form of monologue, then the students
report on the gained knowledge, also in a form of monologue answers. The position of the teacher
should be a certain pole around which all the communication of the educational process participants
concentrates. That is how the model of one-way communication is realized in practice [9, p. 29].

The most important is the fact that participation in the interaction promotes formation and
development of cooperative skills among students. Human as a social being continuously functions in
a group that is why the ability to adjust oneself to different groups, to orient oneself in life situations is
one of the conditions of a successful self-realization of a personality. Moreover, taking part in the
interaction, pupils attain an active life position in the education, and become the subjects of the
educational process. Well-organized interaction allows to attract all the pupils in the classroom to
work simultaneously, reduces the possibility of children’s passiveness and their non-participation in
the work. Creation of a needed atmosphere for interaction during the lesson helps pupils overcome
their uncertainty in themselves, the fear before the dialogue with the teacher and the classmates; it
gives a possibility to the pupils who are usually unsuccessful in the individual work to realize
themselves in the interactive exercises if their group partners support them. The use of interactive
technologies during the lesson increases the efficiency of information mastering, develops
communicative skills of the pupils, allows them to learn preventing conflicts and overcoming conflict
situations successfully, makes pupils more interested in the process of studying, teaches children to
search information by themselves, and demands their creative approach to problem solving.

One of the advantages of the training method as one of the interactive technologies is the fact
that it provides a unique possibility to learn complex and emotionally-important issues in a safe
atmosphere of a training, and not in a real life with all its threats and risks. Training teaches how to
perceive without worrying the unpleasant results which may occur when making a wrong decision.

Didactic peculiarities of such educational forms display themselves in crashing of the wrong
stereotypes about the bad habits, trying to excite interest in senior pupils, prompting their independent
search and active cognitive activity, and helping to make a transition from the theoretical level to the
applied knowledge.

Innovative approaches to promoting healthy lifestyles include taking into account general
principles of physical education theory: harmonious development of a personality; connection to life;
health-promoting direction; and also general methodological principles of conscience, activeness and
individualization.

Promoting a healthy lifestyle may be defined as a process of quality change in the components
forming it, and also in its structure, as a result of which the ability to achieve higher results is acquired.

Thus, the innovative process determines the changes which have novelty and potential to
increase the efficiency of the process in general or some other factors, and are also able to produce
long-lasting useful effect and correlation with other innovations.

Conducted theoretical analysis of promoting healthy lifestyles and the experience in
organization and realization of educative actions with use of the interactive technologies allows to
confirm that the efficient interactive technologies have enough possibilities and a formed authoritative
position in preserving of the reproductive health of the young. It is important to remember that modern
interactive educational technologies aimed at strengthening of physical, psychical, social and of course
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spiritual health should be based on stimulating a positive feeling of success, optimism, and faith in
one’s own abilities and resources.
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